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Preface 


The problems that confront Christian education in 
Protestant churches are of many kinds. Some of them are 
practical problems involving objectives, administration, 
and curriculum. A great deal of creative work has been 
done on such problems, but there is evidence that solving 
them will not be a short-term matter. 

The most critical problem that faces Christian educa- 
tion, however, is its need to understand itself — to gain 
deep insight into what it is about. It needs to see how it is 
related to the cultural situation, to the church's life and 
thought, and to the educational process. This problem of 
self-understanding is the problem of theory. 

Building a theory of Christian education for Protestant- 
ism is a matter of the discovery and refinement of a body 
of basic principles that will give Protestants a clear idea 
of what Christian education is concerned with, and will 
provide the guidance needed for the practical aspects of 
the church's work in objectives, curriculum, and adminis- 
tration. This body of principles must be of such a charac- 
ter that it will be basic to everything the church does in 
its educational work. In particular, it must be both theo- 
logically valid and educationally sound. 

The present volume is intended to be an introduction 
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to the study of theory in Christian education. While the 
point of view that I developed in popular fashion in The 
Task of Christian Education (The Westminster Press, 
1955) is more systematically stated in this book, the formu- 
lation of a point of view has been only one of my pur- 
poses. The other emphasis here is on theory and the- 
orizing. 'Thus the second, and perhaps in the long run the 
more important, objective of the book is to propose a way 
of constructing a theory of Christian education, a way of 
theorizing about our task. 

What the reader will find here, then, is an exposition of 
my point of view used to illustrate the way in which I be- 
lieve a point of view is to be built. This, I hope, is only 
the beginning of an exploration that will lead me and 
many others a long way farther on toward the building of 
a thoroughgoing and sound body of principles and prac- 
tice in Christian education. I can think of nothing that 1s 
more sorely needed in our field at the present time. 

Three aspects of the construction of theory are explored. 
The first is the proper use of the foundation disciplines. 
The next is the nature and functions of theory in educa- 
tion and in Christian education. Finally, in view of the 
nature and functions of theory, concentration is focused on 
objectives, curriculum principles, and principles of admin- 
istration. 

While my former book was intended for all who are 
engaged in Christian education, this one is intended pri- 
marily for those who are concerned with its theoretical 
aspects — professors and students in Christian education, 
ministers and directors of Christian education, program 
people, and writers and editors. Others may find it valua- 
ble, but it is written chiefly for persons at the policy and 
planning level. 
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It would be literally impossible for me to indicate all 
the people to whom I am indebted in this writing. All 
those who have taught me would, if they were to read this 
volume, see evidences of their handiwork (though I hasten 
to add that they need not assume responsibility for the 
material in the form I have given it) . In this connection I 
think particularly of what it has meant to study with 
Paul M. Limbert, the late Herman Harrell Horne, the 
late Samuel L. Hamilton, and Louise Antz. For several 
years I was a member of a remarkable committee, the 
National Council of Churches’ Committee on Senior High 
Objectives. The penetrating new look that this committee 
took at Christian education has probably been the greatest 
stimulus to pursuing a study of theory at this time. I am 
deeply grateful to Ray L. Henthorne, the chairman, to the 
other members of the committee, and to the National 
Council of Churches, not only for the inestimable help 
they have given me, but also for permission to draw freely 
from the work that we have done together. Rowena Fer- 
guson, with whom I was associated in the Senior High 
study, read the entire manuscript and made important 
suggestions that improved the style and helped to clarify 
the key ideas. Neil R. Paylor, Teaching Fellow in Chris- 
tian Education at Princeton Theological Seminary, helped 
to prepare the index. Many others, co-workers and stu- 
dents, have assisted and encouraged in various important 
ways. Princeton ‘Theological Seminary and its president, 
John A. Mackay, have provided exactly the freedom and 
resources that have been necessary for this work. 

The reader will become aware that more detailed 
studies are needed in the use of the foundation disciplines, 
in objectives, in curriculum, and in administration. I hope 
to follow this book in due time with such studies. 
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The Process and Condition 
of Culture 


AN a sound Protestant theory of education be built 
Cre. Of the many important factors to be consid- 
ered in answering this question the key factor is that of 
modern culture, its nature, influence, and the direction of 
its development. 

The church is deeply affected by the cultural situation. 
Its life takes on the character of its day, even when it tries 
most assiduously to avoid it, and its theology tends to speak 
the language of the day. At the same time, the church 18 
concerned with the culture in a creative way. It has a mis- 
sion to the culture of the day that is critical, constructive, 
and reconstructive. Пе church always reflects and remakes 
the culture in which it lives. 

Because Christian education is one of the chief functions 
of the church, the educational ministry being in and of 
the church, it too 18 influenced by the culture. In fact, as 
the cultural situation affects the church and through it its 
educational work, so also the cultural situation affects edu- 
cational procedures and institutions, which are in turn 
mirrored in the church’s educational work. Thus Christian 
education reflects the culture in which it lives. 

But Christian education is also concerned with the cul- 
ture creatively. As the church tries faithfully to pursue its 
mission to the modern world, among its most useful means 
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for criticism of prevailing cultures, for the building of 
culture, and for cultural reconstruction, are its educational 
programs and institutions. Thus Christian education par- 
ticipates in rebuilding the culture in which it lives. 

We begin by looking at the cultural process and the cul- 
tural situation. This is followed by a consideration of edu- 
cation in the light of its cultural foundations. ‘Then we 
turn to the church, the mutual influence of the culture and 
the church’s theology, the mutual influence of the culture 
and the church’s life and work, and the role of Christian 
education as the church’s teaching ministry. 


THE CULTURAL PROCESS 


A simple but accurate theory of culture provides the 
basis that is needed for understanding and interpreting 
the cultural process. Fortunately such a theory is available 
and is authoritatively established. 

This theory of culture may be stated in several proposi- 
tions: The development of culture is the way a society 
makes something of its life. It is the embodiment of the 
way it sees life in a way of life. It is the way in which a so- 
ciety orders its corporate existence. It consists of a society’s 
accepted values, and the modes by which it expresses those 
values. 

Using such a theory for understanding and interpreting 
the cultural process, we can easily see what a society does 
about the questions of the meaning and conduct of life 
that keep cropping up. The culture answers those ques- 
tions by developing customs, folklore, cult, and doctrine, 
all of which express and exalt what society has found to be 
valuable and worth conserving. Its customs, folklore, cult, 
and doctrine also perform the function of helping society 
to avoid what it has come to feel is worthless or dangerous. 
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The pieces and fragments of existence have to be put 
together. A generation takes what it is given, what happens 
to it, and what it is, looks at these ingredients, and out of 
them builds its life. It thus uses and creates. Its motive and 
impetus is the need for coming to terms with life, for ar- 
riving at a modus vivendi. 

One of the virtues of such a theory of culture is that it 
gives us an explanation for the varieties of cultures that 
we confront. Some generations have their way of life given 
to them — they inherit their culture. Other generations 
have their way of life forced on them — they submit to 
cultural pressures. A way of life has been given to some 
generations that has to be patched up in order to make it 
suitable for their time — they reconstruct their culture. 
Still other generations have to build a new way of life al- 
most from scratch — they have to create their culture. 

Another of the virtues of such a theory of culture is that 
it provides the data for understanding the phenomena of 
cultural conflicts. As two or more cultures come into con- 
tact with each other, their interrelationships run the gamut 
from elimination of opposition (or, less frequently, cul- 
tural withdrawal), through exploitation of one another, 
equilibrium, and coalescence, to assimilation. This con- 
tinuum represents the range of possible cultural conflict 
and competition. (See Jessie Barnard, American Com- 
munity Behavior; The Dryden Press, Inc., 1949.) 

A third virtue in such a theory of culture is that it en- 
ables us to see the functions of various aspects of human 
life (religion and education among them) in proper rela- 
tion to one another. Some of the aspects of human life that 
thus come into clear relation to one another are language, 
the community, the home, philosophy, the sciences, reli- 
gion, and education. 
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Language is understood, within this theory of culture, 
as one of the most telling expressions of culture (in fact, 
one of its art forms) , and also as the most broadly effective 
medium for the communication of the culture to its on- 
coming members and to its neighbors. 

The community_is regarded as the social organism that 
not only sustains culture but creates it. This theory of cul- 
ture thus focuses attention upon the analysis of the founda- 
tions of community life and behavior. 

The home is seen as conveying to its children a way of 
life which the parents deeply feel and believe in, and which 
is so much a part of the atmosphere in which the child 
grows up that its imparting is scarcely a conscious process. 
The absence of any such cultural orientation for the home 
is considered to be the chief cause of various kinds of social 
disorganization beyond the home, juvenile delinquency 
being one form of such disorganization. 

Philosophy is considered as the highest intellectual func- 
tion of the culture, as it puts its basic perceptions of itself 
and its environment to work in the answering of the funda- 
mental questions of existence. 

The sciences, in this theory of culture, are thought of as 
the culture’s attempt, using its basic perceptions as in phi- 
losophy, to probe the nature of its life and existence, and to 
apply the results of such investigation to the reordering and 
betterment of its life. The natural sciences probe one side 
of the culture’s existence, and the social sciences the other. 

Religion is the view and appreciation of what is highest 
and most valuable that permeates thought and feeling and 
guides and motivates human behavior. It permeates the 
thought and feeling not only of the individual but also of 
the group, and thus becomes the most telling aspect of 
the culture. It 15 concerned with ultimate meaning and 
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with ultimate power. This is made clear in the distinction 
that is drawn between magic and religion. The function 
of magic in society is to seek to control ultimate power апа 
to bend it to man’s will. This is done by using the charm, 
the spell, and other means. The “ superstitions of religion " 
are not really religious, but magical. The function of reli- 
gion in society is to seek to relate to ultimate power and 
find ways by which man may bend his will to it. This is 
done through worship, commitment, group membership, 
and other means. It is easy to see how religion performs a 
culturally conservative function (enabling a culture to 
hold firmly to its values and way of life) , while it also per- 
forms a culturally reconstructive function (enabling a cul- 
ture to form new values and adopt a new way of Ше). 

The priest usually symbolizes the conservative role of 
religion in culture, dealing as he does primarily with the 
cultic side of religion, its design, symbolism, places of wor- 
ship, modes of worship, and modes of religious behavior. 
The prophet usually symbolizes the culturally reconstruc- 
tive role of religion in culture, dealing as he does pri- 
marily with the reassessment of cult, the personal aspects 
of faith, and the ethical implications of religion in culture. 
The theologian performs the intellectual function of re- 
ligion in culture, interpreting and reinterpreting its еѕѕеп- 
tial meaning so that it may be understood and responded 
to by each new generation and by various cultures as they 
change. Depending upon circumstances, the theologian's 
emphasis is more or less priestly, or more or less prophetic. 
Religion may thus be said to be sometimes the conserver 
of culture and sometimes the reformer of culture. 

In V. Ogden Vogt's Cult and Culture (The Macmillan 
Company, 1951) religion is described as the chief source 
of social culture, and cult (the system of activities which 
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comprise public worship) as the aspect of religion that de- 
velops the inner spiritual order that is necessary for social 
cohesion. The power of cult, according to this view, is to 
be found in the facts that (1) the ritual acts of the cult 
have or are thought to have actual objective practical ef- 
fects, (2) in the cult all the factors of man’s life are sur- 
veyed for appraisal and relative arrangement, (3) it is by 
and through cult that religious ideas and moral ideals are 
given popular force and currency, (4) it is enjoyed, having 
an effect of personal fulfillment and of social wholeness, 
and (5) it is itself a spiritual order, its intellectual, moral, 
and esthetic components harmonized, thus producing for 
the individual that inner spiritual order which is necessary 
to outer political order. Vogt helps us to see the relation 
of religion to several of the other aspects of human culture 
in a paragraph in which he puts religion at the center of 
the theory of culture that we have been discussing: 


“In any society, the philosophies of the scholar and the 
seer become the moralities of commerce only when 
“А НЕДраззед through the alembic of the arts of public worship. 
The traits and customs of societal culture, even those 
seemingly remote from religion, are to some degree 
touched by the outlooks and preferences, the ideals and 
values celebrated in the religious cult. Social religion 
gathers up and popularizes the meanings of science and 
philosophy, specifies the rights and wrongs of conduct, 
and upholds the ultimate conceptions reflected in the 
images of the arts. The culture of society is derived 
primarily from the cult of religion.” (Used by permis- 
sion of The Macmillan Company.) 


In all its complexity, then, the cultural process clearly 
involves in an integral way the functions of language and 
the arts, the community, the home, philosophy, the sciences, 
and religion. The functions of education in culture will 
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be dealt with in the next chapter, but it can be indicated- 
briefly that education's function in relation to the culture 


involves planned encounter, nurture, critical analysis, and . 


guidance toward cultural reconstruction. 


A fourth virtue of the theory of culture that we have 
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been considering is t is that it enables us to give proper place 


to the individual, In a sense the individual is the creation 
of culture. Some cultures do not give rise to the free, in- 
dependent self. Western culture has characteristically done 
50. 

The individual in Western culture stands in ап inde- 
pendent relation to the culture that has shaped and molded 
him. He is in constant encounter with it, but that encoun- 
ter is critical as well as receptive. In a sense, this is why 
Western man has a profound feeling of alienation, why he 
tends to exalt searching for truth over the discovery of 
truth, why he is obsessed with reviewing and changing his 
way of life, and why consequently his culture has become 
so complex. In a sense, too, this is why he is so often lonely 
and isolated, possessed of no satisfying bond with his 
fellows. 

While fully acknowledging man’s dependence upon cul- 
ture, the theory of culture that we have been examining 
also recognizes that the individual in critical encounter 
with culture is likely to ask: “ What is going on around 
here? How in the world did I get here? What is happening 
to тер” 

The individual watches things shape themselves around 
him, mold themselves, and take on new forms and patterns. 
His very perceiving of them is part of the process of their 
formation and change. He participates in the shaping, the 
molding, and the making of new forms and patterns. But 
even as he watches and participates he may ask: “ But why 
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am I here? Why am I thus? Why am I not elsewhere and 
otherwise? Who would I be, and what would I be, if I were 
elsewhere and otherwise? " Kingsley's Alexander Hamilton 
reflects before the duel on the “ strange destiny " that has 
driven him to build a political system that has become 
something he no longer believes in. Newman, seeking en- 
lightenment, even enough enlightenment to see one step 
ahead, acknowledges that he “ was not ever thus." Abra- 
ham set out to seek a city, and Moses a Promised Land. 
Paul became a new man in Christ. 

The theory of culture that interprets it as society's way 
of making something of its life, as the embodiment of its 
view of life in a way of life, as the way in which a society 
orders its corporate existence, and as consisting of a so- 
ciety's accepted values and the modes by which it expresses 
those values — this theory of culture is at its best as it deals 
with the individual and his meaning. There is no lack of 
consistency with its fundamental social orientation when 
it describes the individual as emerging within culture, re- 
sponding to it, reacting to it, and in the process either be- 
coming what it intends him to be or, together with his fel- 
lows, trying to remake it into a more fitting social means 
for the meeting of his needs and the expression of his 
values. The individual is nurtured, responds, reacts, be- 
comes, and creates within a situation of cultural variety 
and conflict, and within a situation in which culture takes 
particular forms of language, community life, home life, 
philosophical explanations, scientific investigations, reli- 
gion, and education. It is within the particular cultural 
situation that the individual confronts that he and his 
society come to terms with life, arrive at a way of life, and 
thus adopt or create a culture. 

Out of the complexity of culture, then, this theory of 
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culture gives us a valuable key to understanding the vari- 
ous facets of the cultural problem. It promises real assis- 
tance in dealing with Protestant education, since it puts 
the functions of religion and education so clearly into focus, 
and relates them so carefully to the other significant as- 
pects of human life and endeavor. 

The real value of this understanding of the cultural 
process becomes evident as it is used in the analysis of our 
present cultural situation, since it is the culture in which 
we live that presents us with our peculiar problems in reli- 
gion and education. 


THE CULTURAL SITUATION 


Drawing from the theory of culture that has just been 
considered, we see that a particular culture may be ana- 
lyzed and understood if the inquirer can get reliable ans- 
wers to four questions about it: 

1. Upon what basic foundations and values are the mem- 
bers of the culture agreed? 

2. What is their way of life? 

3. What authority do they generally acknowledge? 

4. What 18 the source of their hope? 

The nature of our cultural situation will become fairly 
evident as we discover the answers that are now given to 
these questions. Then we will be able to see how the cul- 
tural situation in which we live conditions Protestant edu- 
cation, and how Protestant education may meet the situa- 
tion. 

However, before attempting to pinpoint answers to these 
questions, let us take a broad and rather random look at 
the world we live in and see what some of the manifesta- 
tions of our culture are. This calls for a brief look at its 
view of nature, the world scene, the national scene, the 
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community, the church, the home, the personal outlook of 
its members, and the historical outlook of its members. 
Such a broad and random look may provide the data from 
which to draw answers on its foundations and values, its 
way of life, its acknowledged authority, and its source of 
hope. 

Man has achieved in our time a mastery of what seems to 
be one of the basic powers of inanimate nature. He has al- 
ready used that mastery for a destructive purpose that is 
beyond anything heretofore known, but has only begun 
to use it for constructive purposes. Even as he propels him- 
self along in his mastery of nature, his spirit trembles with 
fear. As Romana Guardini has pointed out in The End of 
the Modern World (Sheed & Ward, Inc., 1956), modern 
man has lost significant contact with nature — he is not 
refreshed by the world of nature. He has departed from 
the great traditions and is obsessed with a technology that 
he cannot tame. Modern man lives in a secular world in 
which he is seeking power, but is losing “ his own position 
in the realm of being." ‘This is our contact with nature. 

A look at the world scene shows up various communistic 
and fascistic totalitarianisms, a defensive spirit among the 
democracies, East-West tension and conflict, the formation 
of political blocs, the cold war, diplomacy by propaganda, 
the presence and fear of highly destructive weapons, racial 
and religious conflict, resurgent nationalism, the manipu- 
lation of small nations by the larger powers, cynicism in 
human relations, and an assumption that the good life can 
be organized into existence. 

‘There is, on the other hand, the side of the world scene 
that comprises technological advance and attention to un- 
derdeveloped areas, the speeding up of communications 
and facility of contact throughout the world (especially 
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between East and West) , the vision of one world and the 
struggle for world order, freedom for formerly subject 
people and a new dignity for little nations, a people's cour- 
age in the face of literally insuperable odds, a situation 
in which the power of the weapons in hand has made the 
great nations fearful of their use, speedy diplomacy, an ef- 
fective international organization, voluntary groups that 
are willing to investigate and act on matters of interna- 
tional concern, and access to competent analysts of the 
world situation. This is what a glance at the world scene 
reveals. 

A look at the national scene shows up the omnipresence 
of change, the urbanization and sophistication of the peo- 
ple, the mobility of population, artificial social distinctions, 
race prejudice, religious tensions (Protestant, Catholic, 
Jew, and secularist), a slackening of moral values (dis- 
honesty in high places, gambling and vice, the excessive 
use of liquor, the selfish use of sex, the rise of crime and 
juvenile delinquency, and waste of natural resources) , mass 
culture and spectator culture, the molding of public opin- 
ion by advertising, mental illness, chauvinism and a mis- 
understanding of democracy, mass democracy, subversion, 
obsession with security, political irresponsibility, lobbying 
and self-seeking by pressure groups, national hysteria over 
communism, isolationism, militarism, bureaucracy and the 
welfare state, and the assumption of the efficacy of organiza- 
tion (dependence upon committees, officers, regulations, 
directives, and endless meetings). The other side of the 
national picture involves a high standard of living, a stable 
social and economic order, a general spirit of good will, a 
concern for public education and higher education, a con- 
cern for human welfare and the rights of special groups, 
concern for the conservation of natural resources, com- 
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petent and statesmanlike political leaders, assumption of a 
responsible world role, and the growth and use of the so- 
cial sciences. This is what a glance at the national scene 
reveals. 

At this point, enough data have been accumulated so 
that a guess may be hazarded as to the answers to the four 
questions that will reveal the heart of our culture. ‘Then 
these answers may be further checked with data on the 
community, the church, the home, the personal outlook 
of the people, and their historical outlook: 


1. Upon what basic foundations and values are the mem- 
bers of the culture agreed? In a deeply pervasive sense, 
none. Yet there are foundations and values that are agreed 
‘upon by various groups within the culture. What we have, 
then, is not so much a culture as a plurality of cultures. 

2. What 15 their way of life? Once the fact of cultural 
pluralism is taken into account, our culture’s way of life 
appears to be (twofold: the dynamic search. for unity of 
spirit, and in its absence the building of a social structure - 
that can hold things together, thus necessarily highly 
complex. 

3. What authority do they generally acknowledge? The 
only authority generally acknowledged is that of man — 
secular human authority. 5 

4. What is their source of hope? This is revealed in the 
resource that all turn to and use in their planning for the 
betterment of the human lot. That resource is science. 


Our culture, then, may be characterized as pluralistic, 
dynamic, complex, secular, and scientific. 

Testing this conclusion in terms of its applicability to 
the community, the church, the home, the personal out- 
look of members of the culture, and the historical out- 
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look they have, we see almost immediately that it is ac- 
curate. 

In the community the social class structure is based upon 
such variables as position and prestige, occupation, posses- 
sions, types of social interaction, class consciousness and 
political ideology, and value orientation. (See Joseph A. 
Kahl, The American Class Structure; Rinehart & Com- 
pany, Inc., 1957.) Yet the community performs its essential 
functions in meeting the needs of its people, and at the 
present time provides services in most cases far in excess of 
their basic needs. 

The church is interested in having an effective program 
and in reaching the people. Its efforts along these lines run 
the whole gamut from the radical reformulation of doc- 
trine (both in obscurantist and in liberal directions) , 
through concentrated efforts to be functional, to the use 
of the various media of mass persuasion that the secular 
world has invented. Yet in spite of such confusion, the 
church continues to proclaim the gospel and to carry out 
Christ’s ministry. 

The modern home has ceased to be primarily organic, 
a condition in which mutual dependence, direction, and 
support were its chief notes, and has become atomistic, a 
condition in which the major concern of each member is 
with himself and his individual interests and problems. 
The home is thus used by its members for their private 
benefit, rather than being the fellowship to which each 
contributes his best efforts. Yet even now the home re- 
mains the warmest and closest human fellowship. In recent 
times it has again come into its own in fulfilling its pro- 
creative function. Furthermore, the sacrifice of parents 
for the welfare and advancement of their children is in- 
calculable. 
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The personal outlook of the members of the culture in- 
cludes the romantic, the morally relativistic, and the 
philosophically confused. They seek escape through sex, 
travel, and other means. They tend to distrust the human 
intellect. Their character is reflected in their literature 
and arts, which express various degrees of cynicism, senti- 
mentalism, and genuine search for values. The fact of 
abnormality and mental illness, symptomatic of their cul- 
tural confusion, and the inadequacy of their prevailing 
operative values, is contrasted with their ideal of a normal 
individual in a normal world: a person who holds worthy 
ideals, thinks straight, has the ability to love, lives a clean 
life, and is socially responsible. In spite of their distrust 
of the human intellect, there is an almost strained effort to 
cultivate intellectual humility, receptivity, cultural rich- 
ness, morality, and personal discipline. ‘There is a recog- 
nition that the responsibilities of modern men and women 
in this automated-atomic age call for systematic self- 
discipline, so that the chosen or assigned job may be suf- 
ficiently and expertly done. This is not a careless age — 
men and women will dedicate years of their lives to the 
systematic cultivation of needed professional skills. The 
businessman, the scientist, the engineer, the architect, the 
teacher, the minister must master their skills of mind and 
hand if they are to contribute anything to society and the 
community. 

The historical outlook of the members of the culture is 
dominated by their expectations from the results of scien- 
tific research and planning. It is almost exclusively ori- 
ented to the future. Any orientation to the past seems 
affected and anachronistic. In answer to the question of 
where we are heading, a group of scientists recently pro- 
duced a study whose main results were summarized in 
these paragraphs: 
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“In the next hundred years the earth’s population will 
multiply at least two to four times. Technology can 
feed, clothe, and shelter these people adequately, and 
in some cases well. 

“There will be no shortage of minerals, meals, or 
metals. Machine civilization will spread over the earth, 
and it can provide for all from the most common sub- 
stances: air, sea water, ordinary rock, and sunlight. 

“Only one possible raw material shortage is foreseen 
— brain power. Educated men and women are needed 
to plan and design, to construct and operate the machine 
civilization that will care for the startling increase in 
world population expected by the year 2050." (The New 
York Times, May 21, 1956. Used by permission. See Har- 
rison Brown, James Bonner, and John Weir, The Next 
Hundred Years; 'The Viking Press, Inc., 1957.) 


Science thus predicts the future and sets its own condi- 
tions for its achievement. It does this in spite of the threats 
to human life that it has itself produced. 

Even such a cursory survey as this is enough to indicate 
what kind of cultural situation we have to deal with at 
present. It is pluralistic in that there are no generally 
agreed on foundations and values undergirding it. It is 
dynamic, however, since it is in search of such founda- 
tions and values. Because this search for unity of spirit 1s 
far from consummation, the fabric of society is held to- 
gether by a highly complex organizational structure, a 
sort of culture-substitute which perhaps should be recog- 
nized realistically as all the common culture we have. The 
very fact of this complex organizational structure as the 
symbol of our culture makes it clear why as far as we have 
a prevailing authority it is secular, and why as far as we 
have a prevailing hope it lies in science. 

This is not a situation to be bewailed. It is a situation 
to be seen for what it is, and dealt with for what it is. The 
theory that sees culture as society's way of hammering out 
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a way of life through gaining and expressing adequate 
fundamental values makes it clear how powerful and en- 
during this and any other culture is in the lives of its mem- 
bers. It is in terms of this culture that education’s work is 
done. It is within the context of this culture that the 
church of Jesus Christ seeks to minister. 

We turn next, then, to an attempt to understand edu- 
cation in the light of its cultural foundations. After that, 
we will be in a position to consider the church and its 


educational work. 





Ч Pali 


[2] 


Education 
in Our Culture 


ow does education — not necessarily Christian educa- 
H tion, for the moment, but education in general — do 
its work in a culture like ours? 

The cultural process is the way in which a society orders 
its corporate existence; it consists of a society’s accepted 
values, and the modes by which it expresses those values. 
Our culture orders its existence in a pluralistic, but dy- 
namic and highly complex, way; its values are predomi- 
nantly secular and scientific. 


EDUCATION AND CULTURE 


Education is the bridge between a culture and the new 
supplies of persons that its society keeps producing. Human 
society is constantly renewed by the birth of new persons 
within it, and those persons need to be educated. 

Look at the individual person for a moment. He is an 
organism with an unusual endowment: he can perceive 
and know — he has a mind; he can feel, appreciate, and 
identify — he has spirit. He is an organism that grows: he 
accumulates size and gains proportion — it takes him 
about fifteen years to grow up; his growth is continuous 
and sequential — gradually he undertakes more and more 
difficult tasks through which, as they build one on the 
other, he develops as a person. He is a member of the hu- 
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man race: he cannot live without other human beings; he 
is an integral part of the human community; he grows 
within a given culture, according to a given way of life; 
he is subject to all the capacities and abilities as well as the 
limitations and disabilities of being human. He is an in- 
dividual: he needs and demands personal integrity; he 
needs to strike a balance between the objective and sub- 
jective aspects of experience, between his encounter with 
reality (objectivity) and how he feels about it (subjectiv- 
ity) ; he needs an orientation outside himself to save him 
from slavery to self, society, and culture. 

Obviously, it is the function of the culture to provide a 
context of meaning within which the individual may 
realize himself. This it does by providing him with cus- 
toms, folklore, cult, and doctrine. The culture is thus the 
chief means for the individual’s achieving the perspective 
on life that he needs. 

Look now at the culture’s educational function in deal- 
ing with the individual. The continuity of human exist- 
ence through the generations depends upon the perpetua- 
tion and growth of human culture. The members of each 
new generation are expected to grow to responsible ma- 
turity through adopting and re-creating the culture of the 
preceding generations. Each generation thus makes the 
culture its own, retaining what is essential and valuable, 
and effecting such changes as become necessary and de- 
sirable. In this process not only does education take place, 
but cultures themselves develop, are maintained, and de- 
cline. 

The major process implied in the perpetuation and 
growth of human culture is learning: the learning of such 
things as information, skills, ideas, and attitudes. The 
older generation seeks to guide the learning process and 
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therefore establishes and maintains certain agencies of edu- 
cation: home education, community schooling, church 
education, and many others. 

The editor of The Christian Century put this matter 
brilliantly in this amusing piece: 


“ Most New Yorkers didn’t notice it, but one alert re- 
porter did. During the recent wildcat strike that tied up 
the subways just at rush hour, the hurried, harried mil- 
lions pushed down the long stairs to the silent under- 
ground stations, were turned away at the toll gates, and 
then pressed back upstairs to seek some surface trans- 
portation. No one in the ascending stream told anyone 
in the descending stream on the same staircase that it was 
pointless to go all the way down. And none of those 
going down asked anyone going up why they were so 
suddenly turned around. To have communicated so, 
commented the reporter, would have violated New 
York’s unwritten law that no one speaks to anyone. So 
the morose masses slogged through the same mistake, 
million by millon. Almost you can see the generations 
of men stumbling down the long staircases of history, 
coming to impasse, seeking other solutions — and volun- 
teering far too little of their knowledge and wisdom to 
those who follow, repeating old mistakes. Scholars write 
books, scientists leave records, the church makes creeds, 
and all these should be the voice of those who have gone 
the distance to those who could get farther and go faster 
if they didn’t have to push on into all the same blind 
alleys. But for the testimony to be telling, those who 
are on the way back must speak up to those who are on 
the way in. And those who are going down will do well 
to ask questions and listen sharply to those who are 
coming up.” (The Christian Century, July 4, 1956. 
Copyright, 1956, Christian Century Foundation. Re- 
printed by permission.) 
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EDUCATION IN A UNIFIED CULTURE 


Education takes place most easily in a culture that has 
unity based upon certain common assumptions about the 
meaning of existence and whose way of life is an expres- 
sion of those assumptions. In such a setting all education, 
including education in religion and values, takes place as 
these common assumptions about the meaning of existence 
and the way of life that expresses them are passed on from 
on to generation in cult and doctrine. This is sel- 

ym institutionalized; it is largely informal. 

The culture 15 thus transmitted by its society to each 
new generation in relatively unstructured ways. Eugene A. 
Nida has analyzed this type of education and contrasted it 
with modern Western education in his book Customs and 
Cultures (Harper & Brothers, 1054): 





“For us, the word ‘education’ means the classroom, 
probably the most artificial technique ever devised for 
conveying instruction. It is entirely too easy to lose sight 
of the fact that other societies educate their children, 
even though they do not have formal schools. Children 
are taught fishing, hunting, housebuilding, tribal lore — 
all in the natural surroundings of meaningful activ- 
ity. . . . In many primitive cultures children participate 
much more in the activities of the community than they 
do in ours. . . . Children generally have much more of 
a sense of being wanted and of belonging. . . . 

“ Тһе capacity which all cultures possess for molding 
individuals to fit the cultural pattern is truly remarkable. 
With little formal regimentation and often without any 
corporal punishment, societies not only teach necessary 
skills but inculcate concepts of loyalty, responsibility, 
and for the most part complete agreement with the moral 
order of the culture in question." (Used by permission 
of the publisher.) 
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EDUCATION IN MORE COMPLEX CULTURES 


As Nida’s comments indicate, education’s ways become 
more complicated in situations of cultural differentiation. 
Society proceeds quite understandably to perpetuate its 
modes of differentiation as part of its way of life, and 
schools the young in them. As specific subcultures develop, 
society's pes 9 в become more and more сот- 
plex and institutionalized. The educational bridge be- 
comes more difficult to design, construct, and maintain. 

Our culture — pluralistic, dynamic, complex, secular, 
and scientific — seeks for the meaning of existence 
through philosophies constructed on the basis of scientific 
investigations. Its way of Ше is also scientific, and is "in 
the making." In the process of conducting the scientific 
investigations that it needs for its philosophy and its life, 
it has uncovered a great deal of information about human 
nature, human development, personality, learning, and 
the functions of social groups and movements. 

This has shown our culture how to conduct the educa- 
tional enterprise that it needs. A science of education has 
begun to emerge. (Scientific knowledge along these lines 
is, in fact, so far advanced that it permits, in diabolical 
hands, the phenomenon of brainwashing.) This science 
of education is in many respects highly technical, requir- 
ing ERES unma for those engaged in using it. 
High : d institutions have been set up to take 
over the work of UAM and now serve the people on 
a mass basis. These schools have to be geared to a profes- 
sional level of service because they try to base their work 
on the emerging science of education. 

‘Thus, while education takes place within a unified cul- 
ture in relatively informal ways, in our heterogeneous cul- 
ture it has tended to become an institutionalized science. 
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EDUCATION AND CULTURE IN HISTORY 


Our present educational situation may be seen from 
another perspective — the historical. A very brief look at 
the history of education will assist us to see how our cur- 
rent educational program has developed. 

Educational theorists until the end of the Middle Ages 
concentrated on what was to be taught; how teaching was 
to be done was more or less incidental. True, Socrates used 
a method — but it amounted to intelligent conversation. 
Aristotle’s method was peripatetic, which is to say that it 
was so taken for granted that a mannerism was the only 
thing noteworthy about it. Socrates, through Plato, was 
interested in developing a curriculum for the various 
strata of an ideally organized society. Aristotle was inter- 
ested in an exhaustive cataloguing of the universe, so that 
it might be understood and handled well by each succeed- 
ing generation. 

Hebrew education, when it was not carried out infor- 
mally in the home, consisted of the drumming in of history 
and morality, together with a method that boiled down to 
debate and argumentation. 

‘The education of the Middle Ages is symbolized by the 
refinement of the seven liberal arts (the arts appropriate 
to the free man). The church was in this period so com- 
pletely dominant that it had nothing to fear, it felt, from 
their development and use. The seven liberal arts con- 
sisted of the trivium (the three elementary liberal arts) : 
grammar, rhetoric, and logic; and the quadrivium (the 
four higher liberal arts) : arithmetic, geometry, astronomy, 
and music. The prevailing method of education was sim- 
ply that of association with a teacher and listening to his 
lectures. 
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In our day — that is, since the end of the Middle Ages 
— three significant developments have taken place. First, 
the arts have tended to become subordinated to the ex- 
panding sciences, so that we hear currently a great deal 
about the "defense of the humanities." Secondly, concen- 
tration has centered more and more on how education 
takes place rather than upon the subject matter of which 
it consists. This has accompanied the rapid expansion of 
the educational establishment, and has been the major con- 
cern of such educational theorists as Comenius (who advo- 
cated realistic contact with the environment), Pestalozzi 
(who built on the idea of observation), Herbart (whose 
theory was used as a basis for the famous series of steps 
through which it was thought anything could be learned), 
Froebel (who used symbols as the basis for education), 
Dewey (who stressed learning through problem-solving), 
Thorndike (to whom we owe the so-called “laws of learn- 
ing" — readiness, exercise, and effect) , and the perception- 
ists (whose theory is that learning depends mainly upon 
insight) . Thirdly, public education has become universal 


on the elementary and secondary levels, and is fast becom- ` 


ing so in higher education. This has been accompanied by 
a burgeoning establishment devoted to professional train- 
ing. 

The history of education thus reveals a trend toward an 
education that is very self-conscious so far as methodology 
is concerned. A pluralistic and dynamic culture requires 
such attention to how education takes place, since it cannot 
fall back on unconscious processes and stable institutions 
to do its job. Furthermore, the history of education indi- 
cates that there is a definite trend toward institutional 
complexity, curricular diversity, and professionalization of 
the teaching force. 
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TYPES OF EDUCATION IN OUR CULTURE 


To meet the demands of the modern cultural situation, 
three types of education have emerged. ‘Technical educa- 
tion is aimed at developing the useful life. Liberal educa- 
tion is directed toward the life of wisdom. Moral and re- 
ligious education are concerned with the good life. 

There has been considerable emphasis upon technical | 
vocational education at the secondary level; for the most 
part technical and vocational schools provide what is 
known as terminal training in some particular calling. 
There is also increasing emphasis on professionalism at the 
level of higher education: teachers colleges, medical 
schools, engineering schools, and theological seminaries 
are examples of this trend. Technical education is educa- 
tion for the useful life through the inculcation of the nec- 
essary skills and knowledges. 

Liberal education, on the other hand, stresses the great 
human riches, introducing the individual quite con- 
sciously to the tradition, culture, and civilization of which 
he is a part. The emphasis is upon his becoming not only 
an appreciative member of his culture but also a leader in 
and creator of that culture. With its concern for the lan- 
guages and the classics, liberal education seeks to train the 
person to contribute to the life and thinking of his civiliza- 
tion. This is training for the life of wisdom. 

In regard to moral and religious education, it must be 
remembered that a culture cannot remain stable and per- 
petuate itself without introducing each new generation to 
its standards, its cult, and its doctrine in a telling way. 
‘This is, of course, not necessarily Christian education. In 
fact, in our culture it is often not Christian education at all, 
since the cultural norms are secular and scientific. Educa- 
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tion in morals, carried on in our public institutions of 
learning, has been demonstrated to be education in mid- 
dle-class morality, not education in Christian ethics. Edu- 
cation in values, carried on in our public schools, is edu- 
cation in moral and spiritual values, and cannot become 
education in the Christian faith without breaking the law. 
Moral and religious education, taken in this sense, recog- 
nizes that a person can be competent in his field, can 
know and participate in the riches of his culture and 
civilization, and yet not be a person of complete dedication 
to the true, to the worthy, and to that which is of consum- 
mate value. Moral and religious education seeks to develop 
this dedicated life, transforming, as it were, the useful life 
and the life of wisdom into the life that is committed to 
the highest. The fact is that many educational groups (the 
National Education Association and the American Coun- 
cil on Education among them) and many educational 
philosophers and practitioners (from John Dewey on 
down) have worked seriously to discover how the schools 
may educate for commitment to high value. (See Ward 
Madden, Religious Values in Education; Harper & Broth- 


ers, 1951.) 


RELIGIOUS EDUCATION AND CULTURE 


This brief word about religious education in our cul- 
ture needs to be seen against the background of the place 
that religious education has in various kinds of cultures. 

Religion is an indispensable ingredient in maintaining 
and directing individual and social life. In every culture 
part of the learning that takes place in each new genera- 
tion is religious learning. Religious education is under- 
taken by members of the culture in order to guide re- 
ligious learning. 


38 The Gospel and Christian Education 


Religious education is society’s way of introducing each 
new generation to the values that give its culture basic 
meaning. It is also society’s way of bringing each new gen- 
eration into direct and dynamic relationship with what it 
conceives as the power that controls its life. It consists of 
growth in participation in the cultic practices by which 
society maintains its relationship with the ultimate. It also 
consists in gradual apprehension of the doctrine by which 
society explains the meaning of life and history. 

Whether religious education is formal or informal de- 
pends upon the same factor that determined the formality 
or informality of other educational processes: the degree to 
which cultural differentiation and conflict (and thus re- 
ligious differentiation and conflict) are present. 

In the hands of the priest, religious education tends to 
be culturally conservative in function, and relatively sim- 
ple. In the hands of the prophet, it tends to be culturally 
reconstructive in function, and gains a simplicity from the 
sharpness of its purpose and motive. In the hands of the 
theologians, it tends to be apologetic and argumentatively 
dogmatic, conservative or reconstructive as the case TUUM 
be, but increasingly complex in the institutions t 
needs. 

In a heterogeneous culture in which the religious ques- 
tion 18 not considered to be acute, the burden of religious 
education has to be carried by each communion, local 
church, and family. The heterogeneity of the culture in- 
tensifies the problem because the cultural core tends to 
exclude important aspects of religious experience and be- 
lief. Education in these aspects of experience and belief 
must be undertaken by what amount to religious segments 
of society. 

Thus, even from a purely sociological standpoint, Prot- 
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estant education, in most cases to be found only in places 
where it is in juxtaposition to other faiths, cannot count on 
the unplanned influences of the general culture to convey 
its tenets and practices to the next generation. It must do 
so itself in definitely planned and organized fashion. In its 
educational efforts it is swimming against the current, but 
without the urgency of a crisis to mobilize its efforts. 


THE INDIVIDUAL, THE CULTURE, AND EDUCATION 


The individual has been an important consideration 
throughout this discussion. Look at him now in another 
essential role. He is not always the docile recipient of the 
transmission of culture. He often needs to assert his integ- 
rity at the expense of the established culture. Sociology has 
studied and understands well the role of the reformer in 
culture; it is he who symbolizes frequently the breakdown 
of the old and the creation of the new. 

How does it happen that such a powerful and enduring 
phenomenon as a culture can be thus at the mercy, it 
would seem, of a single man with a new idea? The reason 
provides one of the insights that is basic to education. 
There is only one way of transmitting a culture — each 
new generation must rediscover and re-create it for itself. 
In fact, each person in each new generation must redis- 
cover and re-create it for himself. Education might even 
be defined as the process by which the individual in each 
new generation is helped systematically to remake the cul- 
ture for himself. How much the reformer will be encour- 
aged depends in part upon how much the culture obvi- 
ously needs radical remaking, and in part on how strong 
and determined the custodians of the prevailing culture 
happen to be. 

Some educators (Rousseau, for instance) have regarded 
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the culture as the enemy of the individual. This is an in- 
teresting possibility upon which to speculate, but seems 
to have limited validity. 

The basic situation is clearly that the culture sustains its 
society (the individual, the family, the community, the 
nation) , and in many informal ways is transmitted to each 
oncoming generation. As societies become more differen- 
tiated and subcultures d CD: education takes on more 
formal and institutionalized aspects (schools come into 
existence, ond ясаар ухан orders appear in society) . 





THE RISE OF EDUCATIONAL THEORY 


It has been the increasing complexity of the educational 
task and the growth of the educational establishment that 
have occasioned the need for concentrated attention to 
educational theory. At the same time, the availability of 
scientific data on human nature, human development, 
personality, learning, and the functions of social groups 
and movements has provided a reservoir of ideas and possi- 
bilities constituting a science of education, to be channeled 
if and when we know our purposes and get our direction 
settled. 

Part of the concern for educational theory has thus been 
a concern about the objectives of education. It is patently 
difficult for a complex and pluralistic culture to be clear 
about the шош: that поша guide the operations of its 

lucational establishment. The matter of objectives has, 
ME pun ае a matter of active negotiation 
among educators and citizens in America for over fifty 
years. 

Educational theory must also give consideration to cur- 
riculum. Fundamentally, what shall be taught? How shall 
the content of education be selected from all the vast cata- 
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logue of our cultural experience? How shall the curricu- 
lum be designed as a dependable vehicle for guiding the 
learning that is desired and necessary? What teaching and 
learning methods shall be employed? This problem has 
been aggravated as the curriculum has sought to be more 
life-centered at the same time that the schools have come 
to center attention upon themselves as institutions. The 
curriculum has thus been forced to reproduce life situa- 
tions in an artificial environment — an enterprise that even 
on the surface is not very promising. 

Another part of the concern for educational theory has 
been with regard to administration. How shall the educa- 
tional establishment itself be set up (organized) ? How 
shall it be run (managed) ? How shall it be крои апа 
HOPES (supervised) ? How, in sum, shall educational in 
S 10118 апд Ше whole educational enterprise рс pede 











creation of слава 

These are pressing and vexing concerns, both for the 
educator and for the public — to say nothing of the stu- 
dent. The hope for education lies in the formation of 
theory that is thoroughly informed by the science of edu- 
cation, drawing as that science does upon the insights of 
the social sciences, philosophy, and history; and that con- 
sists of adequate objectives and dependable principles of 
curriculum and administration. 


[3] 


The Church 
and Its Educational Problems 


ODAY's cultural situation is bringing about radical 
au in our religious life. The culture is ex- 
tremely heterogeneous, but may be said to be strongly 
secular and scientific. It tends to approach every aspect of 
life in a technical and specialized way. This culture is 
powerfully influencing the theology and life of the church. 

The chief results of the pressures that the secular and 
scientific aspects of the culture have brought to bear upon 
the thought and life of the church are a technical and 
professionalized theology and a highly organized and pro- 
moted church life. 

Christian education reflects the nature of the culture as 
it has affected both the church and education. Its aims 
have been stated in technical educational and theological 
terms. Its procedures have increasingly reflected the prin- 
ciples of the science of education. Its programs and institu- 
tions have been designed (or redesigned) in most cases by 
trained educators and theologians in professional terms. 

Let no one casually shrug off the realism of this situa- 
tion. It is all too close to us in every parish in the land. 
Actually, many of us have worked hard to bring it to pass 
by raising our standards, reorganizing our programs, re- 
planning our curriculums, and retraining our workers. 

But there is another aspect of this matter of the church 
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and its educational problems that appears to offer a serious 
challenge to this culturally produced situation in the 
church and its educational work. There is something about 
the church of Jesus Christ that deeply influences the way 
it educates. Christian education has a particular thrust. 
The very nature of the church prevents it from adopting 
uncritically any culture-bound educational system, or from 
substituting such a system for a process of education that 
grows out of and expresses what it really is as the church. 


THE CHURCH AS A SOCIAL INSTITUTION 


The hope of our nation, from a cultural point of view, 
is in reform, planning, and social engineering, using а 5с!- 
entific approach. The church as a social institution has not 
been exempt from this hope. Indeed, it has accepted it and 
used it gladly. 

There can be no question but that the church is a social 
institution, and that as such it always tends to mirror its 
culture. The results of cultural conditioning on the life of 
the church are particularly evident today in its theology 
on the one hand, and in the way it does its work on the 
other. 

Theology is the church’s conscious explanation of its 
beliefs to itself and to the world. The theologian starts 
always with the premise that God has revealed himself to 
the human race. If the premise is that God has revealed 
himself through nature broadly conceived, or through 
some aspect of nature, theology becomes “ natural theol- 
ogy,” a position that is popular because it allows great 
latitude for a scientific approach to the matter. If the 
premise is that God has revealed himself in some way that 
transcends nature, theology becomes some form of super- 
naturalism. If the premise is that God has revealed himself 
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in a special way in Jesus Christ and in the Scriptures, then 
theology becomes in some sense “ Biblical theology.” If 
the premise is that God has revealed himself in this special 
way, and also to the enlightened human mind, the result 
15“ rational theology," or some form of scholasticism. ‘The 
premises are many, and vary greatly, but the task of theol- 
ogy in relation to them is clear — it is the church’s way of 
interpreting them to itself and to others. 

The task of formulating Christian beliefs in terms that 
will make the Christian faith clear to any given generation 
is of course a recurring one. Christian beliefs need to be 
restated from time to time as the generations change, 
partly because of changes in language, but mostly because 
of what those changes in language signify, namely, a 
change in perspective or a change in the way people look 
at life. The job of theological reformulation is never fin- 
ished because different cultures and changing ideologies 
constantly require that the church express its faith in dif- 
ferent ways. 

Let us be reminded that it is expected that a document 
like the Westminster Confession of Faith, which represents 
theology at its best, will need amendment from time to 
time. Provision is specifically made by the church for 
amending it. But there are no provisions for amending 
the Word of God, which is the Confession’s premise. As a 
matter of fact, there are those who have given their lives 
to locating and eradicating unauthorized amendments 
which various ancient copyists have happened to insert in 
1ts text. 

In this connection, it is interesting to reflect on the fact 
that the translating of the Bible into English will never be 
completed so long as English is a live language, and that 
every succeeding translation must be checked for accuracy 
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їп two directions — first, with the original text, to be sure 
that it is true to it; and secondly, with the culture of the 
day as it is expressed in the language it uses, to be sure 
that the meaning is communicated accurately in verbal 
symbols that the culture can understand. 

The church’s theology in our day has been deeply in- 
fluenced by several movements that have been instigated 
by the culture. It has been the recipient of the results of 
scientific Bible study, and has either adjusted to the meth- 
ods and results of this discipline or become absorbed with 
trying to rationalize its way out of accepting them. Theo- 
logical formulations have had to be systematized in order 
to meet the challenges of the rationalistic philosophies of 
the day. And they have had to be unsystematized 1n order 
to meet the challenges of the existentialist philosophies of 
the day. It is also true that the church's theology has 
yielded in some quarters to the blandishments of liberal 
optimism. Nevertheless, it has sounded a much-needed 
social note as the humanitarian movement has stabbed it 
awake. 

The difficulty has not been so much that theology has 
made these adjustments, for in the main it had no alterna- 
tive but to try to make them or to stop doing its job. The 
difficulty has been, rather, that each change has had to be 
explained to the church and the world so that the nature 
of the adjustment, why it was made, and what its implica- 
tions were would be clear. Thus reformulation has piled 
on reformulation, debate on debate, and volume on vol- 
ume, until the field of theology has become largely one 
for specialists alone. 

God has raised up these men to clarify the gospel for 
our day, and they are trying to do so. But the uncertain 
voice of the culture, and its basic alienation from the gos- 
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pel, makes their task of translation, interpretation, and 
communication extremely difficult. 

Turning to the question of the influence of our culture 
on the church’s life and work, we see that concentrated at- 
tention is being given by the church to a “ program ” that 
is highly organized and promoted. The church has become 
increasingly aware that in our cultural setting it cannot 
count on community or cultural atmosphere and influence 
to do its work for it. In the field of education, for instance, 
God has in our present era given the church a much more 
difficult task — that of helping to nurture the Christian 
life in a cultural setting that is in many ways hostile to it. 

Vaguely mindful of this, the church has resorted in the 
last century to an increasingly institutionalized Christian 
education. Remembering that this represents only a seg- 
ment of the church’s program of worship, evangelism, 
mission, and the rest (and that all have been deeply af- 
fected by the same cultural factors) , and that it does not 
by any means represent the one segment adequately, let us 
look at what many Protestant churches can boast by way 
of Christian education: a Sunday church school, several 
youth fellowships, a vacation church school, a weekday 
church school, communicants classes, adult study classes, 
Scout troops, missionary organizations for various ages, 
women’s work, men’s work, parents classes, adult study 
classes, church officer training programs, programs of re- 
ligion in the home, and programs of leadership training. 
Some have parochial schools in addition. Beyond the local 
church is a denominational and interdenominational net- 
work of agencies for the promotion of various phases of 
Christian education. 

Having to speak to a group of candidates for church 
vocations in Christian education not long ago, I quickly 
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jotted down а list of the various types of full-time occupa- 
tions in the field, so that I might indicate to them some of 
the possibilities. Hastily compiled, the list was very incom- 
plete, but even so included twenty-one categories. All this 
speaks as a commentary on one phase of the church’s 
existence as it seeks to do its work in this culture, and 
bears out the point that Christian education reflects the 
nature of the culture as it has affected both the church and 
education. 

Perhaps the most serious aspect of the situation is re- 
vealed, however, in a proposition and a question on which 
I was asked to speak to a university class some years ago. 
The class had itself formulated them, and was quite happy 
over the fact that it had not forgotten to include the 
church in its syllabus. Here is what they presented to me: 
“ The community produces the child and is responsible for 
him. What is the role of the church as part of the com- 
munity in meeting his basic needs? ” 


THE CHRISTIAN CHURCH AND ITS EDUCATIONAL WORK 


The church is a social institution, and as such always 
tends to reflect its culture. We have seen how this has 
happened in the church’s theology and in its life and work 
in our day. 

At the same time the church is the body of Christ, and 
as such tends to resist cultural inroads and to work for the 
redemption of culture. As Clarence Tucker Craig put it, 
“In the midst of human perplexity there is a community 
with Christ as its center, which is the promise and fore- 
taste of a new society." 

The church is the human instrumentality brought into 
being by God in Christ to continue his ministry of re- 
demption to the world. It is the New Israel, sustained and 
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guided in its work by the Holy Spirit. Its mission is uni- 
versal, its mood and motive is love, and its education 18 
nurture in the fellowship of love. 

The church consists of Christ's disciples, his men and 
women, who seek to do his work in each generation. This 
helps to make clear what the church is and what it is not. 
The church is an organization, but only because it must 
have a social framework within which to work. It is a 
school, but only because the work of Christ involves con- 
stant instruction. It is a house of prayer, since God's 
church has always been instructed to assemble itself to- 
gether before him. It is not just another community organ- 
ization offering the means of pinning the badge of respect- 
ability on oneself. Nor are the church's responsibilities 
such that one may be absent from them at will. 

Christian education is to be understood as part of the 
church's work in the world. 'The church, as the fellowship 
of the redeemed in Christ, together with their children, has 
many functions to perform, but among them are two that 
are directly educational in nature: the nurture of the 
young in the Christian faith and fellowship, and the sys- 
tematic training of those outside its ranks who have heard 
the call of the gospel or are listening for it. 

Experience has taught the church that systematic train- 
ing, long-term nurture, and lifelong education are in- 
volved in fulfilling its mission. 'This is why the church has 
a teaching ministry — why Christian education is an essen- 
tial part of its work. 

Thus Christian education is the systematic and ordered 
nurture of the Christian life. Its aim is that each child, 
youth, and adult shall realize fully his discipleship. 
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THE CHURCH LOOKS AT THE CULTURE 


Theology is the church’s means of looking at its culture 
and weighing it. Difficult as this is to do, it can be done, 
and must be done by the church in each generation. 

Christian theology cannot find much fault with the de- 
scriptions we have given of the roles of culture, education, 
religion, and religious education in the social process. Us- 
ing the term “ existential ” in the Aristotelian sense, theol- 
ogy would consider what has been said an accurate delinea- 
tion of the existential situation. 

It is another story, however, when theology examines 
the status of culture. When uninformed by the Christian 
gospel, human culture becomes merely a way by which the 
race defends itself more or less blindly against the de- 
mands of the living God. Its cultural defense constitutes 
in that case a defiance, the eating of forbidden fruit, the 
erection of a golden calf, the building of altars to the gods 
of Canaan — the most radical form of sin. Any education, 
religion, or religious education that the culture devises 
and uses in this situation is not only a party to that sin, but 
succeeds in compounding it. 

Christian theology does not call for the destruction of 
culture, however, any more than it calls for the destruction 
of the individual. In the case of the individual it asserts 
the need for repentance, new birth, and new life. In the 
case of the culture, theology asserts that a conversation is 
needed in which the church points the culture to the 
source of its strength — the living God and his Word, and 
to the direction it must take — the will of God for its 
people in the day and situation it serves. 

Education, religion, and religious education under the 
gospel serve about the same functions as before, but with 
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a completely different dynamic and orientation. The new 
dynamic is the Holy Spirit. The new orientation is the 
meaning of history and existence as seen in the gospel of 
God in Christ. 

Richard Niebuhr, in his Christ and Culture (Harper & 
Brothers, 1951) , has traced the history (primarily in intel- 
lectual terms) of what he calls “ the double wrestle of the 
church with its Lord and with the cultural society in 
which it lives." He points out four options that Christians 
have held at various times in dealing with this problem: 
first, that the Christian faith and culture are antithetical 
(radical anticulturalism); secondly, that the Christian faith 
and culture can be accommodated to one another; thirdly, 
that the basic question is not that of the Christian faith 
and culture at all, but between a God who has made all 
things good and man who is 1n sin; and fourthly, that the 
Christian faith and culture are in a dynamic interpenetra- 
tion with one another without the one ever really becom- 
ing the other or destroying the other. He concludes: 


“ Тһе problem of Christ and culture can and must 
come to an end only in the free decisions of individual 
believers and responsible communities. . . . To believe 
is to be united with both the One in whom we believe 
and with all those who believe in him. . . . The deci- 
sions are made . . . on the basis of relative insight and 
faith, but they are not relativistic. They are individual 
decisions, but not individualistic. ‘They are made in free- 
dom, but not in independence; they are made in the mo- 
ment, but are not nonhistorical." (Used by permission.) 


What is clearly implied is that the church must, in the 
dynamic tension of interpenetration of faith and culture, 
train people who are up to making such decisions. This is 
the logical outcome of the theological criticism of culture 
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— апа points clearly to a difficult but urgent task for 
Christian education. 


WHAT DOES THE CHRISTIAN NEED BY WAY OF EDUCATION? 


We are now in a position to see education from the dual 
perspective of the culture and the church. ‘The education 
of the individual is a shared process. It is shared by all the 
church’s functions, none of which is without its educa- 
tional шаш It is shared Эй T the institu S 





of Gen an M ыры c of the ad nature of educa- 
tion, we may ask what kind of education a Christian needs. 

The Christian has many of the same educational needs 
that anyone else has. He has need for a technical educa- 
tion, that through the development and use of skills he 
may lead a useful life. He has need for a liberal education, 
that through knowledge and reflection he may lead a life 
of wisdom. He has need for a moral and religious educa- 
tion, that through discriminating choice and dedication to 
value he may lead a good life. 

In connection with these three kinds of education, all of 
which minister to the Christian’s needs, the aim of educa- 
tion might be put in this fashion: that we may become 
persons who see things as they are and who come to grips 
with life. This sounds simple, but is actually far-reaching. 
Later the question will be raised whether this aim can be 
achieved in a secular context, or whether it requires that 
the educational process find itself at a Christian level. 

What further needs does the Christian have for educa- 
tion beyond the technical, the liberal, and the moral and 
religious? Look at who he is. The Christian is a man, a 
human being. We believe that he was created by the sov- 
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ereign God in his own image, but that being endowed with 
the freedom to choose to be found within the reality and 
will of God or to live by his own devices, he chose the 
latter. He has willfully cut himself off from God, and 
stands in need of reconciliation. 

Only God can effect that reconciliation, but man accepts 
or rejects it. Throughout history God spoke his reconciling 
word many times, and engaged in many reconciling acts, 
until finally, in a act of the most complete love for man, 
God became human himself. He lived among men, teach- 
ing and healing them. Then, because sin cannot be rooted 
out without the most intense suffering — suffering even 
to the point of agonizing death — God put himself in 
man's place; he suffered and died in agony instead of man. 
God's love was so great, his sovereignty so complete, that 
when it comes to a man's suffering and dying on account of 
his rejection of him, he finds that this penalty for his crim- 
inal situation has already been paid — by the very God 
whom he has sinned against. 

‘Then he rose from the dead. He lives. 

Where does this leave man? Man has but to accept with 
his whole heart what has been done on his behalf to be 
free from pretense and to live in Christ by the indwelling 
of the Holy Spirit. By faith in Christ as his Savior and his 
Lord, he enters into fellowship with God. In the Christian 
the gracious work of God for man is reflected in the per- 
sonal act of faith. 

‘This, then, is the need that technical, liberal, moral, and 
religious education do not meet. These kinds of education 
man must have because he is a man, a human being; but 
without a Christian perspective they contain the seeds 
of tragedy and despair. Without a Christian perspective 
they are man’s effort to live without God by his own 
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devices. What have they to say to a man’s need for release 
from the bondage of his human-centeredness? What have 
they to say to his need for redemption? What have they to 
say to his need for reconciliation to God? 

But let me ask quite frankly the most decisive question 
in the field of Christian education today: What has educa- 
tion to do at all with man’s need for redemption and re- 
lease from bondage through reconciliation? The current 
rejection of the relevance of education by certain thinkers 
is based upon the two facts that pose the dilemma: recon- 
ciliation is man’s need and is God’s act; education is a 
human activity and would seemingly be able only to com- 
pound man’s involvement in sin. 

Is Christian education, then, possible? Yes. Educational 
activities have a legitimate place in leading a person to 
know and accept what God has done for him. They have 
a legitimate place in helping him to see things as they are 
and to come to grips with life. They have a legitimate 
place in helping a person to find and lead a life of fulfill- 
ment in Christ. There is no necessary contradiction be- 
tween God’s action and man’s efforts. Education is not 
necessarily and inevitably sin. 

What is distinctive about Christian education? Christian 
education ministers to the need for the redeemed life — 
the life transformed by the God who created man in his 
own image, revealed himself with redemptive clarity in 
Jesus Christ, and guides ever by his Holy Spirit. The dis- 
tinctive thing about Christian education is the ministry 
of the Word, the Word that this God speaks. 

Can all education be Christian, or must it remain partly 
secular? Fundamentally all education can be Christian, 
but only in the sense that the person approaches it as a 
Christian. If he is in fellowship with God, a member of 
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the body of Christ, and bearing witness by word and life, 
then every educational effort will be received, interpreted, 
and used so that its effect is the furtherance of the Chris- 
tian life. Thus technical, liberal, moral, and religious edu- 
cation may be transformed by the renewing power of the 
Holy Spirit, and may constitute part of the educational 
ministry to the Christian. 

Reflect again for a moment: the aim of education 18 that 
we may become persons who see things as they are and who 
come to grips with life. Is this possible except from a fully 
Christian perspective? 

Seeing things as they are implies realism — realism in 
viewing history and its meaning, realism in viewing the 
contemporary scene, realism in self-understanding. (These 
are so easy to say, yet so unbearable to the human spirit in 
many of their implications.) The realism of seeing things 
as they are means the recognition of God’s sovereignty and 
judgment; the recognition of man’s freedom, sin, re- 
sponsibility, and need; the recognition of the significance 
of revelation and redemption; the recognition of and the 
incontrovertibility of hope. Seeing things as they are leads 
to clarity of idea and attitude, and to the clear motivation 
of completely realistic intention. 

Coming to grips with life implies man’s action within 
the context of things as they are, within the context of his 
culture. It means the acquisition of the personal and social 
skills needed for full and responsible participation in the 
work of the church and the world at every level. Full in- 
volvement in the work of the church and the world is re- 
quired: membership, fellowship, discipleship, vocation, 
leadership, and mission. 

Education with such aims inevitably implies a fully 
Christian perspective. To avoid a Christian perspective 
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leads on the one hand to the substitution of secular reli- 
gious values, whose fate is to stand outside the door of 
Biblical faith yearning for what lies within but unwilling 
to enter. Or it leads, on the other hand, to limitation of 
aim and even to bitterness and cynicism. 


[4] 


Past and Present 
in Christian Education 


HIS review of the cultural process, our present cultural 
Е the role of education, and the church and 
its educational problems has established some findings that 
may help in understanding the way Christian education 
has developed in America, and that at the same time may 
assist in interpreting the present situation and devising an 
intelligent approach to it. 

The present cultural situation in America is described 
as pluralistic (with no pervasive and encompassing com- 
mon assumptions and values) , dynamic (actively in search 
of unity of spirit), complex (given to compensating for 
its lack of cultural unity by highly organizing its various 
parts in order to maintain the fabric of society) , secular 
(generally recognizing only human authority) , and scien- 
tific (pinning its hopes on the findings of empirical in- 
vestigation, and on planning and engineering based on 
them). The significance of this situation is driven home 
by a realization of the powerful and enduring character 
of this or any other culture in molding and guiding its 
members. 

Education is described as the bridge between the cul- 
ture and each new generation. While in a unified culture 
this поща goes оп in ian informal Ways, in our 


culture education has bec 
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Our culture has developed three main kinds of education: 
technical education (whose aim is the useful life) , liberal 
education (whose aim is the life of wisdom), and moral 
and religious education (whose aim is the good life, and 
whose norms are the culture's mores and values). 

The individual remains a somewhat unpredictable fac- 
tor, however, since he is not always content to be molded 
by his culture, but is relatively free to accept or reject its 
forms and influences. Nevertheless, hepni in our un 
has developed as an institutionalized science to point: 
where it is concerned with the building 4 its ие 
foundations, giving fitting place to the definition of its ob- 
jectives, the delineation of its curriculum principles, and 
the setting up of its principles of administration. 

The church in our day is engaged in finding itself in 
terms of the dilemma it has always faced, but which is par- 
EN critical 1 now — the dilemma that is posed by its 

eing an institution inextricably bound up with its cul- 
ture, d at ve same time being the servant of its Lord. 
This dilemma becomes acute in the field of education, but 
it is suggested that the Christian need not settle for an 
education that is partly secular and partly Christian, for if 
education actually involves seeing things as they are and 
coming to grips with life, it can hardly be complete unless 
carried on within a fully Christian perspective. 

The significance of these developments is easy to see in 
a review of the history of Christian education in America. 
Such a historical review will serve both to illustrate these 
trends and to set the stage for dealing with Christian 
education’s outstanding present needs, which are the build- 
ing of theory and the communication of theory. 

The history of Christian education in America may be 
analyzed and understood best if it is dealt with in terms 
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of three periods. The first period is one of beginnings, 
reaching back to the founding of Harvard, and coming to 
a close with the publication of Bushnell’s Christian Nur- 
ture in 1846-1847. The second period is one of expansion 
and development, starting in the middle of the nineteenth 
century and ending with the great depression of 1929. The 
third period is one of consolidation and definition, having 
its roots back in the first quarter of the twentieth century 
and continuing through the present time. 


THE BEGINNING PERIOD 


The concern for Christian learning in the early days of 
the American colonies was manifest in the founding of 
institutions for the training of ministers. Harvard was the 
first of these, and similar institutions soon sprang up in 
other colonies. The interest in a trained ministry meant 
in those days that the communities concerned wanted to be 
certain that a properly educated person would be in their 
midst both to preach and to teach, for the position in many 
places was a combined one. 

The first so-called “ Sunday school" was founded in 
1780 in Gloucester, England. It was a missionary and social 
welfare enterprise, inspired by the neglected condition of 
many of the children of the time. It met on Sunday be- 
cause the children worked on other days, and its curricu- 
lum was a fairly broad one that included religion as one 
among several other subjects. Robert Raikes, the founder, 
was chiefly concerned to get the children off the streets and 
to provide them with the basic tools of learning. The Sun- 
day school movement was indifferently received in some 
quarters, and was met with active hostility in others. How- 
ever, this type of Sunday school was soon brought to 
America, and spread throughout the larger cities. In spite 
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of continued opposition to it, many leaders among both 
clergy and laity supported the movement and participated 
in it. Particularly significant is the fact that the Sunday 
school was brought into existence as a result of Christian 
concern over the breakdown of society in the early period 
of the Industrial Revolution. 

During the early part of the nineteenth century it be- 
came evident that the home, the church, and the general 
community could not handle the educational problem 
without the help of publicly supported and controlled 
common schools. Various experiments were made along 
this line, but the pattern for universal education in Amer- 
ica was set by Massachusetts in the 1840’s under the guid- 
ance of Horace Mann. Mann had studied educational sys- 
tems in Europe, and in a series of annual reports during 
that decade mapped out the plans for public education 
that have found almost universal acceptance throughout 
the United States. Most important for our purposes was 
his recommendation that the schools be separated from 
any church control, that anything of a sectarian nature 
be excluded from the curriculum, and that the schools 
limit themselves in the realm of religious education to the 
serious moral development of their pupils. ‘This solution 
to the problem of the sectarian aspects of education was 
prompted by local difficulties between various Protestant 
groups. It was not Mann's intention to exclude the Bible 
from the schools or to neglect the inculcation of Christian 
morality. But as the society that the common school served 
became infinitely more heterogeneous than it was at that 
time, his general policy was applied in such a way that it 
has resulted in the exclusion from the schools of elements 
of religious education that he took for granted as part of 
the school’s responsibility. Thus Christian education has in 
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fact become in most cases the exclusive responsibility of the 
home and the church. 

The fundamental situation that Christian education had 
to face was fast taking shape during these years toward the 
middle of the nineteenth century. It was just at this time 
that Horace Bushnell wrote his Christian Nurture, in 
which he expressed views that are now considered to be 
the basis for the modern development of religious educa- 
tion. Bushnell was outraged by the neglect on the part of 
so-called Christian families of the Christian education and 
nurture of their children, and also by the tendency of the 
revivalism of the day to play sensationally on the theme of 
the separation of children from God until the time of 
their conversion. Although he was criticized for the un- 
orthodoxy of certain of his views, there can be no doubt 
of his adherence to the belief in the covenant relationship 
between God and the Christian family. Thus he pro- 
pounded and defended the thesis that “ they [children in 
the Christian family] are to grow up Christian and never 
know themselves to be otherwise." He based this thesis 
upon the text that states that the responsibility of Chris- 
tian parents to their children is to “ bring them up in the 
nurture and admonition of the Lord" (Eph. 6:4). The 
result of the publication of these views was mainly to stir 
a small flurry of theological controversy. Then interest in 
the matter died down. Bushnell himself did not bother to 
follow it up, except to expand his book and answer his first 
critics. The influence of his views did not begin to be felt 
until the turn of the century, but has been steadily gaining 
since then, so that he is now considered to be the leading 
figure in Christian education theory in the nineteenth 
century, and the precursor of our present work in the field 
of Christian education. 
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THE PERIOD OF EXPANSION AND DEVELOPMENT 


The rise of the common school, with its exclusion of 
sectarian education, left the task of Christian education 
up to the home and the church. Neither rose to the occa- 
sion. Concerned Christian laymen, however, casting about 
for a solution to the problem, found in the Sunday school 
a vehicle that could be readily adapted to the developing 
need. So the movement that had begun as a missionary and 
social welfare effort was adapted to become the medium 
for specifically Christian education. It remained a lay 
movement, but its curriculum was narrowed down to reli- 
gious instruction alone, and its schedule (it had been at 
the beginning an all-day school) was greatly curtailed. 
The result was that the Sunday school practically as we 
now know it was born. 

The Sunday school movement during this period was 
distinguished by its efforts in leadership development, cur- 
riculum development, and the development of supple- 
mentary services. 

In leadership development, the outstanding early events 
were a series of conventions for the training and inspiring 
of Sunday school leaders, most of whom were volunteers. 
Begun in 1832, these conventions exerted more and more 
influence, until in 1872 it was recognized that they were 
the controlling factor in the movement. It was not until 
1899, however, that the idea of a permanent staff took 
hold, indicating the consistently lay and volunteer char- 
acter of the movement up to that time. Sunday school as- 
sociations, manned by laymen, reaching into practically 
every community in the country, and organized in a руга- 
mid of county and state associations, ran the movement, 
which remained largely outside the organization and con- 
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trol of the denominations. Practically nothing remains of 
this movement at the present time, the work having been 
taken over almost entirely by the denominations and their 
allied interdenominational agencies. ‘The conventions are 
still held, and are well attended, but they are planned and 
run in the main by the executive staffs of the denomina- 
tional boards and by staff people from the Division of 
Christian Education of the National Council of Churches. 
Even though they continue, many denominational execu- 
tives seriously question their worth as leadership training 
enterprises. 

Lay leaders of the Sunday school movement also pio- 
neered in setting up summer schools and conferences for 
leadership training, a singularly successful type of work. 
This aspect of leadership development has also been 
largely taken over by the denominations, and continues to 
be operated on an ever-expanding scale. 

In curriculum development, the National Sunday School 
Convention in 1872 succeeded in bringing order out of 
chaos by adopting the Uniform Lesson system. These les- 
sons were based on Biblical content, served pupils of all 
ages, were outlined by an interdenominational committee, 
and alternated in a six-year cycle between the Old and the 
New Testaments. It is noteworthy that in order to arrive 
at an organizing principle on which all could agree, Bibli- 
cal content was chosen. Organizing principles that had to 
be rejected were Christian doctrine, churchmanship, the 
church year, the Christian life, and others. One of the most 
difficult tasks in curriculum development in our present 
period has been to break away from this narrowly con- 
ceived Biblical basis for the curriculum, and to develop 
a more inclusive foundation for it. The most important 
later developments in curriculum during the period of 
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expansion were in the direction of grading — the intro- 
duction of various types of graded lessons, particularly the 
closely graded lessons (where a different lesson is provided 
each Sunday for each grade) and the group graded lessons, 
sometimes called departmental or cycle graded lessons 
(where a different lesson is provided for each department, 
operating usually on a three-year cycle) . 

In the development of supplementary services, three 
types of service were particularly important. In order to 
reach children outside the church, the vacation was hit 
upon as an ideal time for Christian education, and the 
vacation school came into existence. With the same mo- 
tivation, arrangements were arrived at with many public- 
school systems whereby one hour per week could be given 
to religious instruction, and the weekday church school 
was born. A more concentrated form of educational serv- 
ice, usually including the Sunday school, the vacation 
school, the weekday school, and many other activities, was 
developed in church settlement houses. All these supple- 
mentary services were originally missionary in character, 
but all are now well-recognized aspects of the work of most 
Protestant churches, with the result that the Sunday school 
movement has expanded to include many more aspects of 
the pupil’s Christian education than was the case at the 
beginning. 

The period of expansion and development saw not only 
the rise of the modern Sunday school, the inclusion of 
many types of service in its program, and its extension 
beyond a program limited to Sunday —1 also saw the 
start and the growth of a large and vigorous youth move- 
ment. 

The first major evidence of the need for a youth move- 
ment came with George Williams’ founding of the Young 
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Men’s Christian Association, in 1844, in England. The 
movement came to the United States in 1851, and has since 
become firmly rooted here, international in scope, and the 
pattern for other youth organizations. Again, this was a lay 
movement, and has remained so, with no organic connec- 
tion with the church. 

The Young People’s Society of Christian Endeavor was 
founded in Maine in 1881, and soon spread to become 
national and international. Its motto was “ For Christ and 
the Church,” and although it again had no organic con- 
nection with the church, its groups met for the most part 
in churches, for purposes of religious and spiritual en- 
richment. The society developed a vast organization that 
paralleled the church, but it was never under church con- 
trol. For this reason, since the assertion by the churches 
of control over their programs of Christian education, it 
has been pushed aside by many communions. 

Thus the organization and program of Christian educa- 
tion during this period was largely developed and con- 
trolled by lay people, working outside the organic struc- 
ture of the church. The need for such organization and 
program was obvious from the speed with which it was 
taken up and the proportions to which it grew. The need 
was reflected in a zeal and enthusiasm on the part of volun- 
teers who organized, promoted, and led it. 

Late in this period (toward the turn of the century) 
men in the general field of education became interested 
in the possibilities in religious education. There was at 
the same time a group of young professors and research 
men in the field of psychology of religion and religious 
education who were beginning to take a professional in- 
terest in the field. Representatives of these two groups 
were instrumental in founding the Religious Education 
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Association in 1903. The association, which is still in vigor- 
ous existence, had an interfaith membership, which was 
possible since all members joined strictly as individuals, 
and since the association was limited in function to pro- 
viding a forum for discussion of problems and issues. Fur- 
thermore, its membership came from both education and 
religious education, giving it the opportunity to fulfill its 
purpose of “interpreting education to religion and шиег- 
preting religion to education.” In this association what is 
usually referred to as the religious education movement 
found a voice. The influence of the movement on church 
schools has been chiefly to help them to become respon- 
sibly educational. Its influence on the public schools has 
been chiefly in the area of the development of character 
education. 

At the same time as the Sunday school movement, the 
youth movement, and the religious education movement 
were taking hold, the field of higher education was also 
being developed. It was during this period that the great- 
est number of church-related colleges were being founded. 
Although state-sponsored higher education was not far 
behind, and was generally to move ahead of them, the 
church-related colleges and universities rendered the 
greater service for the times. 


‘THE PERIOD OF CONSOLIDATION AND REDEFINITION 


The present period in Christian education is one of con- 
solidation and redefinition. The consolidation in the field 
has been in the nature of a closer co-ordination and inte- 
gration of effort. The redefinition has been in relation to 
theological understandings and educational theory. In The 
Task of Christian Education (Chapter 1) , I indicated that 
the 1920’s, up to the depression of 1929, was a period of 
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creative development, followed by about fifteen years of 
curtailment and criticism (the curtailment due to the de- 
pression and World War II, and the criticism due to the 
revival of theological interest) , this period of curtailment 
and criticism being followed in turn by one of restudy. 
Currently there is a revival of interest and participation in 
Christian education throughout the United States. 

The period of consolidation and redefinition can best 
be understood in terms of three influences: the educa- 
tional, the denominational, and theological. 

The educational influence was paramount in the early 
years of the period. The major concern of Christian edu- 
cation was with gaining educational validity through cur- 
riculum development and the perfecting of the educa- 
tional plant. George Albert Coe, of Union Theological 
Seminary and Teachers College in New York City, was 
the acknowledged leader. His books A Social Theory of 
Religious Education (1917) and What Is Christian Edu- 
cation? (1929) were widely read and followed. 

The educational influence has not diminished, although 
it was first challenged and then joined by the theological 
influence. There is just as keen concern for all the techni- 
cal problems of an educational nature as ever before. In 
the church schools the concern is for the definition and 
use of objectives, for thoroughgoing curriculum develop- 
ment, for the enrichment and refinement of methodology, 
and for all phases of educational administration, particu- 
larly supervision. In the public schools the concern is for 
the proper understanding and use of moral and spiritual 
values, and for experimentation with teaching about reli- 
gion (as contrasted with the teaching of religion) at vari- 
ous appropriate points in the curriculum. 

The denominational influence of the period has already - 
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been alluded to. By the early part of the twentieth century 
it began to be obvious to the denominations that the inde- 
pendent movements (the Sunday school and youth move- 
ments in particular) would have to be brought under 
church control. The formation of the International Coun- 
cil of Religious Education, in 1922, climaxed a long strug- 
gle to accomplish this control. The International Council 
primarily represented the executive staffs of the denomina- 
tional boards of education, and took over the work that 
had previously been the province of both the denomina- 
tions and the independent movements. One of the symbols 
of this important change was the alteration of the popular 
nomenclature, in which the “ Sunday " school became the 
“ church " school. 

In the 1940's denominational control over the youth 
movement became almost universal. The organization of 
denominational “ fellowships " became the rule, these fel- 
lowships co-operating together in the United Christian 
Youth Movement (connected with the International Coun- 
cil of Religious Education) . This did not materially affect 
the Y.M.C.A. or the Y.W.C.A., since they and the various 
Scout organizations co-operated in the new movement, but 
it did seriously curtail the openness with which the 
churches were likely to welcome other independent move- 
ments. 

A further step toward the consolidation of the work was 
taken when the National Council of Churches was 
founded. The International Council and the Christian 
education interests of several ecumenical organizations 
were then brought into even closer working relationship. 
The strengthening of the ecumenical principle guaranteed 
that this new organization could never operate independ- 
ently of the denominations that made it up, but could in 
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fact only work at their behest. Thus the denominational 
influence on the Christian movement was deeply felt. 

The same denominational influence was felt in the field 
of higher education. Practically every denomination in- 
creased its financial responsibility for the colleges with 
which it was connected, and strengthened its supervisory 
relation to them. There has been a conscious attempt on 
the part of the colleges to develop a basis for their work 
that expresses a deep-seated Christian philosophy of higher 
education. Nels F. S. Ferré, after consultation with the Na- 
tional Council of Churches, wrote his Christian Faith and 
Higher Education to help meet this need (Harper & Broth- 
ers, 1954). The Jamestown College (North Dakota) соп- 
ference gathered an illustrious group to deal with this 
problem. Their contributions have been published in 
Toward a Christian Philosophy of Higher Education 
(John Paul von Grueningen, editor; The Westminster 
Press, 1957). 

The theological influence on Christian education began 
to be felt during the 1930's. The Continental theologians 
(Barth and Brunner, in particular) were beginning then 
to be known and studied in the United States. Although 
there had been criticism at various times of the theological 
tenor of the Christian education work being done (Wil- 
fred Evans Powell's book, Education for Life with God; 
Abingdon Press, 1934, is a good example of the most re- 
sponsible criticism of this type), no serious theological 
challenge had been offered. With the publication of 
H. Shelton Smith's diatribe (Faith and Nurture; Charles 
Scribner's Sons, 1941), it was clear that the challenge had 
been offered and could not be ignored. The Study of 
Christian Education (summarized by Paul H. Vieth in 
The Church and Christian Education; 'The Bethany Press, 


Past and Present in Christian Education 69 


1947) was devoted largely to this matter. Much of the 
most creative work in Christian education has been at the 
point of discovering how to deal with theological issues in 
the construction of Christian education theory (men like 
James D. Smart, Lewis Joseph Sherrill, and Randolph 
Crump Miller have helped here) , and at the point of cur- 
riculum revision in view of the demand for theological 
validity (for instance, in the Presbyterian Christian Faith 
and Life: A Program for Church and Home, and the Prot- 
estant Episcopal Seabury Series) . 


AN ESTIMATE OF THE PRESENT SITUATION 


This review of the historical development of Christian 
education in America indicates something of how we have 
arrived at the present situation. We are now faced with 
the expectation of an even more highly organized and 
professionalized Christian education program than before, 
and with the difficulties involved in achieving theological 
validity for the program. 

It may help us to decide on suitable action to be taken 
on the problem if we take stock of what appear to be our 
present commitments. They are theological, educational, 
and denominational. 

Our theological commitments in Christian education at 
the present time are to a position that is supernaturalistic, 
Biblical, Christocentric, and ethical. There are strong tend- 
encies also toward commitment to a higher doctrine of 
church than before, and to some rather specific eschatolog- 
ical views. It is fairly generally conceded that the ob- 
jectives of Christian education must be in keeping with 
these theological commitments, as well as with our edu- 
cational ideas. 

Our educational commitments appear to be somewhat 
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as follows: to a conception of education that recognizes 
that it takes place throughout the life span; to a broad idea 
of the locus of education as including the church, home, 
community, and the individual himself; to an “ inclusive 
and well-rounded ” approach; to technical proficiency in 
curricular, methodological, and administrative matters; 
but still to volunteer leadership at the teaching level, with 
a combination of volunteer and professional leadership at 
the administrative level. 

Our denominational commitments are to a strong 
organization and program that are predominantly de- 
nominational in character, with certain specific areas of 
responsibility assigned by the denominations to interde- 
nominational agencies which they themselves set up and 
control. 

In terms of the situation we are dealing with, and with 
respect to commitments like these, two outstanding needs 
emerge — the need for the building of theory by which 
these commitments may be both checked and imple- 
mented, and the need for the communication of theory to 
those who are doing various aspects of the job. 

The building of theory will consist of spelling out the 
implications of theology and the science of education in 
terms that can be used by the church in its educational 
work. 

The communication of theory is a matter of making the 
objectives, curriculum, and administration of Christian 
education clear to those who are responsible for planning 
the program, to those who are responsible for administer- 
ing it, to those who teach and lead, and to those who are 
the learners. 

After showing how the theory of Christian education 
may be built, we will turn to the matter of the communica- 
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tion of theory. As we deal with the communication of the- 
ory we will be able to see how an adequate theory may be 
expressed to those who plan, administer, teach, lead, and 
learn. With this understanding, we can return to the ques- 
tion of what the theory of Christian education should be 
and proceed to the building of a theory that can be com- 
municated to and used by all who are involved. 


L5] 


Building a Theory 
of Christian Education 


F IT 1s to fulfill the demands that are now being made 
ee it (to say nothing of future demands) , Christian 
education needs to get a new sense of direction and a new 
conception of its job. It cannot be content to tinker with 
curriculum, methods, and administrative arrangements. 
Christian education must see itself afresh in the light of the 
church’s faith, life, and work, and in terms of the needs of 
the world and the persons it serves. In other words, a deep 
self-understanding is needed, a theory that undergirds its 
existence and informs everything that is done. 

The modern cultural situation has forced the considera- 
tion of theory upon leaders in other types of education, 
and is beginning to make the same impact upon Christian 
education. The things we do as educators become less and 
less effective as time goes on if they are the result of selec- 
tion by mere happenstance, with no thoroughgoing ra- 
tionale for their use. The same is the case with Christian 
education. 

Does this place the practical man over against the man 
of theory? Not at all. Rather, it discriminates between 
their functions and makes clear that what we need in times 
like ours are clear-eyed and knowledgeable theorists and 
practical men who will undertake to conduct the practical 
affairs of Christian education in the light of the best in 
theory available. 
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James McBride Dabbs, writing on the subject of race 
relations in the South, drew this distinction in a way that 
applies equally well to Christian education: 


“What are practical men? They are the men who, 
given the end, figure out the means. They know how to 
. attain a desired result. . . . The practical men did 
not, as practical men, create these desires; but, given the 
desires, they go to work. ... 

“ When the desires of a community become confused 
and conflict with one another, when accepted ends be- 
gin to grow either undesirable or impracticable, or both, 
then the typical practical man, who is a master of means, 
is most at sea. What is needed is a theorist in the root 
meaning of that word: a man who can see the whole pic- 
ture and clarify for the community its conflicting desires. 
When the community again decides what it wants, the 
practical man is called in to obtain it." (The Christian 
Century, September 19, 1956. Copyright, 1956, Christian 
Century Foundation. Reprinted by permission.) 


'The construction and use of theory in Christian educa- 
tion involves the foundation disciplines and Christian edu- 
cation's operational aspects, with theory acting as the con- 
necting link between them. The foundation disciplines are 
to be known and mastered so that Christian educators may 
be aware of what the basic issues and resources are. Fur- 
thermore, the foundation disciplines are to be known and 
mastered in as thorough, comprehensive, and systematic 
a way as possible. ‘Thus integrity will not give way to super- 
ficiality, and premature concern for the “application of 
scientific (or other) findings ” will be avoided. The opera- 
tional aspects of Christian education are also to be made 
relevant so that Christian educators may be fully aware of 
the problems and responsibilities they face, and so that 
they may become competent in the practice of their craft. 


74 The Gospel and Christian Education 


Theory consists of working hypotheses, or principles 
(principles are dependable guides to practice), and in 
Christian education the working hypotheses upon which 
we base our work must be grounded in and derived from 
the foundation disciplines, while at the same time offering 
practical and pointed guidance for the operations that are 
conducted. Thus they constitute a body of principles that 
guide Christian education in the areas of objectives, cur- 
riculum, and administration. That body of principles is 
constantly subjected to revision, however, because of 
changes in the findings of the disciplines upon which it 
is founded, changes in the needs of Christian education 
as it is practiced, and changes that are the result of success 
or failure of the principles as they are subjected to opera- 
tional testing. 

The development and improvement of the theory of 
Christian education, then, depends upon the elaboration 
of its working hypotheses, or principles, and their constant 
refinement as the result of further research, both discipli- 
nary and practical. 


‘THE FOUNDATIONS FOR THEORY 


Sound theory demands the mastery and application of 
certain concepts drawn from the field of theology, the 
church’s life and work, philosophy and the philosophy of 
education, history and the history of education, psychology 
and educational psychology, sociology and educational 
sociology, and the new field of communications. Our ques- 
tion in each case is, What necessary contribution does this 
discipline make to a theory of education that is funda- 
mentally Christian? 

In The Task of Christian Education (Chapter 3), I 
showed how these foundation disciplines are used to in- 
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form the principles of Christian education. They provide 
clues to many of the pertinent questions that must be 
raised as a basis for such theory, as well as providing useful 
answers to these questions. ‘Theology provides the norma- 
tive Christian understanding of God, man, sin, redemption, 
history, society, responsibility, and destiny. The church’s 
life and work provide the basis for seeing education as a 
function of the community of faith in its various aspects. 
Philosophy gives help in dealing with questions of reality, 
knowledge, and value from the point of view of man’s 
quest; philosophy of education provides the particular 
educational perspective on these matters. History gives 
insight into trends that may affect the present situation and 
the future; history of education centers on educational 
trends and influences. Psychology penetrates the status and 
meaning of the human mind, body, and behavior; educa- 
tional psychology applies these findings to specifically edu- 
cational questions, thus enabling us to discover the first 
principles of learning, motivation, and the like. Sociology 
delves into the nature and operations of social groups and 
movements; educational sociology sees these findings in 
the light of the problems of the school, the whole educa- 
tional enterprise, and society. Stemming from psychology 
and sociology alike, the new discipline of communications 
explores the ways in which ideas and attitudes are trans- 
mitted and appropriated from one person, group, and cul- 
ture to another. 

It is from these foundations that the two major concerns 
of Christian education theory — theology and the science 
of education — stem. In a way, they sum up the disciplines 
in terms of their most significant present impact on the 
field of Christian education. 
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FOUNDATION DISCIPLINES 


Christian education has had to take account of both the 
developing science of education and the rise of theological 
concern in our day. 

It has responded to the development of the science of ed- 
ucation in several ways, not in any one consistent fashion. 
Sometimes it has accepted.its ways uncritically..On occa- 
sion it has in amateur fashion tried to supplement the 
work of general education, using fragments of educational 
insights to guide it. In some cases it has selected what it 
could use from the science of education with critical dis- 
crimination. Rarely, it has pioneered where the science of 
education has followed. 

Its response to the rise of theological concern has been 
one of the most interesting developments of our times. At 
first stubbornly resistant to the inroads of theology, and 
still reluctantly in some quarters, it has allowed itself to be 
guided by theology's insights into Christian truth. It has 
begun to embody these insights in its curriculum. 'This 
has forced it to reconsider the matter of objectives. It is 
only beginning to become aware that the insights of theol- 
ogy are also applicable to the administrative matters with 
which it is concerned. 

The response to theology has varied from communion 
to communion, with some remaining antitheological, some 
seriously trying to be theological, and others trying vari- 
ous combinations of theological insights and insights from 
other sources. My own position is that Christian education 
can and must be theologically thorough and accurate, and 
at the same time maintain educational integrity and sound- 


ness. 
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THEORY AND PRACTICE 


The content of theory consists of the objectives of the 
educational process, its curriculum principles, and its prin- 
ciples of administration. If these are derived from and 
checked against the best that is available from all the 
foundation disciplines, from theology through communi- 
cations, then they will provide the theologically accurate 
and educationally sound base that is needed for the devel- 
opment of educational programs and operations. 

Ву“ objectives ” is meant the purposes, goals, aims, and 
intentions of Christian education. By “ curriculum ” is 
meant all the procedures that Christian education utilizes, 
including content, methods, and materials. By “ adminis- 
tration " 1s meant the whole process of planning, organ- 
izing, managing, and supervising the educational programs 
and institutions that are involved. 

The objectives of Christian education are used to guide 
the planning of the curriculum, the application of cur- 
riculum principles to the work of Christian education 
being checked at every point in terms of its purposes. The 
shape, pattern, and structure of the curriculum are the 
determining factors in devising administration, the appli- 
cation of the principles of administration thus being made 
in terms of the demands of the curriculum. From both 
curriculum and administration, in operation, results are 
forthcoming. These may be evaluated by checking them 
against the objectives that are being sought. 

The tragedy of practice without theory is that it has 
operated in the little triangle of curriculum, administra- 
tion, and results. But no questions were raised about why 
particular educational procedures were being used, why 
the setup was handled in this particular way, or whether 
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the results forthcoming were adequate and valid. Practice 
without theory is thus divorced from its sources, and has 
no way of enriching, changing, and reconstructing itself 
except by mere whim or fancy. Furthermore, it has little 
or no intelligent reference to objectives, either at the point 
of guiding the process or at the point of evaluating its re- 
sults. 

This is why I feel so keenly that in a day when the cul- 
ture presents such a definite and cutting challenge to the 
Christian faith, when the temper of the times is contrary 
to the Christian understanding of God, man, society, and 
destiny, Christian education practice uninformed by thor- 
oughgoing theory represents a desperate failure in Chris- 
tian stewardship. 

Consistent Christian education practice must thus be 
based upon an informed and responsible theory. That 
theory has yet to be spelled out, but it may be seen that 
it calls at least for the mastery of the practical arts of plan- 
ning, organization, management, and supervision; method 
of teaching; the organization of learning experiences into a 
comprehensive and graded curriculum; the discriminating 
use of the various agencies of Christian education; the 
training of competent leaders; and the grasp of the various 
personal roles that involve leadership in the whole process 
of nurture and training. 


How THE FOUNDATIONS ARE USED IN BUILDING THEORY 


It has been hard not to give the impression that there 
are little nuggets of educational wisdom glistening forth 
from theology and the other foundation disciplines, simply 
waiting to be gathered into a theory of Christian educa- 
tion. In a way, the foundation disciplines are directly use- 
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ful in the formulation of Christian education theory, since 
they do deal with the basic concerns of education and 
define the various aspects of the field of human and divine 
relationships that are of educational concern. But when 
we say that educational principles are to be derived from 
these disciplines, we are really saying that we must рго- 
pound educational questions to them, expecting to receive - 
from them answers that in many cases will be in their 
terms alone, sometimes contradictory from one discipline 
to another, and badly in need of translation and mutual 
reconciliation to be of any use to education. Only a be- 
ginning has been made at this, in the disciplines of the 
philosophy of education (where educational questions are 
put to philosophy), history, psychology, and sociology 
(which likewise have begun to be probed for educational 
guidance). 

There is no “theology of education” in this sense. 
There is по “ Christian philosophy of education " as yet, 
nor any other specifically Christian disciplinary analysis. 
It is the task of Christian education theory over the years 
to work at this matter. 

The same procedures, however, may be used in the 
formulation of Christian education theory that have been 
used in deriving the educational implications of the vari- 
ous disciplines. 'The questions to which Christian educa- 
tion needs answers may be put to these disciplines. 

We know what these questions are, and are thus in a 
position to ask the questions, even if our knowledge has 
not gone deep enough to enable us to receive very good 
answers as yet. 

In order to get at the matter of objectives there are 
three questions to which we need answers: What cate- 
gories of objectives are called for? What shall the objec- 
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tives be in each of these categories? How shall the objec- 
tives be employed? 

In order to get the curriculum principles we need, there 
are ten questions to which we must have answers: 
(1) What are the curriculum’s distinctive contributions to 
the accomplishment of the task of Christian education? 
(2) Are such principles as comprehensiveness, balance, 
sequence, and flexibility valid for curriculum building? 
(3) What elements are to be included in the curriculum? 
(4) What organizing principle shall be used to guarantee 
the curriculum’s unity? (5) How shall objectives be used 
in the curriculum? (6) How shall the curriculum be de- 
signed? (7) How shall curriculum materials be built? 
(8) Who shall be responsible for curriculum building? 
(9) How shall the curriculum be evaluated, and by what 
criteria? (10) How shall proper use of curriculum mate- 
rials be guaranteed? 

In order to get the principles of administration we need, 
there are three questions to which we must have answers: 
How and by whom shall the program be planned and or- 
ganized? How and by whom shall the program be man- 
aged? How and by whom shall the program be supervised, 
that is, standardized, evaluated, and systematically im- 
proved? 

This, then, is how the theory of Christian education is 
to to be built. This is how dependable operating principles 
(guides to practice) are to be derived. It will be our task 
when we deal with educational objectives, educational 
procedures, and educational programs and institutions 
later on (in Chapters 8-10) to give answers to these ques- 
tions. 

There is, however, another matter that must be consid- 
ered before we do that. A theory could very easily be 
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spelled out that would, to be blunt, speak to no one. In 
its very form as well as its substance, a theory of Christian 
education must take account of the people for whom it is 
built — the volunteer administrator, the untrained teacher 
and leader, and the pupil himself. They must be able to 
hear, comprehend, and use it. This calls for attention to 
the matter of the communication of theory. 


[6] 


The Communication 


of Theory 


F OURS were a Christian culture, Christian assumptions 
| Шин the meaning of life and existence and a Christian 
way of life would provide the essential unity. Christian 
education in such a setting would take place mainly 
through growth in participation in the family, church, and 
community, and the adoption, under the guidance of the 
Pray iiid Ч their beliefs and practices. Such educational . 

stitu ; as existed would be largely incidental to this 
major deum of informal education. 

We have seen, MAU шан in our secular and scientific 
culture Christian education has become highly instit 
tionalized. Both Hon m апаат ram turned over 
responsibility for Christian training to the church and at 
the same time have expected from the church a profes- 
sional level of operation in the educational work that it 
has to carry on. 

But the ыг 18 that the development of the church’s 
educational institutions has been largely in the hands of 
КЫЫ Ned lay people. It 18 only lately that the 
church as such has shown even any real inclination to 
take hold of Christian education, control it, and assume 
the responsibilities involved in its control. 

God has put at.the church's disposal in our day all the 
technical knowledge that the sciences of man have uncov- 
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ered, with the result that Christian education may take 
full advantage of the emerging science of education and 
the го that secular ОН? have had with the in- * 
S ional aspec education. We have seen how this 
may be ринен Н ан in rhe construction of Christian edu- 
cation theory. 

God has also raised up a generation of leaders in the 
church who have rediscovered and restated the gospel for 
our time. But this has again been done largely in technical 
ways, understandable only to the professionally trained 
theologian. We have seen how these findings, technical as 
they are likely to be, may be used in building the basis for 
Christian education. 

The purposes of Christian education, and its principles 
of curriculum and administration, have been formulated 
and are being formulated mainly in the light of technical 
educational theory апа technical SET Thus the 
emergence of the science of education, an institu alized 

and the theological exposition of Не 81:11) 
faith have been and are being brought into focus for the 
use of Christian education. 








THE UNTRAINED LAYMAN 


But the untrained layman who does much of the run- 
ning of and the teaching in our churches is not skilled in 
the science of education or in technical theological mat- 
ters. He has been far more profoundly influenced by so- 
ciety’s understanding of the meaning, aims, and goals of 
existence than he realizes, for he has been nourished from 
infancy in the cultural matrix that gave him birth. The 
rediscovery and restatement of the gospel for our times 
has also been “ over his head,” for it has been done by the 
professionally trained theologian largely in technical terms. 


84 The Gospel and Christian Education 


The managing and teaching layman has usually done 
the best he could with what he had, and in many cases he 
has done exceedingly well. But neither his theological 
understanding nor his educational background and skill 
have been ХОШИН to the task that ын pas een SE 





that Ёс Peen TENE 21 тип jus асч in terms 
they could understand and were at home with could be, 
and in most cases have been, a far cry from the proposals 
that have been made for Christian education in terms of 
an adequate theology and a sound educational practice. 
The dilemma (stated in greatly oversimplified terms) 
might be said to be that of the theologian and professional 
educator versus the volunteer. 

The fact is that Christian education EE 1s E tO 
do a professional job with inadequate personne! it 
tions, and materials. Our present toss E in GIU 
education can only be understood as attempts to adapt 
what we think should be to the limitations of the personnel 
and the situation within which we must work. 

We need, therefore, in order to overcome this difficulty 
in a statesmanlike way, to state and express the theory of 
our work in a fashion that the untrained person may 
grasp. This not only will be of service to the layman; in 
all probability it will be of value to everyone, professional 
or lay, who plans, administers, teaches, leads, and learns, 
since it will provide a healthy and readily comprehensible 
basis for the common understanding of Christian educa- 
tion by all. 








How Various GROUPS HAVE HANDLED THE PROBLEM 


The Roman Catholics avoid the problem of the spe- 
cialist versus the volunteer by taking all education into 
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their own hands, providing their own trained teaching 
orders, and conducting the educational enterprise on a 
rather highly technical educational and theological level. 

Public education is geared to adjusting the individual 
to the secular scientific world, and thus avoids the problem 
of theological foundations. Its procedures are technically 
educational, carried on in the light of the science of educa- 
tion. It eschews theology, except where it appears in a 
palatable form like “the public philosophy," “ the tradi- 
tions of civility,” ог “ moral and spiritual values." 

Jewish education holds to the policy of supplementary 
education (like Protestantism) , but conducts it on a scale 
considerably expanded beyond the Protestant pattern, and 
with professional leadership. 

Protestant education has, in the main, held that it could 
handle its educational needs through support of the pub- 
lic school (holding that the public school’s purposes were 
basically Protestant) . It has thus taken advantage of a large 
segment of education conducted in the context of the sci- 
ence of education. To accomplish the distinctive tasks of 
Protestant nurture it has provided various kinds of supple- 
mentary education. At the same time it has been content 
with untrained volunteer leadership in this area. This 
espousal of the policy of supplementary education, to- 
gether with its largely uncritical dependence on the public 
school, has led to the problem we are discussing, and the 
need for Protestant education to clarify its views. 


THE NEED FOR A GUIDING PRINCIPLE 


The church’s present problem in Christian education is 
that of discovering how to use to the greater glory of God 
the new knowledge in education and theology that is avail- 
able to it, in spite of the fact that its educational practi- 


86 The Gospel and Christian Education 


tioners are largely lacking in professional пеше їп 
either field, and in spite of the fact that 15 existing institu 
tions operate at a level that is for the most part p Balan a 
professional standard. 

The problem is one of constructing a theory of Chris- 
tian education that may be readily communicated to the 
people who will have to do the work at every level. They 
will have to be able to grasp the Christian faith ade- 
quately, and also take hold of the skills and understanding 
of how learning takes place and how personality develops. 

The construction of a theory of Christian education that 
may be communicated readily is not quite so simple even 
as the analysis that we made of the building of theory 
would indicate. The answer is not so much in the elabora- 
tion of principles for Christian education (which is the- 
ory's task and which may be done without too much con- 
cern for getting its results across) as in the pointing up of 
those principles to the place where a clear guiding prin- 
ciple emerges — one that will make the particular thrust 
of Christian education evident, completely evident, to the 
practitioner in the field. 

The difference between a guiding principle for Chris- 
tian education and the other principles that constitute 
слона ӨЛӨН шин 18 Ша! the guiding principle 








be at the heart х Не T of REGES it SES guide 
and check every procedure and method employed in the 
curriculum; it would serve as a guide to the selection of 
curriculum content; it would suggest how Christian edu- 
cation should be set up, run, and improved; it would 
serve as a guide to pruning out any administrative system 
and device that was not really germane to the church's 
faith, life, and work. 
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If there could be one such guiding principle, then what 
Lewis Mumford hopes for in higher education would be 
achieved in Christian education. What he suggests (in 
Values for Survival; Harcourt, Brace and Company, Inc., 
1946) is that higher education needs one great idea to 
guide it; such an idea would act like a magnet, instantly 
polarizing the whole field. A magnet, he reminds us, can 
polarize a field of iron filings in a split second, accomplish- 
ing thereby more than could be done by an infinitely long 
process of patient, antlike construction. 

The proper guiding principle could act as a magnet 
in Christian education, polarizing the whole field of hu- 
man, natural, and divine relationships in terms of the very 
heart of the Christian message. 

The guiding principle for Christian education must be 
a genuine principle, a dependable guide to practice. It 
must be the focus for other principles. It may under these 
conditions become the means by which educational and 
theological insights become translated into practice. 


CRITERIA FOR THE GUIDING PRINCIPLE 


The guiding principle for Christian education, if it is 
to be genuinely the focus for theory, and at the same time 
communicable to all, must be adequate, simple, and clear. 

It must be theologically adequate. It must thus be the- 
ologically central and convincing. It must be able to stand 
up under the most searching theological criticism. 

It must be educationally adequate. It must be informed 
by, and its implications developed in terms of, the educa- 
tional disciplines. 

In terms of all that has been said it is clear that Chris- 
tian education will get its guiding principle from “ educa- 
tion in the light of theology " — or, to put it more ac- 
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curately, Christian education will be the education of man 
in the light of God. 

The guiding principle must be integral to the elements 
that make up Christian education, unifying and focusing 
them. Thus it must be the very heart of the process of 
coming to grips with the Christian faith through the Bible, 
through Christian history, through doctrine, through the 
understanding of the physical world, through the life of 
society, through the life of the culture, through dealing 
with the various kinds of opposition to the Christian faith, 
through developing the various aspects of practical church- 
manship, and through engaging in the Christian mission. 
At the same time it must be at the very heart of the proc- 
ess of growing in the Christian life through self-under- 
standing, through understanding and dealing with the 
fact of sin, through the experience of redemption, through 
worship, through prayer, through meditation, through 
being a member of the church, through working in and 
through the church, and through ethical and responsible 
living in the family, the community, the school, and else- 
where. 

It must be simple, in the sense that it may be compre- 
hended in a single proposition, or a brief series of closely 
related propositions. 

It must be clear in that it must be readily, easily, and 
unmistakably understandable. 

These criteria, if observed, might be of telling assistance 
in identifying the needed guiding principle for Christian 
education, since if such a principle is adequate, it will meet 
the requirements of education and theology, and if it is 
simple and clear, it will meet the needs of those Christian 
educators who lack professional training in education and 
theology. 


The Communication of Theory 89 


Here, then, is a clue worth following in the search for a 
theory of Christian education that is genuine and at the 
same time communicable. 


SOME POSSIBLE ALTERNATIVES 


In the light of these criteria, examine some of the sug- 
gestions that have been made seriously from time to time 
for Christian education’s guiding principle. With the ex- 
ception of one, each of the focuses for Christian education 
to be considered has been suggested by some individual 
or group in the field as the appropriate center of attention. 

In each case its proponents have said that if Christian 
education would focus its attention on this element, it 
would do its job as it should be done. They have insisted 
that around this element the other elements may be 
grouped, but that this is the one that can stand alone and 
give the others meaning. This is the essential element in 
setting up Christian education and devising its curriculum. 

Some suggest that the Bible be the center of Christian 
education. Logically, doctrine could also be considered a 
possible center, although no one actively supports the idea. 
The proponents of this principle most often mean the 
transmission of knowledge of the content of the Bible or 
doctrine. The category involved is that of sacred writings, 
documents, and tenets. The data to be used are history, 
dogma, theology, beliefs, and the like. Essentially, both 
these suggestions are impersonal, focusing upon subject 
matter rather than upon its source, its use, or the persons 
for whom it is intended. Neither the divine nor the ac- 
tively human is assured attention. This principle, in actual 
practice, lends itself to indiscriminate concepts of the 
Word of God, is often literalistic, seldom succeeds in con- 
veying what it intends, and is tenuously related to life’s 
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concerns. Centering upon doctrine exalts a derivative 
rather than the Word from which it is derived, and in prac- 
tice lends itself to the riding of dogmatic hobbyhorses. 
There are those who think that the center of attention 
should be on the solution of life’s problems. While prob- 
lem-solving is a valid and useful method of instruction, as 
a center of attention it emphasizes disconnected human 
experiences. Its data are crises, personal concerns, and 
group concerns. Problem-solving can act well as a starting 
point and a means for Christian education, but not as a 
guiding principle. A method can never be successfully 
exalted in this way. Of course education deals with prob- 
lems, but the prior question is, “ What problems? ” 
Others propose that Christian education concern itself 
centrally with "life," experience, or the child. A life- 
centered Christian education would be mainly concerned 
with the ongoing stream of life's events and relationships. 
This would represent a commendable attempt to be real- 
istic and “ down to earth," but it 18 too vague and amor- 
phous to be used as a guiding principle, and can give no 
real direction to the curriculum. Concerning an experi- 
ence-centered Christian education, it needs to be said im- 
mediately that "the changing needs and experiences of 
the person " is the organizing principle for the curriculum, 
but it is always “ experience in relation to something." It is 
the aspects of the environment with which the person in- 
teracts in experience that give experience its character. А 
child-centered education (aside from the obvious age-level 
limitation). does succeed in pointing out that attention 
must be centered on the learner, but again, it is always 
“ the learner in relation to something." The data for each 
of these categories are the human experiences of the per- 
son, a dynamic educational suggestion, but one that is 
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vague, in that it leaves the questions of “ What experi- 
ences? " and “ For what purposes? " unanswered. In fact, 
these categories only succeed in raising the question they 
are supposed to answer, since they all (life, experience, 
and the person) need to discover a guiding principle for 
their successful use. 

There is a vigorous group of Christian educators who 
are convinced that the field should center upon the church. 
This idea has much to be said for it, yet it lends itself to 
concentration on the affairs and concerns of the church as 
an institution or as merely a human community. It can 
become absorbed in leading a person to understand and 
participate in the church's cultic and organizational 
aspects, thus tending to indoctrinate in symbolism and the 
development of institutional loyalty if it neglects that 
which calls the church into being. Actually, strictly speak- 
ing, such an emphasis can narrow Christian education 
down in unwarranted fashion to concern with certain 
limited areas of human experience to the exclusion of 
other areas of experience that are necessary for the Chris- 
tian faith and life. Its successful use would assume other 
categories — God, the Bible, doctrine, social responsibility, 
and the like. 

A large segment of those in Christian education would 
like to see Jesus Christ himself singled out as the central 
element, and speak of a Christ-centered Christian educa- 
tion. This is very close to the heart of the matter, for it 
properly exalts God's revelation and man's Redeemer. 
Yet, while Jesus Christ is the Lord of the church, and thus 
the Lord of Christian education, the idea of Christ- 
centered education can very easily be used in such a way as 
to neglect to put proper emphasis on the human side of 
the learner and his life, needs, problems, and achieve- 
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ments. Furthermore, its use often leaves the Christological 
question unanswered, so that the question of who Christ 
is may be answered by some in terms of the concept of the 
Jesus of history alone, and by others in terms that are 
merely doctrinally and not experientially Christological. 

These proposed centers for a guiding principle have 
been examined mainly in terms of their adequacy, assum- 
ing that this criterion must be met in any case, and that 
the criteria of simplicity and clarity would be applied only 
to a suggested guiding principle that had first been judged 
completely adequate. 

We have come so close to the discovery of an adequate 
element on which to build Christian education’s guiding 
principle that the search need not go much farther. Is 
there an element that will be the very soul of theology, and 
yet so dynamically personal and transforming that it is 
indispensably educational? Is there an element that will 
bring the Bible, Christian doctrine, all human problems, 
life, experience, the child, the person, the church, and the 
Redeemer of mankind all into bold relief? I believe that 
there is such an element, and that it is the gospel of God's 
redeeming activity in Jesus Christ. My conviction is that 
gospel as its guiding principle with assurance of its com- 
plete adequacy, both theologically and educationally, and 
with assurance of its simplicity and clarity. 

Our next task is to try to arrive at an understanding of 
the gospel, to propose a guiding principle that is centered 
in the gospel, and to evaluate that principle for adequacy, 
simplicity, and clarity. Then we can proceed to the de- 
velopment of a theory of Christian education in terms of 
objectives, curriculum principles, and principles of ad- 
ministration, all in the light of the gospel. In doing so, we 
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may be confident that the theory will be one that will be 
adequate, and as simple and clear as possible — that 
it will thus be worthy and at the same time communicable 
to the volunteer leader and to the learner. 


| 
ма 


ПАТЕ гр чанрын Sith Жий mad Tow 








Aj Irem ЛЭН Не: pae sar set d 


SLE ESO aril) sr We tr vibes ч ная 
1 ПРЕДНА MS aver P MP E кр Ч эре void i po 


2 ыг Y 21: 


8 oa E ча his 


Пи 
4 d 4 
> 3 A & Es 
У E wef 
^ i Ж, 
j 
2 
2 
” 8 
^ 
"d 
i 
35. 
/ б^. ES 
I 
Й 
c 
4 
A 
Y 
. 
` 
4 е 


РАКТ 


II 


AN OUTLINE OF A THEORY 
OF CHRISTIAN EDUCATION 


L7] 


The Gospel 
and Education 


T THE same time that it is the responsibility of Chris- 
Nee education to be the church’s effective servant, it 
is also up to it to be in a position to know and to contest 
the inroads of the cultural situation at the necessary points. 
To do this, it needs a theory that is adequate, both theo- 
logically and educationally. That theory, in order to be 
useful, has to be expressed in terms that can be readily 
understood and grasped by everyone involved in Christian 
education, including the layman and the learner. 

In order to be readily communicable, the whole theory 
may well be informed by a guiding principle that is at once 
adequate, simple, and clear. This guiding principle can 
give Christian education sure direction by infusing its 
objectives, its curriculum principles, and its principles of 
administration. It will also focus the various elements that 
make up Christian education (all the concerns of the 
Christian faith and the Christian life) , so that their mean- 
ing and use will be unmistakably clear. 

It has been variously suggested that elements like the 
Bible, Christian doctrine, problem-solving, “ Ше,” experi- 
ence, the child, the person, the church, and the person of 
Christ might serve as the basis for such a guiding principle. 

The element that seems, however, to hold most promise 
of being able to focus the other elements, to give un- 
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mistakable guidance to Christian education, and at the 
same time to be adequate both from a theological and an 
educational point of view, is the gospel: 

It appears, then, that the most promising clue to orient- 
ing Christian education theory so that it will be both 
worthy and communicable is to be found in recognizing 
and using the gospel of God’s redeeming activity in Jesus 
Christ as its guiding principle. 

The suggestion that the gospel be used as the basic guide 
for Christian education theory is supported by five argu- 
ments: 

1. Revelation — the Word of God — is central in Chris- 
tian education theory. 

2. The gospel— God's redeeming activity in Jesus 
Christ — is the very heart and point of the Word he has 
spoken to men in their self-centered helplessness through- 
out the ages, and the very heart and point of the Word he 
speaks to men today. 

3. The gospel is the clue to the meaning of history. 

4. Ihe gospel is the clue to the meaning of existence. 

5. Ihe gospel is the reason for the church’s existence: 
it brings the church into existence; it sustains the church; 
it informs, directs, and corrects the church. 

After discussing each of these points, we will be in a 
position to see whether the gospel can be properly used as 
the basis for a guiding principle. 


1. The Word of God 

In The Task of Christian Education (Chapter 6) , after 
pointing out that in ordinary speech a word is a way of 
getting something across so that it will be understood, I 
discussed the Word of God as God’s way of getting him- 
self, in the most complete sense, across to men: 


The Gospel and Education 99 


“The Word of God is God's attempt to get the na- 
ture of his being and his will across to us so that we shall 
understand it. Of course, it is more than the spoken 
word. As a rule, we regard the Word of God as not so 
much spoken as written, written in a book. But this 
again is not by any means the whole concept of the 
Word. Look again at ordinary words and you see what is 
involved. To help people to understand something you 
can show them what it is; you can tell them what it is; 
and you can make it possible for them constantly to be 
reminded of it. God uses all these methods: demon- 
strating, telling, and reminding us of his nature, exist- 
ence, and truth. He shows us what he 18 like; here 18 the 
Word made flesh, Jesus Christ, pre-existent, existent in 
history, and eternally existent as the living Christ, the 
living Lord. He leaves us a written record of what he is 
like; here is the Bible, the Word in written form. Fur- 
thermore, he continually illumines our understanding of 
what he 18 like; here 18 the testimony of the Spirit to the 
Word within our hearts." 


The Word of God is revelation. It is God's disclosure of 
himself, his revelation of himself. 

In a deep sense the Word of God is spoken to us; God 
discloses himself to us. We have the opportunity and the 
responsibility to listen, to understand, to answer, and to 
become and do what is clearly implied. This is a dynamic 
encounter, by the very nature of the Word not so much an 
encounter with an idea or proposition as an encounter of 
a person-to-person kind. 

Because we are rational beings, and always try to think 
out the meaning of our experience by translating it into 
ideas, we respond to the Word of God by trying to explain 
to ourselves and to other people what the encounter means 
to us. This gives rise to theology and doctrine, the formu- 
lation of the Christian faith. Let us come directly to the 
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point — What is the Christian faith? What is our inter- 
pretation of our encounter with the Word of God? 

The Christian faith has a source; its doctrine of God 
speaks to this matter. It deals with a problem; its doctrines 
of man and sin explain what this problem is. It believes 
that the problem has been solved; the doctrines of the 
covenant, the incarnation, the atonement, and the living 
Word attempt to explain how God has dealt with and 
solved the human problem. It believes that God has en- 
trusted his work in the world to his people, and that he 
guides them by his Spirit; here it develops its doctrine of 
the church, including the church’s ministry of the Word 
and sacraments and the church’s mission. Christian faith 
has a goal; its belief about its goal is the subject of its doc- 
trine of the fulfillment of personal destiny and human his- 
tory. God’s revelation of the meaning of life and history is 
thus the source and subject of the Christian faith. 

It has been amply demonstrated that such an under- 
standing of the Christian faith 1s absolutely indispensable 
to a theory of Christian education that is theologically 
worthy. Any Christian education theory that did not make 
this central would be distorted and would lack permanent 
value. Revelation, and the Christian faith as the witness to 
revelation, are thus central to Christian education theory. 

The purpose of Christian education has often been 
glibly and superficially described as “ to teach people about 
God.” In a deep sense, this 15 the purpose of Christian edu- 
cation. And if it is, then the Word of God — his telling us 
who he really is — 15 the very heart of it. And the theo- 
logical witness to the Word is of major importance in 
enabling men to listen to the Word, understand, answer, 
and become and do what is demanded. 
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2. The Gospel — the Heart of the Word 

To a person or to a world so wrapped up in itself that 
it has never considered such a possibility, the fact of God’s 
having revealed himself, the fact that in so doing he has 
revealed the meaning of life and history, the fact that 
he has made the human problem clear and has solved it, 
comes — if it does not seem like utter foolishness — as 
news, good news, the good news. 

The New ‘Testament writers saw in Jesus Christ the 
climax and fulfillment of the whole drama of history and 
revelation. The fact of who he was and what he did was 
the best news that man had ever received, or could ever 
receive. Such phrases as “ the Word made flesh " and “ the 
living Word " are a sort of symbolic shorthand by which 
the tremendous significance of the gospel is indicated. 

The definition of the term “ gospel " in the concordance 
of The Westminster Study Edition of The Holy Bible 
(The Westminster Press, 1948) is this: “ The word means 
“good news,’ ' glad tidings.’ Hence it is used of the message 
proclaimed by Jesus himself concerning the coming King- 
dom of God, and then of the story of God’s redeeming 
activity through the life, death, and resurrection of Jesus 
Christ, proclaimed by the apostles and recorded by the 
Evangelists.” 

The gospel is the Bible’s essential unity, since it is the 
gospel that the Old Testament anticipates, and since it is 
the gospel that constitutes the message of the New Testa- 
ment. At its climax, according to Millar Burrows (in An 
Outline of Biblical Theology; ‘The Westminster Press, 
1946) , the Old ‘Testament proclaims the expectation of 
the gospel: 

“Failure to do God's will as he has revealed it incurs 
judgment; but God does not leave the guilty without 
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hope: he offers the undeserving sinner redemption and 
reveals the way to obtain it. The promise of the new 
covenant includes forgiveness. This note sounds strongly 
in the later prophets, especially Second Isaiah, who again 
and again proclaims the good news of deliverance. ‘This 
is the origin of the Christian word “ gospel.” The law 
shows what God requires and the penalties of disobedi- 
ence; the gospel shows the way of deliverance when man 
has failed to meet the requirements. This is what Paul 
means by justification, God’s free gift to the sinner.” 


The gospel constitutes the message of the New Testa- 
ment. In his analysis of the word “ gospel" (in A Theo- 
logical Word Book of the Bible, p. 100; The Macmillan 
Company, 1950) , Alan Richardson says: 


“ After the death and resurrection of Jesus the content 
of the gospel, as it is understood by the apostolic church, 
is Christ himself. It is no longer simply ‘ the gospel of the 
Kingdom of God’ (though, of course, that is involved) , 
but is “the gospel of Jesus Christ, the Son of God’—a 
phrase in which every word must be given its full signif- 
icance. It is ‘the gospel of God,’ the saving message 
which God has addressed to the world, first by way of 
anticipation in the Scriptures, and now finally in the 
living Word, Jesus Christ. It is therefore supremely the 
message of the cross and the resurrection, and it is ‘ the 
power of God unto salvation to every one that believeth.’ 
The church itself is built upon this one gospel and is 
indeed a fellowship in the gospel. The gospel must al- 
ways be received personally by faith. For those who thus 
receive it the gospel is always ‘ news,’ breaking in freshly 
upon them and convincing them afresh, though they 
may first have heard it and accepted it long ago.” (Used 
by permission.) 


It was in the mid-1930’s that, browsing in a bookstore 
on upper Amsterdam Avenue in New York, I came across 


The Gospel and Education 103 


Principal Alex. Martin’s The Finality of Jesus for Faith 
(T. & T. Clark, Edinburgh) . The book had been written 
in 1933. It was a period when the churches were given to 
“ religiousness," or to a combination of literalistic pedantry 
and sentimental emotionalism. Into such an atmosphere 
Principal Martin's direct witness to the gospel came with 
intense clarity. It has been my polestar ever since. He 
points to the gospel as “ the supreme service rendered to 
men by Jesus." That service, he says, does not consist: 


(1: 
е 


. In instruction alone; and it is only less inadequate 
to put Him forward as exhibiting a pattern to be repro- 
duced. He does more even than introduce a new ethico- 
religious type into history. What he assumes to do... 
is different in kind from this. The word for it is ' recon- 
ciliation.’ . . . He redeems from the most intimate and 
grievous of all the contradictions of the human lot, the 
distress and slavery of sin. Through him, and above all 
through his death, his followers find harmony with the 
world, restoration to fellowship with the Power at the 
heart of it; and with that is given the assurance of vic- 
tory and peace. It is a matter of experience that morally 
distracted souls do thus find the readjustment with Real- 
ity which they crave. They do, in plain spiritual fact, 
pass into "the Holiest of all" —to the very heart of 
Existence where alone spiritual nature can rest — through 
the rent veil of this Man’s flesh. ‘They consciously draw 
nearer very God the more they become one with the 
dying Jesus, entering more deeply into his consciousness 
of the hateful thing that brought him to his end, ac- 
knowledging with him submissively the righteousness of 
the divine reaction against it, and taking hold with him 
believingly of the mercy — discovered in the cry, ' Father, 
forgive them, for they know not what they do’ — that 
nevertheless is over all. 

“ То express it otherwise: theological terms and Bibli- 
cal figures and modes of speech apart, what 1s it, in bare 
spiritual simplicity, that Jesus has achieved for men? 
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. . . In the case of a sinless nature it might perhaps be 
[possible to have] a free spiritual fellowship with the 
living God in trustful obedience and love [without 
Jesus]: in the nature we know, darkened, degraded, dis- 
traught through evil . . . the fulfillment of the divine 
purpose in our life is hindered fatally. Only Jesus helps 
men here, and above all in his dying. As they identify 
themselves with that dread experience, believing men 
find themselves reunited with the spiritual order they 
belong to; the will is restored to freedom which had will- 
fully become unfree; and deliverance is experienced from 
the impotence and disability of every kind which had 
followed on that. Since, in and through the dying Jesus, 
they come into contact with That in which he lived and 
moved and to whose care he at the last committed him- 
self, and find it to be a living Power of Love bent on 
reversing the course of natural consequence, forgiving 
sin, and eliminating its power from Ше.” (Used by per- 
mission.) 


Thus, the gospel — God's redeeming activity in Jesus 
Christ — 15 the very heart and point of the Word he has 
spoken to men in their helplessness throughout the ages, 
and the very heart and point of the Word he speaks to men 
today. 


3. The Meaning of History 

The gospel is the clue to the meaning of history. God 
deals with man through the medium of history. The per- 
ception of history and historical relationships is man's God- 
given way of finding himself and the meaning of his life in 
the continuum of time. 

Meaningful history is, looked at from a thoroughly real- 
istic perspective, the account of God's relationships with 
man. History past is the story of what he has done with, 
for, and through man. History present is his current ac- 
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tivities with, for, and through man. History future is what 
he intends to do with, for, and through man. 

Suddenly, then, the Bible, with the gospel as its major 
motif, comes into perspective as “holy history." In this 
context it is clear that through his relations with the He- 
brew people God indicated his redemptive purpose in 
history. Through the birth, life, death, resurrection, and as- 
cension of his Son in history, he has established his re- 
demptive purpose in history beyond the shadow of a 
doubt. In the same events he has guaranteed the victorious 
conclusion of his historical activity. 

When the redemptive activity of God makes itself known 
to a man or a people it comes as the good news. Thus the 
gospel of Jesus Christ is God’s revelation of the meaning 
of man’s historical life. 

Cultures rise, flourish, and decline in history. Their 
achievements and their conflicts are historical. In each cul- 
ture, whatever its achievements or conflicts may be, the 
church is God’s historical instrument, with a message to 
deliver. It is the gospel that constitutes the message that 
the church has to deliver to each historical culture, else 
how can the culture know the meaning of the history of 
which it is a part? 


4. The Meaning of Existence 

But look at the matter, not from the perspective of the 
long sweep of God’s purpose in history, which may seem 
very remote and impersonal, but from the perspective of 
the individual life, one’s personal existence. 

God’s redemptive purpose seems to me to be very far 
removed unless J am involved in it. My immediate exist- 
ence consists so largely of the world of my private thoughts 
and feelings that I tend to perceive my surroundings in 
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terms of the patterns into which I have channeled my sub- 
jective needs. I do see what is around, but unwittingly I 
see it the way I want to see it, the way I am habituated to 
see it. 

Yet I want to live, and to live fully. As I try to do so, I 
seem to be prevented from it. The great desire of my heart, 
the thing that will make my life complete, is within my 
grasp. But even as I reach out for it, it eludes me. Or, if 
I do succeed in grasping it, it turns out to be not what I 
thought it would be, and is hardly worth the having. 

I realize that what prevents me from living fully is that 
I see everything essentially from only one vantage point, 
and that from within. The world turns out to be not what 
it seems because my apprehension of it is completely dis- 
torted by my own desires, my preconceptions, my habits — 
in a word, by my whole point of view. 

Someone tells me that what prevents me from living 
fully is my sin. Not so much the wrong things I do — they 
are more results than causes — but a whole warped atti- 
tude toward life. The universe as I see it revolves around 
me. I need to get outside myself, to gain perspective, to see 
things in true proportions and relationships. 

Then the enormity of the situation dawns on me. It is 
arrogantly presumptuous of me to look at life as I do from 
my human, personal, egocentric point of view. I have 
simply been ignoring God. I have dethroned him from my 
life. My sin is thus radical sin, and deserving of death. This 
deserved penalty I would have to pay for having ignored 
and dethroned my God. 

At the depth of my predicament I hear of the incarna- 
tion and the atonement (or I hear of the manger, the 
teacher, the healer, the cross, and the empty tomb) . Then 
the overwhelming point of a sentence that perhaps had 
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become obscure because of my having used it too much or 
too early speaks to me — “ God so loved the world that he 
gave his only Son, that whoever believes in him should 
bees Dave eternal те: 

And as I respond, the old I does die, and He gives me a 
new birth of life in him. 

This is the good news. Thus the gospel of Jesus Christ is 
God’s revelation and living achievement of the meaning of 
existence, even of individual, personal existence. 


5. T he Gospel and the Church 

In discussing the church and its educational work, I said 
that the church is the human instrumentality brought into 
being by God in Christ to continue his ministry of redemp- 
tion to the world. Plainly, the gospel was and is the soul 
of that ministry. 

The gospel is the reason for the church’s existence. The 
reality of the gospel, its power, and the imperative for its 
communication brought the church into being. The gospel 
sustains the church in performing its functions ( as out- 
lined in Chapter 7 of The Task of Christian Education) 
in every generation and in every culture. The gospel, as 
the church’s essential message, informs, directs, and сог- 
rects the church. 

Thus, in a situation where the church and the culture 
are in tension (as they always are to some degree), it is 
the church’s business to communicate the gospel. The 
gospel is what the church says to the culture. The church 
knows something that the culture does not know but needs 
to know. It is the work of the church to employ every 
means to deliver that urgently needed message. 

The church’s own members live in the tension between 
the church and the world. If they are, in this situation, to 
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perceive, accept, and fulfill the gospel, every means must 
be employed to help them to grasp it in all its implica- 
tions. 

To those outside the church’s fellowship the gospel must 
also be communicated by every available means, that they 
too may perceive, accept, and fulfill it, if that be God’s will. 


THE GOSPEL AND EDUCATION 


One of the ministries by which the church communi- 
cates the gospel to its members and to those outside is the 
ministry of teaching. 'The teaching function of the 
church is: 

1. To deliver the message that in man's extreme need 
God has forgiven and redeemed him in Jesus Christ. This 
is urgent. 

2. To help those inside and those outside the church to 
prepare themselves for response to that message. 

3. To show them how to respond. 

4. To help them to see and work out the fullness of the 
implications of the message of the gospel for themselves 
and their world. 

If one way by which the church communicates the 
gospel is by teaching, then the gospel is of central concern 
to Christian education. Because it sustains such a vital 
relationship to the church's teaching ministry, there are 
certain specific connections between the gospel and Chris- 
tian education that can be pointed out, bringing the whole 
matter into focus at this point. 

Christian education (defined in the fullest sense to 
include the church and the Christian home) has a task 
of preparation for response, demonstration of how to re- 
spond, and guidance in mature response as it seeks to make 
persons aware of their living encounter with the gospel. 
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In In One Spirit (p. 17; Friendship Press, 1958) I put it 
this way: 

“The individual has his choice. He may remain in 
tragic bondage to self, society, and culture. This is what 
is meant by “the human predicament.” On the other 
hand he may become a free person, by God’s Spirit, 
through his response in complete devotion to Jesus 
Christ. Christian education seeks to prepare the individ- 
ual to respond in faith by the power of the Holy Spirit, 
to show him how he may respond to the living Word as 
it is spoken to him, and to guide him into increasingly 
mature and effective ways of responding to the Holy 
Spirit and doing the Father’s will. This is why Christian 
education is called the nurture of the Christian Ше.” 
(Used by permission.) 


‘The emphasis is clearly on how one becomes a free person 
through response to the gospel. 

‘This, in turn, makes it even more evident than before 
that Christian education in the church (again, using the 
term in the fullest sense) is responsible for assisting per- 
sons to perceive the gospel, to accept it, and to see its de- 
mands and fulfill them. There is never a time in a person’s 
life or in the life of the church when any one of these 
aspects may be separated from the other two, but it 15 
helpful in seeing the church’s educational task with per- 
sons of different levels of experience to point out that in 
childhood the emphasis is likely to be more on perceiving 
the gospel, in youth on accepting it, and in maturity on 
discovering and meeting its ever-changing requirements. 

Thus Christian education definitely implies the closest 
attention to the gospel and to its work at every point. 
When we examine the objectives of Christian education 
we will see them in the light of the gospel. When we look 
at educational procedures, it will be chiefly in the context 
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of the gospel. And when we describe the educational pro- 
grams and institutions involved (including church and 
home) , the major concern will be with communicating the 
gospel and nurturing faithful discipleship in the light of it. 

Christian education is inextricably bound up with the 
gospel, but what of education in general? Here, again, 
some things that have been said before come into focus. 
Education has to be concerned with helping persons to see 
things as they are and to come to grips with life. Its indis- 
pensable emphasis is on human becoming — the develop- 
ment of free and mature persons. We have seen how the 
various aspects of so-called secular education — technical 
education, liberal education, and moral and religious edu- 
cation — can be carried on in the light of the gospel if the 
learner approaches them from a fully Christian perspec- 
tive. Something of the results of that approach in increased 
insights, higher achievement of competence, and a greater 
sense of having come to terms with life, have been 
hinted at. 

‘The teacher in so-called secular education, as well as the 
learner, can do his work within a Christian perspective. 
If the gospel is what it claims to be, it involves living re- 
lationships and a quality of life even more than it does 
the use of any particular words or the expression of any 
particular sectarian ideas. ‘The teacher who, in a secular 
school, lives and teaches in the assurance of God's re- 
deeming love for him in Jesus Christ, provides a living 
witness that needs no special words in the classroom. Such 
a teacher need not, indeed cannot, hide who he is, how he 
became what he is, what he does as a result, and what it 
means to him. His whole life, from personal devotions to 
responsible social action, girds him for his witness. 

But the words themselves need not be missing. They 
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cannot be the subject of exhortation in the public class- 
room. Yet it is the responsibility of every teacher, and 
especially teachers of subjects dealing with the expression 
of human needs and values, to point out, among the vari- 
ous approaches to the problems of life, the fact that there 
is a Christian gospel, and that it provides a distinctive ap- 
proach to understanding and dealing with human prob- 
lems. 

These are some of the relationships of the gospel to edu- 
cation — both church education and education in general. 
Consideration of these relationships has brought us to the 
place where we can summarize the possibility of the gospel 
as the criterion for education. Is it adequate? Is it simple? 
Is it clear? 

The gospel provides an adequate basis for guiding Chris- 
tian education because it is integral to the Word of God, 
because it is the clue to the meaning of history, because it 
is the clue to the meaning of existence, because it brings 
the church into existence and gives it its imperative, and 
because (in educational terms) it is the clue to human 
becoming. 

The gospel provides a simple basis for the guidance of 
Christian education because, for all its profundity, it may 
be put in a simple proposition (God’s redeeming work on 
man’s behalf in Jesus Christ) and in concrete terms (as 
concrete as the manger, the teacher, the healer, the cross, 
and the empty tomb) without losing anything really es- 
sential. 

The gospel provides a clear basis for the guidance of 
Christian education because it is easily and readily under- 
standable at many different educational and experience 
levels. 
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THe GUIDING PRINCIPLE STATED 


Conceived as a principle that may be used to assist and 
guide in the development of objectives, curriculum prin- 
ciples, and principles of administration, this center and 
focus on the gospel in Christian education may be stated 
thus: 

If Christian education will focus its attention on the 
gospel, it will be properly oriented and conceived. Around 
the gospel the other elements of Christian education may 
be grouped, but it is the one element that can stand alone 
and give the others meaning. The gospel is the essential 
element in establishing the institutions of Christian educa- 
tion and devising their curriculums. 

Here then, in the form of a guiding principle, is sum- 
marized the conviction that the central concern of, and 
norm for, the educational life and work of the church is 
the gospel — in all its implications for the revelation of 
God, for the nature and condition of man, for the mean- 
ing of history, for individual and social salvation and re- 
sponsibility, for the significance and mission of the church, 
and for the fulfillment of human destiny. 


——— 


[8] 


Educational Objectives 
in the Light of the Gospel 


HE GOSPEL can do for us the most important service 
e [na Christian education needs. It can help us to set 
our objectives. It can help us to devise our curriculum. 
And it can help us to build an administrative setup that 
will be an appropriate and effective means for doing the 
church’s work. 

In and through this service, the gospel can help us to 
speak tellingly to our culture. The basic problem is that of 
the communication of the gospel to people in our times. 
Even the realization that this 25 the basic problem is а 
great help. As we live in Christ and, by the power of the 
Holy Spirit, in the community of believers, the gospel be- 
comes clearer to us as the message that we as the church 
have to deliver to the world. What we have to communi- 
cate thus becomes gradually clearer. 

As we live perceptively in our world, learning its lan- 
guage and its ways, we discover what its actual assumptions 
about the meaning of life are. We also find out what its 
consuming and pervasive values are. Its ways of life and its 
modes of expressing its values become known to us, even 
as we share them. We begin to get clues to the approaches 
to use, the “ language " involved, and the process of mu- 
tual sharing that is called for in communicating with our 
world and culture. Thus we begin to see how the message 
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of the gospel may be expressed for our day and for the 
people with whom we are dealing. 

At the same time, because all this means that insights 
into the gospel and insights into the culture and its values 
have interpenetrated and shed light on each other, we 
perhaps have begun to be aware that in the strictest sense 
we are not in a position to communicate the gospel on our 
own at all. What we are in a position to do is to become 
human channels by which God will, if he chooses, realize 
the work of grace through the gospel. The work of the 
apostle, the prophet, the evangelist, the pastor and teacher 
is a gift. (Eph. 4:11.) We are given the gospel and the 
power to communicate it. In the deepest sense he who is to 
proclaim the gospel, in whatever mode, becomes a free 
man by becoming the gospel's servant. 

This is how the use of the gospel as the guiding prin- 
ciple for Christian education can help us. It can give us 
direct guidance in Christian education practice. It can help 
us to speak to our culture. It can itself become clearer and 
more meaningful to us as we thus use it, putting our- 
selves at its disposal. 


EDUCATIONAL OBJECTIVES 


We turn now to the first specific problem of Christian 
education theory — the problem of constructing educa- 
tional objectives in the perspective of the gospel. When 
we were considering how to build a theory of Christian 
education, we said several things about objectives that may 
now be reviewed and brought into focus. 

We said that by objectives is meant the purposes, goals, 
and intentions of Christian education; that the objectives 
of Christian education are used to guide the planning of 
the curriculum; that the results of both curricular and 
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administrative efforts are to be evaluated in terms of these 
goals; and that satisfactory use of the foundation disci- 
plines would call for asking three questions of those dis- 
ciplines: What categories of objectives are called for? What 
shall the aims be in each of those categories? How shall 
these aims be employed? 

First, then, we will try to discover what kinds of objec- 
tives are needed. Then it will be necessary to get historical 
perspective on goal-making, both in education in general 
and in Christian education, in order to see what the pres- 
ent situation is with regard to Christian education ob- 
jectives, and what the present situation means. When we 
have gained historical perspective, and have determined 
the status and meaning of the present purposes, we will be 
in a position to deal with the question of providing the 
purposes that are needed. 

What kinds of objectives are needed? Look at a class 
engaged in some aspect of Christian education. In the class- 
room are pupils and a teacher. They are engaged to some 
extent consciously in an enterprise of the church, and they 
are to some extent aware that what they are doing has to 
do with God. 

The pupil brings into that classroom a multiplicity of 
personal aims, engendered by his needs, and expressed in 
terms of inner motivations. Religion comes into the pic- 
ture when the pupil becomes concerned with questions of 
identity (who he really 15), relationships (with what and 
whom is he connected, and to what and whom is he respon- 
sible?) , universal meaning (what is life’s real and final ex- 
planation?) , and purposes (what is he seeking, and why?) . 
The pupil’s aims are powerful, even though they may not 
really be formed in his own mind. In the classroom they 
are sometimes unknown to the teacher and to the other 
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pupils, sometimes ignored, sometimes explored, some- 
times used, sometimes met, and sometimes changed. I 
would venture to say that these are the most important, if 
also the most elusive, aims of Christian education. The 
success or failure of the whole enterprise depends upon the 
degree of real guidance focused on them. 

The teacher’s aims are likely to be the most obvious 
ones in that classroom. The imperative to teach religion 
carries with it certain aims on the part of the teacher as an 
individual — to help make the pupil aware of the gospel, 
for instance. It also implies other aims on the part of teach- 
ers as a group — department aims, age-level aims, and 
sequences of aims from one achievement level to an- 
other. 

Pupils and teacher together are trying to work toward 
achieving the aims of the church. They are trying to find 
out what the church is, what their relationship to it is (in- 
dividually and as a group) , and what their responsibilities 
are within it, to it, and because of it. Because it is a church 
with a heritage, it expects that heritage to be taught. Since 
it is a church with a message, it expects that message to be 
delivered. And because it 1s a church with a program and 
mission, it expects enlistment and participation in its pur- 
poses, life, and work. 

The most unusual thing about that classroom is the 
thing that is least obvious and most important. There are 
clues to it in the kind of studying that goes on, the fact 
that there is worship, the peculiar situation in which both 
pupils and teacher seem to be looking and listening for 
something, and in the pervasive atmosphere of prayer. 
‘Those involved seem to be aware of something, seem to 
expect to be shown something, seem to expect to hear 
something. The secret is, of course, that in the classroom 
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where Christian education is taking place there is to some 
extent awareness of God and awareness that the important 
thing is to discover and do his will. 

Christian education takes place as God’s will, the 
church’s purposes, the teacher’s goals, and the pupils’ aims 
are acknowledged, weighed, and blended. The first and 
major classroom task is the reconciliation of all these ob- 
jectives, and the planning of classroom activities in the 
light of the result. 

The example used has been that of the classroom, since 
it provides a common and well-recognized setting for 
Christian education objectives. Extend your idea of Chris- 
tian education beyond the classroom in the church to the 
club meeting, the evening youth group, the home, the 
public school, the summer camp, the counselor’s study, 
the pupil’s own room, or to any of the other myriad points 
at which Christian спо is now bum to take place, 
recall all S | sti ns involved, recall that 
every person relent is growing and one all the 
time, and you see some of the complexity of the problem 
of objectives in Christian education. The task of blending 
all the objectives involved into something that can be un- 
derstood, planned for, and guided looms up as a very diffi- 
cult matter. 

With the illustration of the classroom situation, and the 
reminder of the complexity of the problem, we are at a 
point where perhaps we can be fairly analytical and dis- 
criminating as to the categories of objectives that are 
needed. They run the whole gamut of concern in Chris- 
tian education. 

There are, first of all, those objectives which the in- 
dividual and the group hold. 'T'hey emerge out of the situa- 
tion, needs, interests, and duties of both the person and 
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the group or groups to which he belongs. These are in- 
dividual and group motivations, and are to be known and 
dealt with as such. 

Again, there are the great realities of the Christian faith 
and the great concerns of the Christian life. ‘These include 
marked centers of attention within the whole field of 
divine-natural-human-historical relationships. Such mat- 
ters as our relationship to God, our relationship to Jesus 
Christ, our concern for social order, and the like, imme- 
diately suggest themselves. These great Christian realities 
and concerns have most often been singled out for atten- 
tion as objectives in Christian education. Actually, they 
constitute the great themes of Christian education, and are 
more useful in analyzing the content of the educational 
relationships involved than they are in indicating the goals 
of those relationships. 

The great themes of Christian education, dealing with 
the realities of the Christian faith and the concerns of the 
Christian life, are most often subdivided so that concen- 
trated attention may be given to their various aspects in 
some combination of logical sequence and psychological 
sequence. This is where topics and problems fit into the 
picture of objectives. 

In any group situation involving education the persons 
working together will in some way set the goals for their 
common enterprise. ‘These are usually in the form of some 
combination of long-term and short-term aims. Often dif- 
ferent persons within the group will be moving toward 
different goals, but the educational enterprise is planned 
in such a way that the goals will be co-ordinated and that 
the achievement of these different goals will result in mu- 
tual enrichment. 

The teacher and parent are often eager to know whether 
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the pupil has attained what should be expected of him. 
The learner himself is likewise interested in checking his 
progress. This is the function of the age-level objective. 
In my judgment, the psychological basis for the concept 
of age-level objectives, however, 18 untenable. I would like 
to see substituted for that concept a new one involving 
levels of progress related to sequences of developmental ex- 
periences within the context of the great themes. That 15, 
instead of asking, “ What should а junior's experience of 
Jesus Christ be, and how does this pupil’s experience com- 
pare with the standard? " I should prefer to ask, “ In the 
developing sequence that may be expected in the individ- 
ual’s experience of Jesus Christ, where does the pupil’s 
experience fall at the present time? " In other words, I 
would be willing to entertain the possibility of something 
like standard sequences of experiences, but would not be 
willing to see a particular level of experience irrevocably 
nailed down to a particular age level. 

Furthermore, there is the actual learning task that the 
individual or the group undertakes as a means of gaining 
the knowledge, skill, attitude, or idea that is desired. In a 
real sense the task itself becomes an objective. 

In one way or another, then, the goals of Christian edu- 
cation take the form of individual and group motivations, 
the great themes of the Christian faith and the Christian 
Ше, specific curricular topics and problems, goals that 
teachers and pupils set together to guide their enterprise, 
stated levels of progress, and learning tasks that are under- 
taken. 

The construction of educational goals in the context 
of the gospel calls, however, for co-ordination and unity 
among these various kinds of objectives. A more discrimi- 
nating use of terms may be called for. What is needed is 
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a basic objective in terms of which all these others will be- 
come meaningful and useful to Christian education. 


THE HISTORY OF OBJECTIVE-MAKING 


The construction of objectives in Christian education 
has been of great concern since the 10205, and has been 
under constant study. The process has been deeply af- 
fected by what has been taking place in education in gen- 
eral in the field of objectives. A brief review of events and 
trends in education in general will shed light on the 
Christian education problem. 

Herbert Spencer set the tone for the consideration of 
educational aims in the nineteenth century with his key 
question, “ What knowledge is of most worth? ” Efforts to 
answer the question eventually went beyond “ knowledge,” 
strictly speaking, until in 1912 and 1913 the Commission 
on the Reorganization of Secondary Education enunciated 
the influential “ Seven Cardinal Principles," which became 
the main objectives of secondary education for the period. 
The emphasis, for all that it had broadened, remained tied 
to the subject matter to be taught. 

In the 102055, however, a new movement became promi- 
nent, led by Franklin Bobbitt and W. УУ. Charters. They 
felt that the objectives of education should be reflections 
of the things people needed to know, the skills they needed 
to perform, and the qualities they needed to possess in 
order to meet their duties in society satisfactorily. The 
aims of education should thus, in a sense, be based upon 
the job analysis that indicated the person's actual and ex- 
pected duties. This led to the setting of objectives in terms 
of the laborious analysis of all the areas of human experi- 
ence and the functions involved in each. 

Here we may shift attention to the field of Christian 
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education objectives, for it was under the research chair- 
manship of W. W. Charters that the International Council 
of Religious Education launched its work on the Inter- 
national Curriculum of Religious Education in the 10205. 

The International Curriculum (which was abandoned 
before completion) was based upon the analysis of the 
areas of human experience involved in being Christian. It 
was felt that “ being Christian " might be defined in terms 
of certain character traits agreed on as Christian, and that 
the task of Christian education was to help the individual 
to develop these traits in all the areas of his experience. 
The curriculum was to consist of “ units of guided experi- 
ence " designed to develop these traits. 

The director of research for the International Council at 
this time was Paul H. Vieth. He not only directed this en- 
terprise but engaged in an investigation of what recognized 
leaders in the field considered to be the objectives of re- 
ligious education. His study of objectives proved to be 
more enduring and influential than the work on the cur- 
riculum itself. 

The International Council, rightfully impressed with 
Vieth's work on objectives, considered his list, added one 
objective to it, and officially adopted the resulting eight ob- 
jectives to guide the Christian education work of American 
Protestantism. There has never been a more influential list 
than this: 


“Christian education seeks to foster in growing per- 
sons a consciousness of God as a reality in human experi- 
ence, and a sense of personal relationship to him. 

“ Christian education seeks to develop in growing per- 
sons such an understanding and appreciation of the per- 
sonality, life, and teachings of Jesus as will lead to ex- 
perience of him as Savior and Lord, loyalty to him and 
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his cause, and will manifest itself in daily life and con- 
duct. 

“Christian education seeks to foster in growing per- 
sons a progressive and continuous development of Chris- 
tian character. 

“ Christian education seeks to develop in growing per- 
sons the ability and disposition to participate in and 
contribute constructively to the building of a social order 
throughout the world, embodying the ideal of the Father- 
hood of God and the brotherhood of man. 

“Christian education seeks to develop in growing per- 
sons the ability and disposition to participate in the or- 
ganized society of Christians — the church. 

“ Christian education seeks to develop in growing per- 
sons an appreciation of the meaning and importance of 
the Christian family, and the ability and disposition to 
participate in and contribute constructively to the life of 
this primary social group. 

“Christian education seeks to lead growing persons 
into a Christian interpretation of life and the universe 
— the ability to see in it God’s purpose and plan, a life 
philosophy built on this interpretation. 

" Christian education seeks to effect in growing per- 
sons the assimilation of the best religious experience of 
the race, pre-eminently that recorded in the Bible, as 
effective guidance to present experience." (Used by per- 
mission.) 


It is evident that this list falls into the category of what 
I have called the great themes of the Christian faith and 
the Christian life. It stood for many years, and its validity 
and usefulness were reaffirmed when it was incorporated 
into the International Council's statement of basic philos- 
ophy, Christian Education Today, in 1940. The present 
statement, Goals for the Christian Education of Children, 
reflects the point of view of these objectives. 

With the growing theological concern, and with chang- 
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ing conceptions of curriculum patterns, the need for re- 
study was felt. The Study of Christian Education, in the 
mid-1940's, in which Vieth was very influential (see Vieth, 
The Church and Christian Education) , set the stage for 
the present emphases on theology and education in Chris- 
tian education, and made it obvious that some revision of 
objectives was called for. 

The Committee on Junior High Objectives was the first 
to produce a formulation that was more consciously theo- 
logical. (Junior High Objectives, 1953.) By the time its 
report was published, the International Council had been 
merged into the National Council of Churches. ‘The report 
was brought out under the new auspices. 

In the meantime, a committee had been set up for the 
revision of the general objectives, a committee was actively 
working on a statement of goals for senior high work, and 
the revision of the objectives for children’s work was being 
planned for. 

The revised statement of general objectives is now be- 
fore the denominations, referred to them by the National 
Council of Churches. The heart of the statement is a 
"supreme purpose " that is similar to the “ basic objec- 
tive " of the National Council's study paper on senior high 
objectives (see below). The statement of general aims 
then goes on to list five areas of experience with which 
Christian education must deal if the supreme purpose 18 
to be accomplished. 

The study paper on senior high objectives (National 
Council of Churches, 1958) abandons the use of the term 
"objective," except for its use in connection with the 
basic objective of Christian education. In spite of the fact 
that it began with the intention of formulating “ senior 
high objectives," the committee early came to the conclu- 
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sion that there is one objective for Christian education, 
and that the one objective is shared by all regardless of the 
age-level concerned. The objective of Christian education, 
as developed in The Objective of Christian Education for 
Senior High Young People (copyright, 1958, by the Na- 
tional Council of Churches) , is as follows: 


“ The objective of Christian education is to help per- 
sons to be aware of God's self-disclosure and seeking love 
in Jesus Christ and to respond in faith and love — to the 
end that they may know who they are and what their 
human situation means, grow as sons of God rooted in 
the Christian community, live in the Spirit of God in 
every relationship, fulfill their common discipleship 
in the world, and abide in the Christian hope." (Used 
by permission.) 


One can see immediately the new place given to one 
basic objective in Christian education, and the relation of 
what I have called the great themes to that objective. 
Mainly oriented to Christian experience as theology sees 
it, and thus centered in the gospel, the new statements 
of purpose are beginning to show some promise of a rec- 
onciliation between the profundities of theological under- 
standing and the valid findings of the science of education. 

To indicate the interest and ferment in this matter, one 
need only recall that recent studies along this line have 
been issued by the Presbyterian Church U.S.A. (Basic 
Principles, Christian Faith and. Life; Board of Christian 
Education, approved by the General Assembly, May 26, 
1947) , The Methodist Church (Educational Principles in 
the Curriculum; General Board of Education, 1952), the 
United Lutheran Church in America in co-operation with 
other Lutheran bodies (The Objectives of Christian Edu- 
cation; Board of Parish Education, 1957) , and the Presby- 
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terian Church U.S. (Christian Education Within the 
Covenant Community — the Church; Board of Christian 
Education, 1958). Other denominations are likewise en- 
gaged in the clarification of objectives. 


PROVIDING THE OBJECTIVES THAT ARE NEEDED 


We have seen the kinds of “ objectives " that are needed: 
motivations, great themes, topics and problems, pupil- 
teacher goals, levels of progress, learning tasks, and a basic 
objective to give them all focus and meaning. All these 
must reflect God's intention, and must thus in some clear 
way be centered in the gospel. 

If, however, all are developed extensively, and “ from 
the ground up," one can predict that on the basis of past 
history's judgment the result will be confusion. Further- 
more, that confusion will be compounded by the fact that, 
being so various, their individual status will be very ques- 
tionable. 

If, on the other hand, all are informed by the gospel as 
their guiding principle, then they will be clear, and the 
way is open all along the line for flexibility and change 
(which are completely necessary) without losing Christian 
education's essential moorings. 

The heart of the matter lies in the careful enunciation 
of the basic objective, and its use 1 connecton with the 
others for guidance and evaluation. Here I find the basic 
purpose as stated in the National Council of Churches' 
senior high document to be as satisfactory as any statement 
yet made public. 

It may be of interest to point out that in 1929 the papal 
encyclical The Christian Education of Youth contained 
this statement: “ The proper and immediate end of Chris- 
tian education is to co-operate with divine grace in form- 


126 Т їе Gospel and Christian Education 


ing the true and perfect Christian, that is, to form Christ 
himself in those regenerated by Baptism.” 

An intriguing aspect of the matter has developed. We 
said that one of the questions to be answered was, “ What 
shall be the objectives in each category? ” Clearly there are 
many objectives that cannot be anticipated in any stand- 
ard way, but that by their very nature come into being as 
the situation demands, and cease to function once the 
particular need that brought them into being has passed. 
away. 

This is true of many motivations, although constant at- 
tention can be given to anticipating and planning for cer- 
tain motivations. The great themes can be definitely de- 
termined, although their analysis into topics and problems 
need not necessarily be done in any standard way. Pupil- 
teacher goals cannot be anticipated except by setting down 
ranges of goals from which particular ones might be se- 
lected. Levels of progress can be developed definitely in 
terms of sequences within the great themes, but the work 
on this has scarcely been started. Learning tasks may be 
indicated in an inclusive way from which particular tasks 
may be selected within fairly standard categories. (See the 
National Council of Churches' senior high document for 
the most thorough study of learning tasks in Christian edu- 
cation to date.) The basic objective of Christian educa- 
tion, however, may be stated quite clearly in terms of the 
centering of the process in the gospel, and may then be 
used to guide and check all the rest of the various kinds of 
objectives. 


How ARE THEY TO BE EMPLOYED? 


Objectives have two uses — to point the way, and to pro- 
vide standards for evaluation. Look briefly at the various 
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categories of objectives, and the application of these uses 
becomes evident. 

It is the function of the motivations of the individual 
and the group to shape up the approach to Christian edu- 
cation and to determine emphases and effort. ‘They are not 
of much use in evaluation, since by the time evaluation is 
appropriate they are either used up or redirected. 

It is the function of the great themes of the Christian 
faith and the Christian life to provide the comprehensive- 
ness that is required in Christian education, so that no im- 
portant dimension or center of attention is missing. ‘Topics 
and problems serve to make the use of the themes specific, 
thus pointing the way in a definite fashion. Teacher-pupil 
goals do the same, and also serve admirably as criteria for 
evaluation. 

It is the function of the levels of progress to act as 
standards for evaluation, and in so doing to point the way 
for future planning. This is especially important since they 
are set within the context of sequences of developing ex- 
perience. 

The learning task serves primarily a planning purpose, 
although the measurement of the accomplishment of the 
task is an important evaluative matter. 

The basic objective is the key to the situation. Its func- 
tion is to provide “ direction and perspective for the whole 
process. Its strength is its drawing power — its ability to 
give unity, direction, and selectivity to the entire educa- 
tional plan. The basic objective is thus the objective for 
every learning task, every lesson, every unit, every meeting 
throughout the curriculum." (From the National Council 
of Churches' senior high document.) 


[9] 


Educational Procedures 


in the Light of the Gospel 


E HAVE dealt with the need for theory in Christian 
NV eee showing how the condition of the cul- 
ture, the imperative of the church, and the process of edu- 
cation all require it. Further, it has been shown how a 
theory may be built, and built in such a way that it is 
communicable. А guiding principle, making the gospel 
central to Christian education, has been shown to hold 
real promise for the construction of theory. How that 
guiding principle may be used in the construction of the 
objectives of Christian education was outlined in the last 
chapter. 

It is now necessary to go on to the development of cur- 
riculum principles and principles of administration with 
the gospel as the central structure. 'This chapter will con- 
centrate on educational procedures and the next оп edu- | 





А SYNOPSIS OF THEORETICAL RELATIONSHIPS 


Before turning directly to the consideration of educa- 
tional procedures, however, it will help if we take a total 
look at Christian education theory as it is beginning to 
emerge. This is in the nature of a bird’s-eye view before 
filling in more of the detail. 

We are now in a position for the first time to do this, 
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since all the essential relationships have been established, 
and especially since the objective has been stated. 

With the objective as the starting point, we can proceed 
to define the setting in which Christian education does its 
work. Then we can analyze briefly the setup that the 
church uses for doing its educational work, and what it 
does in and through that setup in order to reach its ob- 
jective. This, in effect, is the total concern of Christian 
education — its whole theoretical outline. 

This can all be said in three “ nonstop " sentences. Here 
are all the essential parts of Christian education, shown in 
proper relationship to one another. (The first, seventh, 
and eighth paragraphs are taken from the National Coun- 
cil of Churches' senior high document.) 


Objective: 'The objective of Christian education is to help per- 
sons to be aware of God's self-disclosure and seeking love 
in Jesus Christ and to respond in faith and love — to the 
end that they may know who they are and what their hu- 
man situation means, grow as sons of God rooted in the 
Christian community, live in the Spirit of God in every 
relationship, fulfill their common discipleship in the world, 
and abide in the Christian hope. 


Setting: Since Christian education takes place in a field of 
relationships consisting of the natural, the human, the his- 
torical, and the divine; 

Since persons in our day live in a culture that interprets 
the field of relationships in pluralistic, dynamic, complex, 
secular, and scientific, ways; 

And since the gospel is the heart of the redeeming Word 
that God has spoken to persons in this or any other eue 


Administration: 'Therefore the church, in Tam 1- 
stitutions of Christian education, ang: formale activities, 


informal activities, and encouragement to private religion; 





Curriculum: Provides opportunity for engaging in the life it 
lives and the work it does through study, creative expres- 
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sion, action (witness, service, social action), fellowship 
(group living, outreach), stewardship, and worship; 
In which persons listen with growing alertness to the gospel 
and respond in faith and love, explore the whole field of 
relationships in the light of the gospel, discover meaning 
and value in the field of relationships in the light of the 
gospel, appropriate that meaning and value personally, and 
assume personal and social responsibility in the light of the 
gospel. 

Objective: All of which, by the power of the Holy Spirit, 
evokes response to the love of God, guides persons in 
growth as children of God, and gives them the sense of 


membership and mission that comes with faith in Jesus 
Christ. 


CURRICULUM ‘THEORY 


It is evident from the analysis of theoretical relation- 
ships, as indicated in the synopsis, that the curriculum con- 
sists of selected educational procedures used to further the 
achievement of the aim of Christian education, and that 
it is devised for use by various agencies of Christian educa- 
tion (the Sunday church school, youth groups, etc.) . 

Curriculum materials are those printed (and other) re- 
sources which contain the suggestions and wherewithal for 
the procedures that become “ live " curriculum when they 
are put into use with the persons and groups for whom 
they are intended. Methods, on the other hand, are the 
educational activities employed in the curriculum. 

The curriculum's educational procedures are to be 
thought of, then, in terms of experiences-through which 
learning may take place. Subject matter is employed at 
every point, but always in the context of changing and de- 
veloping learning experiences. The teacher may think that 
his is a purely subject-matter course, unit, or curriculum. 
But the fact 18 that he is in such a case making a critically 


Educational Procedures in the Light of the Gospel 131 


important, if unconscious, assumption — that the learner 
will automatically experience the subject matter involved 
in such a way as to assimilate it. Thus experience, the 
learner’s experience, is always at the root of the matter 
in curriculum. 

The new and revised curriculum materials of various 
Protestant denominations, the publication of A Guide for 
Curriculum in Christian Education by the National Coun- 
cil of Churches, the concentrated attention to the revision 
of Christian education objectives, and the vigorous promo- 
tion of leadership education, are all evidences of the re- 
newed interest of the Protestant churches in curriculum 
matters. They indicate that there is, in Christian educa- 
tion circles, a felt need for vital thinking on curriculum 
theory. 

The presence and consciousness of this need for con- 
structive work on curriculum theory calls for concerted 
efforts in many quarters. All such work should contribute 
to an increasingly productive conversation on the matter. 
I included some important guides to curriculum thinking 
in Chapter 14 of T'he Task of Christian Education, but did 
not attempt to construct a systematic theory. 

I am concerned here to outline the content of curricu- 
lum theory. When the process of building a theory of 
Christian education was discussed, it was said that in the 
area of curriculum principles ten questions need to be put 
to the foundation disciplines. Тһе ten questions that were 
then listed will be dealt with now, one at a time. 


1. What arg the curriculum's distinctive contributions 
to the accomplishment of the task of Christian education? 
Christian education's task is the nurture of the Chris- 
tian life. This 1s done, in actual fact, in many places, under 
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many circumstances, sometimes in planned ways, and 
sometimes in unplanned ways. The curriculum consists of 
the planned activities taking place under the aegis of vari- 
ous agencies like the church and home, through which 
Christian nurture may be undertaken. 

It thus becomes the responsibility of those charged with 
the planning or conduct of the curriculum to take into 
account quite realistically the objectives of Christian edu- 
cation, the learners involved, the agencies and groups 
working together, and the resources available, and to do a 
thorough and creative job of working out the kinds of 
learning experiences that will be appropriate and ade- 
quate. 


2. Are such principles as comprehensiveness, balance, 
sequence, and flexibility valid for curriculum building? 

These four principles have often been suggested, in one 
way or another, as the basic principles for the curriculum 
of Christian education. What do they mean, and how valid 
are they? 

Comprehensiveness means guaranteeing the inclusion of 
every essential element. Balance means guaranteeing that 
every element will get proper emphasis without sacrificing 
any other element. Sequence means the determination of 
the steps by which Christian learning may take place, and 
the planning of the curriculum so that those steps may be 
taken at the appropriate points. Flexibility means guaran- 
teeing adaptability in terms of the educational settings 
where the curriculum is to be used, in terms of method, 
and in terms of individual, community, and cultural dif- 
ferences. 

The sufficiency and soundness of these principles may 
be determined by taking five factors into account. The 
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five factors are the learner’s native equipment (апу сит- 
riculum principle must be realistic about the hereditary 
background of the learner) , the learner’s world (any cur- 
riculum principle must take society, culture, the contem- 
porary scene, and nature into account), how the learner 
grows (the developmental picture) , what the learner seeks 
(motivation and motivation theory), and how he learns 
(learning and learning theory). 

Comprehensiveness is a matter of the learner's world and 
his growth. Balance and sequence are concerned with his 
world, his growth, what he seeks, and how he learns. Flexi- 
bility is a problem comprising all five factors. 

These five factors are so important for educational pro- 
cedures that some analysis of them is called for. I will deal 
with the last two, since the first three I have worked on 
rather thoroughly in Part Three of The Task of Christian 
Education. 

What is the basis for education so far as motivation is 
concerned? Understanding a motive as a unique combina- 
tion of thought and emotion (“the power to put an idea 
into action," for instance) and closely bound up with the 
will, we are ready to inquire as to the possibility of any 
standard analysis of motives that could be used as a basis 
for the planning of education. 

The motivations that may be counted on for curriculum 
purposes might be outlined as qualities persistently sought 
in human living. They might well be: 

Health 
Relatedness 
Sensitivity 
Knowledge 
Creativity 
Wisdom 
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Responsibility 
Membership 
Fellowship 
Usefulness 
Ethical living 

Integrity 

These are stated as abstract qualities. They are actually 
made up, at any given point in a person’s Ше, of very 
specific experiences and relationships. 

What is the basis for education so far as learning theory 
is concerned? Modern psychological theory suggests that 
we learn in four ways: through perception, through prac- 
tice, through problem-solving, and through identification. 

Learning through perception is a blend of insight and 
discrimination. It is a matter of finding patterns (insight) 
and signs or cues (discrimination) in the field of experi- 
ence. The learning takes place when the learner is en- 
couraged to explore a situation (is taken into it systemati- 
cally) until he sees its inner organization and its essential 
signals, and until he sees what it means — grasps ог“ un- 
derstands " it. Then he is encouraged to make it his own 
through seeing detailed relationships and meanings within 
it, becoming skilled in responding to it and dealing with 
it, and using it in the right ways. Once he has the key to 
the situation he is at home in it and can (usually rather 
quickly) make it pretty completely his own. 

Learning through practice is essentially a matter of 
training. Traditionally, it makes use of Thorndike’s 
“laws” of readiness, exercise, and effect, although these 
have been greatly modified both by Thorndike himself 
and by other theorists of learning. “ All learning is a proc- 
ess of establishing mental connections, “ bonds, between 
stimuli and responses. ‘This is done by massive repetition 
with appropriate rewards when the learner masters or as- 
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sociates the right response to the right stimulus." Although 
this represents the most influential form of this theory, 
there are those who question both repetition and rewards, 
while holding to the general outline. 

Learning through problem-solving assumes that the per- 
son will learn when he is presented with a situation that is 
somewhat baffling and has to find his way through it. In 
the process it 18 believed that he learns to think, and that 
Бе“ learns " the resources he has to use to solve the prob- 
lem. Пе procedure is, as a rule, to define, analyze, suggest 
possible answers, select the most promising ones, gather 
the facts, weigh the answers in terms of the facts, choose 
the best answer, test 1t in action, and evaluate it. By this 
time several new problems will have popped up that will 
need solving. 

Learning through identification involves “ Ше appro- 
priation into the self of the characteristics of an admired 
group or person " (Dictionary of Education) . The learner 
associates and classifies himself with the admired group or 
person and through analysis, imitation, worship, and the 
like, incorporates into his personality the desired qualities. 
Recent studies have shown that values are effectively “ in- 
teriorized and internalized " through identification. 

Our task in Christian education curriculum would seem 
to be to try to be clear about what we want to teach — 
being inclusive and rather profound about it, excluding 
nothing — and to sort it out as well as we can according 
to the things that may best be learned through perception, 
the things that may best be learned through practice, the 
things that may best be learned through problem-solving, 
and the things that may best be learned through identifica- 
tion. Then we can pick our methods and procedures ac- 
cordingly. 

Enough has been said in connection with this question 
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to show how profitable a thorough analysis of these five 
factors would be for the validation and enrichment of the 
basic curriculum principles, and for the whole process of 
Christian education. 


3. What elements are to be included in the curriculum? 

The elements to be included in the curriculum consist 
of the indispensable centers of attention in the whole field 
of natural-human-historical-divine relationships. These 
constitute what we have called the great themes of the 
Christian faith and the Christian life. 

Any list of the elements of Christian education must be 
so constructed as to be comprehensive, but at the same 
time so as to reduce those elements to the real essentials. 
One of the reasons for this is that the field is too great 
to be comprehended without careful selection of centers 
of attention. Another reason for careful selection is that in 
practice Christian education has the task of focusing all of 
life’s experiences and concerns on the really important 
matters; consequently it is these few matters that are its 
distinctive concern, while they are of such a nature that 
they call the whole field to mind and give it meaning. 

The statements of objectives cited in the last chapter 
clearly imply certain elements. The guiding principles 
that were considered for Christian education indicate what 
some might be. ‘The various denominational curriculums 
are all based upon carefully selected elements. ‘The cur- 
riculum, Christian Faith and Life, uses as its chief ele- 
ments Jesus Christ (the Lord of Christian faith and life) , 
the Bible (the Scriptures in Christian faith and life) , and 
the church in Christian faith and life (including its his- 
tory, program, and mission) ; it groups every aspect of in- 
struction around these. 


€O———— 
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The officially adopted program areas for youth work 
(Christian faith, Christian witness, Christian outreach. 
Christian citizenship, and Christian fellowship) are an- 
other splendid example of the attempt to be completely 
comprehensive and yet give pointed enough direction for 
the curriculum. 

In discussing the guiding principle for Christian educa- 
tion, I enumerated on page 88 what appear to me to be 
the major elements that cannot be omitted. 

One of the perpetual research tasks of Christian educa- 
tion theory is the reconstruction of its conception of its 
elements. Here is one of the major points at which the 
foundational disciplines may quite evidently be of indis- 
pensable assistance. 


4. What organizing principle shall be used to guarantee 
the curriculum’s unity? 

If the elements of the curriculum were to be used as. 
“ subjects of instruction,” and if the curriculum were to be 
built simply by putting them one after the other in some 
kind of order, the result would be complete lack of co- 
ordination and unity. In view of the comprehensive nature 
of the curriculum, some organizing principle is needed 
that will help to give proper weight to the various е!е- 
ments at every point as the curriculum develops, that will 
guarantee balance, and that will provide continuity. 

A glance back over the various lists of elements is 
enough to give the essential clue. Quite clearly, all these 
elements are intended to be of personal meaning to in- 
dividuals and groups. They are used, whatever their in- 
herent value, in the context of the developing experience 
of the individual and the group, in order that their 
meaning and value may be known and apprehended. 
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When The Study of Christian Education stated the or- 
ganizing principle for Christian education curriculum, it 
was done in precisely these terms. “ The organizing prin- 
ciple for the curriculum is the changing needs and experi- 
ences of the pupil, in relation to . . .” (There followed 
a list of the other elements of Christian education.) It is 
important to note the significant fact that the organizing 
principle is in terms of needs and experience, but always 
in relation to something or someone to be experienced. 
Here 18 the key to 1 1 1 


н | аа Миш eode 
If the organizing principle is the changing needs and. 


, then the curriculum becomes a 
matter of listening with growing alertness to the gospel 
and responding to it in faith and love, exploration of the 
whole field of relationships in the light of the gospel, the 
discovery of its meaning and value in the light of the gos- 
pel, personal appropriation of that meaning and value, and 
assumption of appropriate personal and social responsi- 
bility in the light of the gospel throughout. 

By listening with growing alertness to the gospel and 
responding to it in faith and love is meant hearing, accept- 
ing, and fulfilling the demands of the gospel. This means 
becoming aware of God's self-disclosure and seeking love 
in Jesus Christ and responding in faith and love, experi- 
encing the transforming and reconstructing power of the 
Spirit. One becomes aware of the gospel by taking part in 
the worship, life, and work of the church, by studying the 
Bible, and by praying. When repentance is followed by 
acceptance of the gospel, the receiving of it and dependence 
upon it, then growth takes place in realization of its im- 
plications and demands throughout the whole field of 
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relationships. Discoveries and personal appropriations of 
meaning and value are reviewed, re-examined, and recon- 
structed in the light of the gospel. 

By exploration of the field of relationships in the light 
of the gospel is meant getting to know it in that light. This 
involves getting acquainted with the world, human inter- 
ests, and human concerns; gathering information; and 
gaining rich and varied experience. 

By discovery of meaning and value in the field of rela- 
tionships in the light of the gospel is meant understanding 
and appreciating it in that light. This involves reflecting 
on experience, sorting it out; seeing relationships, system- 
atizing them, and testing them; and arriving at a point of 
view and a set of values. 

By personal appropriation of that meaning and value is 
meant making them one's own. This involves experiencing 
the transformation of ideas into convictions, philosophy 
into loyalties, and values into a way of life in the light of 
the gospel. 

By the assumption of appropriate personal and social 
responsibility in the light of the gospel is meant doing 
things about what one has discovered and made one's own. 
This involves putting convictions, religious imperatives, 
and life values to work in the world around. 

The person's needs and experiences, as the organizing 
principle of the curriculum, thus make possible the full 
use of the gospel as the guiding principle and center, and 
provide the realistic means by which the gospel may be- 
come the focus of the whole field of relationships. 


5. How shall objectives be used in the curriculum? 
Objectives, as indicated in the previous chapter, are 
used primarily for guidance in curriculum building and 
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for evaluation of the results of curriculum work. It was 
shown there how different kinds of objectives have differ- 
ent values in these connections, and how the basic objec- 
tive has the major responsibility for serving both these 
functions throughout the whole process. 


6. How shall the curriculum be designed? 

Curriculum design is a matter of the selection and or- 
ganization of content which is defined here as Ше experi- 
ences of persons in relation to the various elements of 
Christian education. 

Selection of content is made by carefully combining, 
under the guidance of the Holy Spirit, the areas of experi- 
ence in the field of relationships (the great themes, or the 
elements of Christian education) with appropriate kinds 
of experience (like listening and responding to the gospel, 
exploration, discovery of meaning and value, personal ap- 
propriation of meaning and value, and assumption of 
responsibility) . 

Content is usually organized by deriving and building 
cycles, units, and lessons in such a way as to provide for 
comprehensiveness, balance, sequence, and flexibility. 

The curriculum is thus designed in terms of (1) the 
themes involving the realities of the Christian faith and 
the concerns of the Christian life, translated into topics 
and problems, and (2) the learning process, in which 
teacher and pupils together set goals, make plans involving 
specific learning tasks, carry out the plans, review, evaluate, 
and set new goals. 

Here it should be noted that both teaching units (con- 
sisting of specific lesson plans) and resource units (collec- 
tions of materials from which specific lesson plans may be 
devised by different teachers) will be much more valuable 
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if they will suggest a range of goals (all possible avenues 
toward the objective) from which particular groups might 
choose the one or more that are most appropriate to their 
situations. In curriculum design, however, no attempt 
should be made to have the suggested goals add up cumu- 
latively to the achievement of the basic objective. Nor 
should they be derived by segmenting the objective. It is 
the function of the basic objective to inform and “ draw ” 
every aspect of the curriculum, including every unit. It 
operates “ whole” throughout the entire process and in 
every educational situation. There is no equation between 
the objective and the sum of proximate goals. 


23 


7. How shall curriculum materials be built? 

Questions of the format of curriculum materials are to 
be dealt with on the basis of several considerations: prior 
decisions on the selection and organization of content, the 
institutional requirements of the groups for whose use 
they are intended, the experience and achievement levels 
(as well as the specific interests) of the persons who are to 
use them, feasibility in editorial production, and feasi- 
bility in commercial production and marketing. 

These curriculum materials are coming to include not 
only periodical materials like teachers’ and pupils’ quar- 
terlies, but also reading books, projected and nonprojected 
visual aids, recordings, and various other kinds of instruc- 
tional objects. 


8. Who shall be responsible for curriculum building? 

Curriculum building may be taken to have two mean- 
ings. There is the building of the experiences that consti- 
tute the educational process; this is a matter in which a 
number of responsible parties share, including teachers 
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and the pupils themselves. This might be called the build- 
ing of "live" curriculum. There is also the building of 
curriculum materials, which is a matter of the preparation 
of various items, including systematic suggestions for les- 
son procedures, that will be useful to many persons and 
groups in the process of building live curriculum. Here 
the concern is to discover who is responsible for the build- 
ing of both these aspects of curriculum. 

One of the critical spots for the building of live cur- 
riculum is the local church. Decisions that are made and 
put into effect in its various groups will determine to a 
large extent what happens in Christian education and how 
effective it is. Teachers, pupils, superintendents, and mem- 
bers of boards and committees on Christian education have 
to take the initiative and work together on this. Not often 
do they do curriculum building without help, since their 
job usually begins at the point where they select and put 
into effect some particular series of printed materials. But 
from that point on, the adaptations and adjustments that 
really spell success or failure in curriculum are up to them. 

Another critical spot for the building of curriculum is 
the home. If the most effective Christian nurture takes 
place in the home, as is often suggested, then the careful 
building of the conditions and experiences of nurture 
becomes a central task for parents and other members of 
the home. Little has been done at this point, although 
there is a growing consciousness of need. 

Various community agencies — scouts, clubs, the public 
schools, and others — take upon themselves tasks that are 
closely related to some aspects of Christian education. 
Character education, citizenship education, education in 
moral and spiritual values, and teaching about religion are 
some of the more obvious of these. These agencies and 





| 
| 
| 


cox Hmm a ста реа eee ee о а сонне А ні Бо DA zem 7 


Educational Procedures in the Light of the Gospel 143 


the churches would do well to come to some mutual under- 
standing as to what is to be done in these areas, and why, 
in order to avoid conflict and achieve unity and co-ordina- 
tion as far as possible. 

The responsibilities of the denomination for curriculum 
building are for the most part in the area of producing and 
"servicing curriculum materials. It is the denomination’s 
job to determine basic policies in terms of sound theory; 
to make decisions as to form; to have materials written, 
edited, and produced; to market them; and to help to 
guarantee their proper use through consistent and thor- 
ough training of leaders. 

The responsibilities of interdenominational agencies 
have become clearer of late years. ‘They are not to produce 
curriculum material — except for certain missionary edu- 
cation and audio-visual productions. They are to provide 
the opportunity for the hammering out of curriculum poli- 
cies and the preparation of basic curriculum outlines. 
They are also charged with the conduct of certain aspects 
of the leadership-training task, especially where it involves 
experimentation with new or unusual methods and mate- 
rials. 

The key to curriculum building, however, is in the 
learner himself. It is the course of study that he builds for 
himself — made up of experiences of his own that may 
very well have been suggested by the curriculum that 
others have built on his behalf — that really educates. As 
was said before, possibly the most important objectives of 
Christian education are the real motivations of the indi- 
vidual and the group. These are where the live curriculum 
is built, and here is where Christian education is made or 
broken. The learner is ultimately responsible for his own 
study and his own education. 
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9. How shall the curriculum be evaluated, and by what 
criteria? 

The question of the evaluation of curriculum presents 
one of the most difficult problems for Christian education. 
When should the curriculum be evaluated? How should it 
be evaluated? By what criteria should it be evaluated? 

Curriculum materials should be evaluated at several 
points. The theory behind them needs scrutiny. So do the 
original outlines and plans. Тһе editors need to evaluate 
the writers’ work carefully, and to keep on evaluating with 
careful and thorough judgment until the materials have 
finally gone to press. Then, after they are used, they need 
to be looked at again judgmentally in order to provide 
for improvement when they are revised. 

Live curriculum also needs evaluation as it is being 
planned, as it is being carried through, and after it has 
been finished. The evaluation of live curriculum may, 
however, interfere more than it helps. A plant needs to be 
allowed to grow before it is inspected and judged. Too 
much premature evaluation may disturb the process and 
prevent growth. 

‘The way to evaluate a course of study is usually through 
some co-operative process that includes all persons respon- 
sible. The most telling evaluation, then, is that done by 
learners and leaders. It involves knowledge of the materials 
and plans, keen observation of the educational process in 
operation, summarizing of results, mature reflection on all 
three — plans, process, and results — and the drawing of 
measured and useful conclusions. These conclusions are, 
in turn, fed back into the planning process. 

What shall the standards for curriculum be? In the full- 
est sense, the standards are its objectives, always scrutinized 
critically in terms of the basic objective. Both written ma- 
terials and live curriculum must measure up to theological 
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and educational standards at every stage, and must also be 
looked at carefully from a functional point of view. 

The application of theological and educational stand- 
ards means judgment in terms of the best of Christian 
education theory. The application of functional standards 
means judgment in terms of the effective use of the mate- 
rials and processes to motivate; encounter and explore 
new problems and possibilities; set personal goals; set 
eroup goals; enable the individual to unbend and be him- 
self; break down artificial barriers within a group and en- 
able it to do its work in an atmosphere of mutual regard, 
trust, and helpfulness; participate with others in produc- 
tive give-and-take; gather and sift information; use in- 
formation and develop skills through discriminating prac- 
tice; retain information and skills through repetition; gain 
insight; reach personal conclusions; express needs, feelings, 
conclusions, and values creatively; express needs, feelings, 
conclusions, and values socially; serve the needs of others; 
and witness. 


10. How shall proper use of curriculum materials be 
guaranteed? 

Practical guides are needed for administering and serv- 
icing curriculum materials. For instance, curriculum mate- 
rials should be selected only after it has been decided that 
the particular materials will be of real assistance in meet- 
ing the Christian education needs and achieving the Chris- 
tian education objectives of the persons and the church 
concerned. 

Furthermore, an adequate setting must be provided for 
the use of curriculum materials. The conditions for their 
use, so far as building, equipment, and prevailing atmos- 
phere are concerned, must be met. 

Able and trained leadership is essential. The leader 
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should know his materials from objectives through to 
methods. He must be able to translate curriculum mate- 
rials into live curriculum. He must do so carefully and 
conscientiously from session to session, seeking to meet the 
needs and to guide the experience of his particular stu- 
dents intelligently in the process. There also must be an 
understanding that is common to all leaders as to the pur- 
poses of the curriculum and the procedures to be used so 
that each will know and do his particular part. 

It is necessary as well that the pupil be oriented to the 
curriculum materials and guided in their use. If the cur- 
riculum is actually to be organized around his changing 
needs and experience, he cannot be treated as if he were 
only the recipient of the process in a passive way. He must 
be brought in as an active participant. This means making 
it clear to him what is to be done, what materials are in- 
volved, and why. It also means keeping him abreast of 
developments as they are expected and planned to take 
place, and guiding him in participating in them. ‘The more 
he can himself help in planning for the use of curriculum 
materials, the closer he will come to playing his most crea- 
tive and effective role. 

<> 

The answers to these ten questions constitute the out- 
line of a curriculum theory. To the extent that it is guided 
by the central principle of the gospel it evidences proper 
concern for the individual, assumes the proper role and 
mission for the church, suggests the proper content in 
terms of experiences, shows the proper relationships among 
the various elements of content, and suggests the proper 
use of content. 

It is only an outline. The further work that needs to be 
done is the development of a richer and more obvious 
connection between its every proposal and the foundation 
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disciplines by which it must be fed and judged. The con- 
tributions of these disciplines have scarcely been tapped, 
yet the use that has been made of them here shows how 
valuable they are to the enterprise. 

Consider now in the light of one of the foundations — 
the church’s life and work —the methods that are in- 
volved in the curriculum of Christian education. 


METHODS OF CHRISTIAN TEACHING 


What is a method? It is a form of systematic procedure 
for accomplishing an educational task. It is an activity used 
in learning. ‘Thus a Christian education method is a means 
or plan for getting some aspect of the Christian education 
job done. Materials (including equipment, supplies, les- 
son materials, and the like) may be thought of in this con- 
nection as the wherewithal for methods. 

The heart of method is to engage in the life the church 
lives and the work it does. It is the living of the Christian 
life, under experienced guidance, as it is most appropri- 
ately lived at each stage of the individual’s development. 

We learn discipleship by being disciples under the guid- 
ance of those who are experienced in it. We learn to wor- 
ship by worshiping under the guidance of experienced 
people. We learn Christian social responsibility by taking 
responsibility as Christians under the guidance of persons 
who are themselves socially responsible Christians. 

No method will open God’s word to us unless it teaches 
us to read, to listen, to hear, to decide what his word means 
for us, and to live accordingly. Effective method here de- 
pends upon doing these things and associating closely with 
those who can give out of the fullness of their own experi- 
ence the kind of direction that will keep us from making 
mistakes or getting off the track. 

The Bible, church history, and doctrine remain essen- 
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tially secular until the living Word breaks through to us in 
Christ, and living in him we need the record of his revela- 
tion, the perspective of the history of his church, which 18 
now ours also, and the guidance of the structure of system- 
atic truth. In a deep sense the real teacher and guide in 
Christian education is God himself, and the methods of 
education are those that he chooses to use. 

We believe that God’s word and gospel tell us how he 
deals with men, what his intentions and methods are. We 
see the heart of his method in the ministry of Jesus Christ, 
in the atonement, in the choice of a New Israel, and in the 
giving of the Holy Spirit. For us this means that our meth- 
ods must be chosen to accord with his redemptive purpose, 
to accord with his gift of the Spirit, and to accord with his 
centering of responsibility in the church that he has chosen. 

The method of Christian education is thus to be the 
church of Jesus Christ. God has called the church into 
being as a witnessing fellowship. It expresses its witness in 
the many aspects of its life. 

Christian education will take place, for instance, if the 
church school class is the church of Jesus Christ. It will 
occur in the worshiping group and in the praying cell. It 
will happen in the nursery at play, in the kindergarten on 
a visit to the organist’s loft, in the junior department mak- 
ing its time line or painting its missionary mural. It will 
take place in the session as it threshes out the question of 
whether or not the members of the mission chapel shall be 
welcomed into the membership of the parent church and 
the mission chapel building closed. It occurs in the board of 
trustees as next year's budget is worked out and in the 
youth group on its play night. 

The clue to method is the church as a community, a fel- 
lowship, carrying on its work in creative relationship to its 
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living Lord, and involving every child, youth, and adult 
in that work and in that relationship. 

It is not the church unless it is at work. The various types 
of work it carries on (study, creative expression, action, 
stewardship, fellowship, and worship) involve methods of 
Christian education. In fact, they are the prime methods of 
Christian education. 

The church of Jesus Christ is a studying church. It 
searches the Scriptures in order that it may hear, under- 
stand, and obey the word of God. It reads church history in 
order that її may be wise in judgment on its own life, that 
it may know rightly why it exists, that it may know its unity 
and variety, and that each member may participate and 
know himself to be part of the ecumenical church. The 
church studies doctrine in order that it may rightly divide 
the word of truth, have a reason for the faith that is in it, 
and be able to answer the questions of the age. It looks at 
modern man, the modern world, and their problems and 
the practical questions of living that it faces and that its 
members individually face. The invasion of the world by 
the gospel requires understanding of the world. Christian 
discipleship implies growth in self-understanding. 

The church of Jesus Christ finds itself and says what it 
means through creative expression. It uses music and the 
other arts to express and communicate its faith. In its 
hymns, anthems, literature, liturgy, architecture, windows, 
and paintings it says for itself and others what its faith is 
and what it means. Creative expression is a proper mode 
for the church to use in its education from the earliest ages 
onward, since it offers such a variety of “ language” and 
Opportunities to say what is really meant. Every mode of 
experience, from listening to the gospel to the assumption 
of responsibility, is involved in the use of the creative arts. 
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The church of Jesus Christ is a church of action. It wit- 
nesses, engages in mission, and undertakes social action. It 
criticizes, suggests, serves, and nurtures prophetic living. 
Its action is co-ordinated with its study. The world is its 
laboratory for the trial of truth. 

The church of Jesus Christ practices the stewardship of 
time, talents, and resources. Its aim is faithful service to its 
Lord, and that faithful service requires that the means at 
its disposal be cared for and used to the best possible ad- 
vantage to further its witness and mission. 

The church of Jesus Christ practices and is fellowship. 
“ God in Christ not only binds men to himself and opens 
to them the joy of communion with himself; he also binds 
them to each other in love... [in a] fellowship of 
faith. . . . It is the community of faith, the family of God, 
that from the very creation God has been seeking to bring 
into being upon earth, and it is in this community of faith 
that God means each Christian to have his life. . . . The 
church should be a family, a family of faith in which the 
members know and understand each other, and education 
into the church is growth in one's full participation in the 
family." (James D. Smart, The Teaching Ministry of the 
Church, pp. 122—125; The Westminster Press, 1954.) Thus 
fellowship includes both group living at its fullest and out- 
reach that seeks for all the fellowship of faith. 

Ihe church of Jesus Christ is а worshiping church. 
Parents initiate the life of prayer and worship. ‘The nursery 
provides the link to the church as a worshiping fellowship. 
The order of service itself is instructional as well as inspira- 
tional. We learn to worship as with integrity we participate 
in worship and have its significance interpreted for us. 

As the church engages its members, and others who are 
listening to and beginning to respond to the gospel, in its 
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work of study, creative expression, action, stewardship, fel- 
lowship, and worship, it is the church doing its educational 
work. These are the means that are intrinsic to the church 
and thus are the heart of its educational procedures. They 
are the ways in which Christian education may proceed 
with nurture in the light of the gospel. 
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in the Light of the Gospel 


N OUTLINING a theory of Christian education in the light 
1 of the gospel, attention has been given to the determina- 
tion of objectives and to principles of educational proce- 
dure. The third major area of theoretical concern has now 
to be considered — that of educational programs and in- 
stitutions. 

It has been suggested by Charles Duell Kean (in The 
Christian Gospel and the Parish Church; The Seabury 
Press, Inc., 1953) that the life of the parish itself may be 
an experience of the gospel. He gives as illustrations ways 
in which such matters as judgment, justification, and salva- 
tion may be actual experiences in the life of the parish 
church. The point that he makes is that this is real Chris- 
tian nurture; it is the church actually knowing itself to be 
the community brought into being and living its life in the 
gospel. No one sociological type of parish or community 18 
implied; it is essentially a matter of relationship to the 
gospel rather than any particular type of structure. 

Can it be then that administration itself may be carried 
on in the light of the gospel? It would seem that this is not 
only a real possibility but an imperative. If this is possible, 
then the setting is provided for the answering of the three 
questions on administration. How and by whom shall the 
program be planned and organized? How and by whom 
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shall the program be managed? How and by whom shall the 
program be supervised, that is, standardized, evaluated, and 
systematically improved? 


PROGRAMS AND INSTITUTIONS 


| | institutions necessary? The 
Christian church uses programs (including educational 
programs) in order that its responsibilities may be dis- 


charged systematically. тул шин edu- 








( 0rograms аг 1005 with 
which we are а а аге je бї tHe local parish. In 
the ordinary church these will include work like that of 
the church school (the Sunday church school, the vacation 
church school, the weekday church school), the youth 
fellowship, communicants classes, scout groups, missionary 
organizations, women’s organizations, men’s organizations, 
and other activities. 

In addition, the institutional picture includes agencies 
that serve ропа the local church. Тһе first large group 
of such institutions includes schools and colleges (mission 
schools, К КП D dd theological semi- 
naries). The second group includes the various service 
organizations (denominational boards and interdenomina- 
tional agencies) that have been set up to assist in various 
ways with the administration of Christian education. 

Vd sop rernm iid RUN the local church and 
beyond are cor oment. They are never 
free from the HU “of С ИР are accomplishing. 
‘The frank answer to the question is that they are accom- 
plishing a great deal, but that their accomplishment does 
not seem to be at all consistent across the nation; not even 
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consistent from church to church within a denomination 
or community; not even consistent from group to group 
or from class to class within a given church; not even con- 
sistent from year to year within a given group or class. 

Accomplishment by the various agencies of Christian 
education seems to be conditioned by their segmented 
nature, their tendency not to “add ир” to a program that 
can be seen and understood clearly. ‘Their effectiveness 
seems to run all the way from the excellent to the worth- 
less or even harmful. 

Faithful and intelligent administration in the light of 
the abiens could, |, conceivablygiwssdirectiomamdrpoinssas | 
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somewhat improved. 





ADMINISTRATION 


Administration makes use of all the processes by which 
a rich and unified program of Christian education is pro- 
vided for all ages. Its functions are organization, manage- 
ment, and supervision. 


Organization is the process of setting up the program. 


It gives special attention to grouping and to leadership. 
Management consists of the performing of all the functions 
necessary to the effective operation of the program. Cer- 
tain aspects of superintendency are included in manage- 
ment, as well as the secretarial function, the financial func- 
tion, and custodial service. Supervision requires the 
performance of all the functions that go into seeing that the 
program is of the highest possible quality. ‘These include 
standardizing (arriving at norms descriptive of the de- 
tailed goals and characteristics of the program for each 
organization, department, or group), evaluating (com- 
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paring what is with the standards and determining ade- 
quacy and needs, using surveys, tests, and other types of 
measurement), and improving (following up the discov- 
ery of needs with the practical steps that may bring the 
program and structure up to standard). 

We said that it is not only possible but imperative that 
administration be carried on in the light of the gospel. 
Administration centered in the gospel is administration 
that cannot exist for its own sake, but seeks at every point 
to be a channel for the communication of the gospel. The 
administrators of Christian education have themselves 
accepted and are seeking to fulfill the gospel. The struc- 
ture of the administrative groups is under constant scru- 
tiny, and subject to change, to make it more effective in 
doing its job. The principles upon which administration 
operates are permissive and enabling, so that the channels 
for the gospel’s work may be definite but not rigid. It thus 
guides itself by principles that are functional, democratic, 
and co-operative. 

Since the term “ democratic" has been introduced it 
should be noted immediately that democracy in adminis- 
tration means definite location of authority and respon- 
sibility, but with every encouragement to communication 
and participation in policy-making. The governing body 
of the local church is usually the one that has ultimate 
responsibility for the administration of Christian educa- 
tion. Its authority is sometimes partly delegated to a com- 
mittee on Christian education, which in turn delegates 
certain specific responsibilities to particular administrators 
(superintendents, and others) . 

If such a committee on Christian education is set up, its 
task is the creation and maintenance of a unified educa- 
tional program in the church. Its major functions are re- 
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search, study, planning, policy-making, counseling through 

supervision, leadership selection and training, extension, 
[апа curriculum recommendation. No aspect of the educa- 
| | tional life of the church is outside of its jurisdiction. 

The creation and maintenance of a unified educational 
program in the church can perhaps be accomplished best 
by the committee on Christian education if it is conceived 
on a broad age-level basis. It is important not to become 
rigid or narrow in age-level divisions, but the broad divi- 
sion of the program into children’s work, youth work, and 
adult work seems to be warranted. It becomes easily de- 
fensible if, in addition, the committee gives attention to 
family life in the church and to all-church activities in a 
unified way. 

The main thing for the committee to keep in mind in 
building the church’s program of children’s work is that 
the central motif be that of perceiving the gospel. Chil- 
dren are usually defined as those eleven years of age and 
younger. The program of children’s work consists of the 
Sunday church school, the vacation church school, the 
weekday church school, nursery school, Christian educa- 
tion in the home, activity groups, summer camps, and 1 
other miscellaneous groups and activities. The important | 
policy considerations in children's work are that no activ- 
ity be carried on under the auspices of the church that is | 
not supervised Бу the church, and that all the children’s | 
work of the church be directly related to the achievement 
of the aim of Christian education on appropriate levels of 
perception. The work should be thoroughly and richly 
Christian in quality, and educationally sound. This calls 
for co-operative supervision of every phase of the work. 

The main thing for the committee to keep in mind in 
building the church’s program of youth work is that the 
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central motif be that of accepting the gospel in the most 
penetrating sense. Youth are usually defined as those who 
are twelve through twenty-three years of age, although the 
upper limit varies considerably. The whole youth pro- 
gram (consisting of many varied organizations) is en- 
compassed in the youth fellowship, whose program areas 
are Christian faith, Christian witness, Christian outreach, 
Christian citizenship, and Christian fellowship. 

The main thing for the committee to keep in mind in 
building the church's program of adult work 18 that the 
central motif be that of fulfilling the gospel. Adults are 
usually defined as those twenty-four years of age and over. 
The adult program encompasses the whole adult study 
program, the training of church officers, young adult work 
(for those twenty-three through thirty-nine years of age), 
parent and family-life education, work with older adults 
(those sixty-five years of age and older), women's work, 
and men's work. In many ways the whole program of 
Christian education will stand or fall on the effectiveness 
of the program of adult work. The old notion that the 
church could start with children and not bother too much 
with adults has long since been shown to be completely 
false. 

Much creative work remains to be done in the field of 
those program activities that cut across the age levels, es- 
pecially family activities and all-church activities. Family- 
night programs, and even outings, are steps in the right 
direction. A beginning has been made in family camping. 
But the local committee on Christian education would do 
well to put all its imagination and resources to work at this 
problem. 

One of the deep concerns of Christian education ad- 


ministration is that of criteri ining the Chris- 
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tian orientation of its institutions. In March, 1955, at the 


Executives’ Conference of the Division of Educational and 
Medical Work of the Board of National Missions, held in 
Santa Fe, I was asked to lead in a consideration of the 
marks of a Christian institution. Although the discussion 
was ostensibly limited to the consideration of mission 
schools, hospitals, and cominunity programs, the breadth 
of experience and wisdom of the missionary participants 
produced results with far wider application. The group 
started with a draft statement for consideration. This was 
revised by a representative panel. Then in groups the 
whole conference reworked the matter. The results from 
the groups were not brought together in any final form, 
but the panel’s statement can serve as an indication of what _ 
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“A Christian institution is called into existence by 
Christians in order to meet certain pressing needs. Its life 
span is only as long as those needs or other compelling 
emergent needs endure. Within its life span its life and 
program change, sometimes radically, in sensitivity to 
changing needs. 

“Its vitality depends upon the vividness of its Chris- 
tian experience, the integrity and quality of its program, 
and the maintenance of an essential focus outside of it- 
self. Тһе institution finds itself by reaching out in serv- 
ice beyond itself. 

“ The institution is integrally related to the church to 
the point of being the church, the Christian community, 
a laboratory for Christian living. Christian living per- 
meates the institution. 

“At every point (administration, organization, cur- 
riculum, method, student-teacher relations, and corre- 
sponding areas of health and welfare projects) the pro- 
gram and life of the school is Christian. 
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" It is not defined by a campus or a set of buildings, 
but by a group of people working together to meet a 
problem or get a job done. 

“It adheres to and exemplifies the principle of love. 

“It engages in a well-balanced variety of religious ac- 
tivities of a formal nature. 

"It encourages in those it touches the impulse to 
church vocations and/or Christian service. 

"It is a functional approach of the church using tech- 
niques and methods of modern scientific, sociological, 
and psychological discovery to unite man with man and 
man with God by love, as motivated and directed by the 
historic and ever-living Christ. That motivation it shares 
with all who become a part of its life." (Used by per- 
mission.) 


Such an analysis expresses the kind of administrative 
policy for the church's program and institutions that puts 
the gospel at the heart of its work, and that attempts to 
remove the administrative hindrances that all too often in 
an institutional situation prevent the free working of the 
gospel. 


LEADERSHIP 


Probably the crucial administrative problem for the 
church's program of Christian education is that of leader- 
ship. The situation 18 that the Protestant church programs 
are operated by a vast staff of volunteer leaders (several 
millions of them, generally of high school achievement 
level), guided by a skeleton staff of professionals. The 
leadership called for is administrative, instructional, and 
for the oversight of semiautonomous groups. There is a 


thirty to thirty-five per cent turnover in such leadership 
annually. 
A review of the kinds of leadership required makes the 


problem vivid. Leaders are needed for the church school 
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— superintendents, secretaries, treasurers, teachers, assist- 
ants, substitutes, audio-visual counselors, nurses, and oth- 
ers. For youth groups, officers and advisers are needed. It 
usually takes dozens of leaders of various kinds to run the 
women’s association. The same is true of the men’s asso- 
ciation. Include the home in the picture. Include also 
camps and conferences, where volunteers of unusually high 
quality are needed in increasing numbers. 


The questions of securing, placing, and orienting lead- | 


ers should be handled as parts of one process. Jobs should 
“be clear, and recruiting for them specific. They should be 


arranged so that the leader may move around systemati- 
cally as he becomes properly trained and gains the neces- 
sary experience. Variety and change should be carefully 
planned for so that the worker does not get in a rut, on 
the one hand, and so that the program is not disrupted, on 
the other. There should be a systematic pre-service training 
program, stressing both content and method, and so ar- 
ranged that it will help to build up a reservoir of leader- 
ship potential. Every member should be regarded as having 
some possibility of leadership service, but due regard 
should be given to the fact that the qualities of “ follow- 
ership " are also important to develop. 

This points directly to the principle that the leadership 
training. program should be for those who now serve (an 
in-service training program) , and for those who have. lead- 
ership potential (a pre-service training program). It is a 
shared responsibility of the local church, the churches of 
a community working together, and the denominations. 

The pattern of leadership education that has served 
longest and very effectively is that exemplified by the 
Standard Leadership Curriculum, which is a project of the 
National Council of Churches on behalf of the denomina- 
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tions and local councils. The plan of the Standard Lead- 
ership Curriculum provides for courses designed to give 
background, content, and methods to the teacher. There 
is a carefully prepared catalogue of graded courses from 
which churches and community schools may make selec- 
tions of the courses they need, a system of accreditation of 
instructors, and standard textbooks and leaders’ guides. 

One of the most effective techniques of leadership train- 
ing, introduced several decades ago, is the laboratory 
school. Here the teacher-in-training watches a skilled 
teacher at work with a group of children or young people, 
has the process analyzed for him in accompanying semi- 
nars, has every opportunity to ask questions about what he 
has seen, and then gradually begins to take part in the 
teaching, with careful help in planning his work and 
evaluating it. 

Another form of this kind of training is apprenticeship, 
where a new teacher helps an experienced teacher for a 
period of weeks or months before taking a group on his 
own. In many situations teachers and other leaders are 
encouraged to visit other teachers and leaders at work, 
after making suitable preparations for the visit. One de- 
nomination has set up a plan for selecting exemplary de- 
partments in various church schools around the country, 
which may be visited by arrangement. 

One of the types of training that is rapidly growing in 
popularity and use is coaching, or previewing, as it is often 
called. ‘This very practical approach permits the previewer 
to help the leader in his preparation for using the cur- 
riculum materials for the next lesson, unit, or quarter. 
Help here centers around the actual preparation of lesson 
plans. Coaching will be a much more effective technique 
when it is balanced by the use of the clinic method, where 
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careful evaluation of past performance precedes planning 
for the future. 

Personal supervision, one of the more difficult but very 
effective means of leadership training, is used with some 
frequency, especially where there is a professional director, 
or where the minister is trained to provide such service. 
This includes observation of the leader at work, and pe- 
riodic consultation with him to evaluate and help him 
plan his work. 

The “workshop” is now being introduced to the 
churches as a possible addition to the field of leadership 
education. It provides expert help, in the form of con- 
sultants, in the freest and most informal kind of atmos- 
phere. The purpose of the workshop 18 to help each par- 
ticipant to put his finger on his real problem, and to get 
the help that he needs on it. Thus personal conferences, 
a great deal of individual reading, and much informal 
give-and-take are required. The really effective workshop 
is at least several weeks long, and is a residence affair. 

Some of the traditional aspects of the Christian educa- 
tion program have real possibilities for leadership educa- 
tion. Much has been made of the possible transformation 
of the old teachers’ meeting into a real workers’ confer- 
ence. With the present departmental curriculums, depart- 
ment workers' conferences have become absolutely neces- 
sary in most churches. The same possibilities have been 
cited in connection with workers' libraries in churches, 
but here the success of the project really depends upon 
having an alert librarian who knows the curriculum, and 
keeps the teachers in touch with resource materials that 
would be of help to them. 

There has been some experimentation also with.roving | 
trouble shooters whose task has been to go from church to 
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church to help with the servicing of the curriculum. There 
have also been a few cases in which the radio and television 
have been used in an area for leadership training. 

Out of all these possibilities, traditional and new, there 
emerges a pattern that gives promise of real help on the 
matter. It is Ше demonstration-observation-laboratory 
school and practicum, which has been tried with some 
success. Here, as the term implies, is an expanded work- 
shop type of situation in which foundations are carefully 
laid and objectives developed. Then the student watches 
experts at work in actual teaching situations. The student 
then does the teaching himself under the guidance and 
supervision of the experts, and from day to day evaluates 
and plans ahead under their guidance. This is an expensive 
and time-consuming type of program, but it has the distinc- 
tion of assuring the training of leaders. 

It is possible that the period just ahead in Christian 
education may be one in which there will be great ad- 
vances in leadership education. If so, it will be because of 
some combination of the following trends, some of which 
have already begun to be felt: 


€ 


А new definition of leadership as “co-ordinated effort 


toward group goals." 


The growing realization that people learn to the de- 
gree that they participate. This means more use of the 
laboratory method. 


The conviction that the most practical training cor- 
relates with denominational curriculum and program 
materials. 


Increasing use of the media of visual education. 


Greater co-operation between church-related colleges 
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and seminaries and their communities in leadership 
education. 


Recognition of the need for both content and method in 
leadership education. 


Growing recognition of the importance of the quality of 
life and personality of the leader himself. 


An important factor in the leadership picture is the 
very slow but rather steady growth of professional leader- 
ship. There are now many types of positions open for 
professional service in Christian education. There is no 
possibility of the volunteer being displaced or replaced, 
but he may be able to have better access to help in his 
work than has been the case before. 

Some of the types of positions in the field that have 
been opening up are that of the director of Christian edu- 
cation in the local church, the assistant in Christian edu- 
cation in the local church (college rather than seminary 
trained) , the minister of education, the minister of youth, 
the director of Christian education for a larger parish, 
the teacher in weekday religious education, Christian edu- 
cation executive in a council of churches (usually involv- 
ing co-ordinating and training in children's work, youth 
work, weekday work, leadership education, and parent 
education and family life) , field service person in Chris- 
tian education (at the district, state, or national level, or 
in some specialized form of field service) , denominational 
program building and servicing person at the national 
level, interdenominational program co-ordinating and 
servicing person at the national level, writers and editors 
(curriculum and other) , and the teachers of Christian edu- 
cation in college and seminary. 

It is entirely possible that the field of leadership train- 
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ing, if it is presented as has been done here by describing 
a number of kinds of programs designed to further it, will 
only add up to confusion in the minds of those who are 
responsible for it in the local church and the local com- 
munity. Several different policies, which may be in con- 
flict with each other, are involved. No one program could 
or would use very many of the types of training available. 
The question of volunteer versus professional leadership 
remains essentially unanswered. How may a way be found 
through the confusion and difficulty? 

Leadership is a function of the church. Leadership 
training is basically a matter of making the nature and 7 
mission of the church clear, establishing the functions of 
leadership in light of the nature and mission of the church, | 
and selecting and educating persons to know those func- l 
tions well and to perform them skillfully. The church is ( 
brought into existence and sustained by the gospel, else 
it is not the church. Leadership training, in all its varied 
modes, will be effective as it is conducted in the light of 
the role of the leader in the church of Jesus Christ. 


ADMINISTRATION THEORY 


Having analyzed and weighed the programs and institu- 
tions of Christian education, the field of administration, 
and the problem and possibilities of leadership, we are at 
the point where the three questions of administrative the- 
ory may be answered and principles of administration 
suggested. 


How and by whom shall the program be organized? 
The discussion above suggests an interesting conclusion 


— that no one type of organization is absolutely essential | 


for Christian education. The requirements are a quality, 
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a concern, and an element of creativity. The required qual- 
ity for organization is gained when it seeks to be first and 
foremost a channel for the communication of the gospel. 

f 1 cern is that it be functional, that is, 
ready to add or subtract, build or change, as needs arise 
and as they take particular forms. The element of creativ- 


ity is present when the organizational pattern is allowed 


to take on unusual, unique, and interesting forms that will 
serve to arrest attention because they succeed in com- 
municating the gospel in new and effective ways. Many 
types of organization are thus possible and desirable. 

The program in the local church should be organized 
by a committee made up of the most able people in the 
congregation. The committee derives its authority from 
the official body of the church. Professional people and 
volunteers may be in an executive relationship to it. 

Ihe committee’s task is to find the most functional 
mode of local organization of the program in light of the 
gospel. It has been suggested that this may well take the 
form of broad age-level groups (children's work, youth 
work, and adult work), each set up in its particular way, 
supplemented by family activities and an all-church pro- 
gram. 

This assures wide participation in the planning of the 
program and in its leadership, and also assures definite 
guidance and control toward program unification and at- 
tention to emergent needs without falling prey to the ir- 
relevant. 


How and by whom shall the program be managed? 

The function of management is to run the program effec- 
tively. The basic principle of management is that it must. 
be democratic. Democracy in administration implies that 
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decisions will be reached by agreement among those con- 
cerned, and that executive responsibility will be placed in 
the hands of those who are designated to do the managing. 

Here there is a clear distinction between determining 
policy (which is to be democratic in the sense of being 
arrived at after full and penetrating consideration by all 
concerned) and the executive implementation of policy 
(which is to be handled by those appointed to manage and 
given the power to do so). This does not mean that a 
group decides policy, and that a manager in a subordinate 
position then puts that policy into effect. The process re- 
quires much closer communication than that. What should 
happen 18 that the responsible committee identifies a prob- 
lem, and after discussing it, asks the executive to formulate 
and suggest policy on it. This he does, and the committee 
considers his suggestions, perhaps sending them back for 
revision in the light of their discussion of them. Finally, 
policy that both the committee and the executive have 
hammered out is determined on by the committee, and 
the executive then begins the process of implementation. 

Usually, in Christian education, management is in the 
hands of the officers of various groups and also in the hands 
of various superintendents. It should be clear that they 
must all be in close touch with the committee that is 
charged with policy-making so that the democratic proc- 
ess may operate effectively. 

One of the-concerrimof the committee, shared by all in- 





operation, but it does provide for that mutual under- 
standing, concern, and trust that serve to undergird and 
guide the whole process, including all policy-making and 
all executive operations. 
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How and by whom shall the program be supervised, that 
is, Standardized, evaluated, and improved? 

Too often the supervisory function has been assumed to 
be solely in the hands of those who are professionally 
trained in Christian education — the minister or the di- 
rector of Christian education. Actually the basic principle 
of supervision is that it must be co-operative. The church, 
seeking with integrity to improve itself, must bring every- 
one concerned into the process, objectively yet deeply. 
Co-operative supervision means that the teacher and 
leader desires to improve, seeks skilled help in doing so, 
and that the skilled supervisor’s position is that of co- 
operating in the process. This is a far cry from the arbi- 
trary notion of supervision by inspection, but the co- 
operative approach is much closer to the real mode of the 
church’s work. 

If standardization is co-operative, it will be a process in- 
volving teacher, pupil, superintendent, director, minister, 
and committee (or in the case of youth work, officers, ad- 
visers, members, director, minister, and committee). But 
how can this be done without becoming completely un- 
wieldy? ‘The answer may be surprising; it is certainly un- 
usual, though it should not be. We do not start from 
scratch in the matter of standards, nor are they as elusive 
as they are sometimes thought to be. Our basic standard 
is that of the life and work of the church in the light of 
„the gospel. Furthermore, a great deal of work has been 
done, and local groups need not do it all over again, in 
suggesting the essential qualities and operations in the 
work. Groups ought to digest these, weigh them, and make 
the necessary local adjustments, but they need not feel 
that theirs is really a pioneering job. The committee, the 
minister, and the director can be of inestimable help in 
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providing the resource material required, and in inter- 


preting this process. 
Evaluation is a matter of comparing the situation as it 


is with the standards, in order to provide a base for im- 
provement. Again, the wider the participation the better, 


in order that the situation itself may be widely and ob- 
jectively understood, in order that the standards may be 
known and accepted, and in order that the need for im- 
provement may be generally recognized and the types of 
improvement that are required known and agreed on by 
all concerned. 


Improvement means many things — reorganization, ex- 
pansion of necessary services, the curtailment of unneces- 


teaching, improvement of facilities, improvement of the 


sary services, curriculum improvement, improvement | 


amount and quality of participation, leadership training, 
and much more. This is also a co-operative matter, and 
must be so by the very nature of the Christian education 
setup. For improvement really to take place as it should, 
however, there is need for good executive leadership, es- 
pecially since standardization and evaluation are so closely 
involved. The executive's responsibilities are essentially to 
study the situation, weigh the possibilities, make sugges- 
tions, and implement those suggestions in such a way that 
they may be most expeditiously considered, adopted if 
they are found to be sound and desirable, and put into 
effect. 
<> 

Thus the church may seek to become a more effective 
channel for the communication of the gospel through its 
program of Christian education, and may indeed become 
in its very administration an experience of the gospel in 
living action. Many people are deeply involved in the 


| 
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experience; as they seek to make their organization really 
functional in terms of serving its ultimate objective, their 
management basically democratic, and their supervision 
broadly co-operative and responsible, they may come close 
to discovering what it means to be Christ’s company doing 
the educational work of the church. 


CONCLUSION 


The Pursuit 
of Theory 


N THE preceding four chapters a point of view in Chris- 
| education has been presented — the outline of а 
theory that takes the gospel of God’s redeeming work in 
Jesus Christ as its guiding principle. 

Some important implications for objectives have been 
suggested. The analysis of the various functions of objec- 
tives showed that the term “ objectives " is fraught with 
ambiguity, that several different types of objectives are 
spoken of and used, and that the confusion on the matter 
may be dispelled only when these different types are care- 
fully distinguished from one another in terms of their 
functions in Christian education. The major finding on 
objectives, however, was that in the light of the gospel 
there 1s primarily one basic objective that provides focus, 
direction, and selectivity for all Christian education. 

The curriculum principles that follow from the guiding 
principle and the objectives appropriate to it — especially 
the basic objective — have been outlined. Curriculum was 
defined as the planned activities through which Christian 
education may be undertaken. The curriculum principles 
of comprehensiveness, balance, sequence, and flexibility 
were examined as to their validity. The problem of the 
definition of the elements of Christian education led to 
several suggestions of what those elements might be and 
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how they might be listed, and to the identification of the 
changing needs and experiences of persons in relation to 
the other elements as the organizing principle for the cur- 
riculum. It was then shown how, with such an understand- 
ing of the curriculum, objectives might be used, the 
curriculum designed and materials built, responsibility as- 
sumed for it, and how and by what criteria it might be 
evaluated. Finally, it was shown how proper use of cur- 
riculum materials might be guaranteed. 

The principles of administration that appeared to be 
consonant with the guiding principle were drawn. It was 
pointed out that administration is a function of the church 
of Jesus Christ, and that it is thus to be carried on itself 
in the light of the gospel. The functions of organization, 
management, and supervision, under the gospel, were 
shown to lend themselves to the use of functional, demo- 
cratic, and co-operative principles. The problem of church 
administration, including the administration of Christian 
education, was seen to be that of providing the necessary 
programs and institutions, but at the same time leaving 
the gospel unfettered by those programs and institutions. 

I believe that this constitutes the beginnings of a sound 
theory of Christian education. Further investigations of 
the gospel, education, and their implications and relation- 
ships are called for, however, in order that the theory may 
be developed and much needed applications to practice 
discovered. ‘This has become very evident to me as Г have 
written the various chapters. At many points I have tried 
to be explicit as to the future investigations that are nec- 
essary to develop and examine the principles involved. 
Further research is required on these and other questions. 

Thus, although I have considered it important to pre- 
sent an outline of my convictions on Christian education 
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theory, I have considered it equally imperative to try to 
stimulate interest in and concern for the building of theory 
in Christian education by showing what is involved and 
how it may be accomplished. The need, then, is for the 
pursuit of theory. ‘The need as presented in this book has 
been developed in terms of a theory (summarized in the 
section that follows) that goes deeply into the nature of 
the culture and education of the particular church. 


ESSENTIALS IN THEORIZING ABOUT CHRISTIAN EDUCATION 


The basic question is whether it 1s possible to construct 
a theory of Christian education (a body of basic prin- 
ciples) that will be theologically valid and at the same 
time educationally sound. The key factor in answering 
this question is that of modern culture. Today's cultural 
situation is bringing about radical alterations in our re- 
ligious life and our educational systems. 'T'he culture is 
extremely heterogeneous, but may be said to be strongly 
secular and scientific. It tends to approach every aspect of 
life in a technical and specialized way. This culture is 
producing profound changes in education. It 18 also power- 
fully influencing the theology and life of the church. 

Education has been affected by the secular and scientific 
aspects of the culture in that it has tried hard to become a 
science, with trained specialists in charge of its planning 
and operations and with vast networks of institutions for 
doing its work. The chief results of the pressures that the 
secular and scientific aspects of the culture have brought 
to bear upon the thought and life of the church are a 
technical and professionalized theology and highly or- 
ganized and promoted church life. 

The situation requires a solution that is fundamentally 
theoretical, since it must take so many factors into account. 
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The principles that constitute the theory that is required 
will be adequate and useful only to the extent that they 
take the cultural situation with the utmost seriousness, 
reflect the church’s life and thought accurately, and take 
full cognizance of the educational process. 

The rank and file of Christian educators have not 
reached the point of technical and professional under- 
standing (either theologically or educationally) and tend 
to be bewildered by the aims, procedures, and programs 
they are supposed to deal with. As a result they adjust 
themselves as best they can to the situation, usually by 
conducting their work in ways that would be more suita- 
ble in a less complex and more homogeneous culture. 
Theory, in the sense of a great body of theological and 
educational principles, does not really promise to give us 
the answer to our problem in the form in which we most 
need it. 

The solution for us in our present circumstances lies 
in the refinement of Christian education’s body of prin- 
ciples to the point where its particular thrust is unmis- 
takably evident. ‘This means the discovery and use of a 
guiding principle for Christian education, a focus for its 
theory that is adequate (that is, theologically and educa- 
tionally sound) and at the same time so simple and clear 
that it may be readily grasped, comprehended, and used by 
the nonprofessional. This would make it possible for every- 
thing that 15 done in planning and carrying on the work of 
Christian education to be based upon a shared theological 
understanding, common to professional and nonprofes- 
sional alike. 

Throughout the history of Christian education, many 
such guiding principles have been proposed, and systems of 
Christian education built in terms of them. The advocates 


The Pursuit of Theory 175 


of several of the alternatives have in recent decades in- 
sistently demanded their recognition and use. 

The examination of the claims of these various ргш- 
ciples suggests that the most adequate, simple, and clear 
guide to Christian education is the gospel. As a guiding 
principle, this means that the central concern of, and norm 
for, the educational life and work of the church 1s the 
gospel — in all its implications for the revelation of God, 
the nature and condition of man, the meaning of history, 
individual and social salvation and responsibility, the sig- 
nificance and mission of the church, and the fulfillment of 
human destiny. 

With the gospel at the heart of its educational theory (as 
the basis for its educational self-understanding) the church 
may begin to work out the major implications of this prin- 
ciple for the practical side of its educational work. This 
means the development of a framework of related and con- 
sistent principles to guide in the construction of the ob- 
jectives of Christian education, the construction of educa- 
tional procedures (curriculum), and the construction of 
educational programs and institutions (administration). 
Thus, with the gospel at the center as its basic principle, 
Christian education will have the guidance of a theory of 
objectives, a curriculum theory, and a theory of adminis- 
tration. 


THE IMPROVEMENT OF THEORY 


The improvement of theory in Christian education is 
a matter of the improvement of theory-making as well as 
the improvement of the content of theory. Both, as I have 
pointed out, are greatly needed if an effective practice of 
Christian education is to have a sound rationale to under- 
gird it. 
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If, then, the improvement of theory is of such prime 
importance, how is it to be undertaken? What is required 
is a new and more serious role for research in Christian 
education, and a co-ordinated program of research among 
all those concerned with theory. 

Vast and expensive enterprises in Christian education 
have often been undertaken in the past with little or no 
research as to their validity or promise. The role of re- 
search is twofold: to give the best indication possible as 
to the grounding and appropriateness of a practical pro- 
posal and to predict how well that proposal is likely to 
meet the need it is intended for. When Christian educators 
become aware that research can perform these functions, 
a climate favorable to its increased use will begin to form. 

Given a serious role, Christian education research may 
proceed to perform important services for theory in the 
improvement of the basic questions that Christian educa- 
tion asks, the formulation of hypotheses to answer these 
questions, the use of existing and often untapped re- 
sources, the development of new resources, and the carry- 
ing forward of needed investigations and experiments, all 
resulting in the formation of a body of tested principles. 

A co-ordinated program of research among all those con- 
cerned would include the seminaries, colleges, universities, 
interdenominational groups, and the denominations. ‘The 
seminaries, colleges, and universities need to move in the 
direction of establishing research centers for Christian edu- 
cation, promoting co-ordinated individual research and 
group research in a workshop setting. ‘Their greatest con- 
tribution could be in the investigation of the foundations 
of Christian education, developing them in a systematic, 
disciplinary fashion. Is it too much to hope that this might 
eventuate in a mature understanding of the meaning of 
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theology and the church for Christian education, a philos- 
ophy of Christian education, a history of Christian educa- 
tion, a psychology and sociology of Christian education, 
and even a knowledge of the application of communica- 
tions theory to Christian education? The task involved is 
that of the formulation and testing of principles of Chris- 
tian education. 

Interdenominational research. (making use of research 
bureaus, laboratories, committee work, and workshop 
groups) could, on the basis of the work of higher educa- 
tion research centers, proceed to discover the application 
of the findings to matters of policy, curriculum design, 
and program construction. Denominational research 
(working from research bureaus through to the local 
church itself) could then seek to discover the application 
of research findings to the detailed problems of construc- 
tion and use in curriculum and program. A great deal of 
adjustment to denominational requirements would be 
called for, but this could be anticipated in the work done 
in the research centers and by the interdenominational 
eroups. Practical evaluation might very well be made 
chiefly by denominational groups. 

The question of the official status of the findings of re- 
search in theory is sometimes raised. Should not church 
councils make official pronouncements on principles and 
policy? This may be done under two conditions: first, that 
the pronouncements represent genuine consensus, and 
secondly, that provision be made for review and amend- 
ment. 

More important than such official action, which should 
certainly be infrequent, is the regular dissemination of 
findings and proposals through publications and through 
regional and national meetings. ‘These are needed so that 
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those involved in research may compare notes and be 
provided the stimulus and direction for the development 
of their work. Research in the development of Christian 
education theory is necessarily a joint enterprise demand- 
ing the best from everyone concerned. 

<> 

When the construction of theory is begun on this basis, 
there remains the responsibility for day-to-day translation 
of theoretical insights and principles into practice. ‘Theory 
is devoid of relevance and value unless it is used to guide 
the church’s life and work as it seeks to fulfill the educa- 
tional demands that are made of it. 

Translating theory into practice is a matter of realistic 
recognition of the pitfalls and hazards that will be en- 
countered, knowledge of the conditions that must be met, 
and the fashioning of a strategy that promises to accom- 
plish the desired results in the light of these factors. Such 
a strategy will do well to mind the immediate steps before 
it with the utmost care, but it cannot do so without stum- 
bling, unless it is determined never to allow itself to lose 
sight of its long-range imperatives — its theoretical 
grounding, its guiding principle, its objectives, its curricu- 
lum principles, and its principles of administration. 


APPENDIX 


Some Objections 
to the Term “Gospel” 


HE question, “ Whose gospel? ” is often raised as one 

discusses making the gospel central in Christian edu- 
cation. As one student put it, there are a multiplicity of 
“ true gospels,’ and the fact that a number of interpreta- 
tions of the Christian faith confuse the situation makes 
the use of any one term meaningless. 

This presents a problem in the philosophy of religion. 
Is there a common referent for the different interpreta- 
tions? If there is, then the use of the term is justified and 
indeed highly desirable. 

Ihe term "gospel" is, of course, sometimes used to 
mean "something received as absolutely true," or “апу 
doctrine earnestly advocated by its supporters." (Winm- 
ston Dictionary, College Edition.) It is difficult to see how 
the term as it has been used throughout this discussion 
(the good news of God's redeeming work in Christ) could 
be mistaken for its use in connection with these two defi- 
nitions. 

Assuming, then, that the context for the term is Chris- 
tian and Biblical, are there still a variety of “ true gospels ” 
to confuse its use? 

There are certainly a number of interpretations of the 
gospel, and witness to the gospel would seem to be as 
varied as the number of witnesses. But if that to which the 
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interpretations refer, that to which witness is given, is the 
good news that God was in Christ reconciling the world 
to himself, then the referent is a real referent, and the 
gospel is an actuality, an “ existent." 

If the gospel is a real referent, there is point and value 
in the process of creative interpretation that produces dif- 
ferent “ gospels.” If we “witness to" the gospel, the 
problem of presenting discrete gospels is put in proper 
perspective. Others also witness; the aim of all of us is that 
the individual may see and experience the gospel for him- 
self, and join with us in the working and witnessing fellow- 
ship of believers. It 1s Christian education’s responsibility 
to get the pupil into the stream of recognition of the gos- 
pel as a real referent, interpretation of it, and belief in it. 

<> 

Again, there is fear on the part of some that the use of 
the term “ gospel,” in any exalted way in Christian educa- 
tion, will simply play into the hands of the revivalists. (1 
use the word “ revivalists ” because, although it lacks pre- 
cision, it will bring to mind exactly the position and type 
of person referred to.) ‘This, because of the way in which 
many revivalists have used the idea of the gospel, would 
mean Christian education’s association with an uncritical 
Biblicism, its failure to see the gospel’s relevance to areas 
of human concern like social responsibility, its acceptance 
of certain cultural and secular norms and values because 
the significance of the gospel for their reconstruction has 
never been explored or has been actively resisted, its being 
tied up with poor taste in matters of musical standards and 
the like, and its unexamined use of techniques of mass 
persuasion. The trouble with the revivalists is that, as they 
preach the gospel (which for the most part they in fact 
do), they are also culture-bound but refuse to recognize 
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that fact or do anything about it. 

Christian education would be severely handicapped if 
any of these things happened to it, and they could happen 
if acceptance of the gospel as its guide were interpreted in 
a limited sense. But what has actually taken place is that 
the term “ gospel" as the revivalists have tended to use 
it has represented only one application of its Biblical mean- 
ing, and has represented in many cases its virtual betrayal 
into the hands of the secular culture. The “ convert " has 
been given to believe that his public acceptance of Christ 
has given him new life (which is perfectly possible) , and 
that this in turn means the solution of all his and the 
world’s problems (which is not possible). It has been a 
major contention of the revivalists, for instance, that the 
answer to the world’s ills is the personal conversion of in- 
dividuals. It has also been a contention of theirs that a new 
heart creates new attitudes and dispositions in all life’s 
relationships almost instantaneously. The result all too 
often has been that the convert has been placed in a posi- 
tion in which he has tried to be a Christian and a secularist 
at the same time. He has been deluded into thinking that 
he has rejected the culture, that he is no longer of “ this 
world," because as a Christian he now avoids certain 
aspects of the life of the world, engages in certain “ Chris- 
tian " cultic practices, and associates with a few of the 
proper groups and causes. But seldom is he encouraged to 
face, analyze, think through, and deal with the culture's 
really profound challenges to the gospel, the church, and 
the individual Christian. Seldom is it pointed out to him 
in a realistic way that a lifelong tension, involving difficult 
and far from clear-cut decisions at many points, is in store 
for him. 

But such a limitation on the work of the gospel and such 
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a distortion of its meaning and application call only the 
more insistently, in my judgment, for the unfettering of 
the gospel of God in Christ so that its redeeming work in 
its fullest sense may be carried on in the individual life 
and in the fabric of society. Christian education in the 
inclusive sense with which it has been described here is 
in the best possible position to assist theologians, Biblical 
scholars, and the church in rehabilitating the term “ gos- 
pel " to the extent that such rehabilitation is needed. 


INDEX 





INDEX 


Action, and social action, 58- 
COOL, T10 k122i IRO 137, 
138-139, 147, 140, 150, 151, 
157, 180-181 

Administration, 7, 8, 9, 41, 42, 
57, 66-68, 70-71, 72, 74, 76, 
77-81, 83, 84, 86, 92, 97, 
10 1199115. 115, 198, 120, 
192, 145, 152-170, 172, 174» 
175, 178. See also Мапаре- 
ment; Organization and 
program; Planning; Super- 
vision 

Adults, 46, 117, 149, 153, 157» 
160, 166 

Age-level objectives. See Lev- 
els of progress; Sequence 

Arts, 18, 26, 34, 149 

Authority, 21, 24, 56, 155 


Balance, 132, 133, 137, 140, 
171 

Bible: and curriculum, 62, 
88, 92, 122, 136, 147; and a 
guiding principle, 88, 89- 
90, 97, 179-181; and revela- 
tion, 43-44, 55, 98-105, 
148; in the public school, 


185 


59; study of, 45, 138, 149. 
See also Word of God 


Character, 65, 122 

Children, 16, 32, 33, 46, 48, 
50:100::08:100/ 02507117, 
123, 148, 149, 153, 156, 157, 
160, 161, 166 

Christian, the: and secular- 
ism, 57, 59, 180-182; and 
his educational needs, 51, 
72, 111, 115—116, 117-118, 
120, 138-139, 145-146, 172 

Christian education: and the 
church, 42-55, 97-98, 108- 
112, 115—117, 128—130, 132, 
142-143, 145-146, 147—151, 
152170, 172, 173-175; and 
the cultural situation, 13- 
14, 21, 27—28, 31, 36-37, 42- 
55, 56-57, 72, 82-83, 88, 97, 
110—111, 113-114, 117—118, 
128, 129, 173-175, 180-182; 
and its practice, 72-81, 83— 
85, 114, 115-117, 145-1406, 
172, 175, 178; and its pres- 
ent commitments, 69-70: 
and its setting, 129; and 


186 


Christian education: and the 
church (cont.) 
secular education, 51, 53- 
54, 57, 64-65, 85, 110—111, 
142-143; and the need for 
redemption, 51-55, 75, 88, 
98, 101—107, 148, 171, 179; 
committee on, 142, 155- 
157, 166-169; control of, 
61-65, 66-68, 70, 82-83, 
143; definition of, 48. See al- 
so Administration; Adults; 
Children; Church; Curricu- 
lum; Foundation disci- 
plines; Higher education; 
Individual; Learning tasks; 
Methods; Objectives; Prin- 
ciples; Religion; Supervi- 
sion; ‘Theology; Youth 

Christian faith, 44, 51, 72, 78, 
83, 86, 88, 97-108, 118, 122, 
127, 136, 137, 140, 149, 157, 
179; opposition to, 88 

Christian life, 48, 51-55, 88, 
97, 105-107, 108—109, 114, 
118, 122, 127, 131, 136, 140, 
147, 158, 179—182 

Church, the: and culture, 13, 
22, 25, 28, 42-55, 57, 105, 
107, 113-114, 180—182; ed- 
ucation and Christian edu- 
cation, 31, 34, 38-39, 42-55, 
57, 59-60, 61, 63, 70, 82, 85- 
86, 91, 97-08, 100, 107-112, 
116, 122, 129-130, 132, 186, 
138, 142, 145-1406, 150, 152— 
170, 172, 173-155, 176-158; 
definition of, 47—48, 107; its 
life and work, 14, 43, 46- 


Index 


48, 72, 74—75, 86, 112, 118, 
116, 122, 129-130, 138, 147— 
151, 152—170, 173-175, 176- 
177; settlement houses, 63; 
teaching function of, 108; 
theology of, 31, 47-48, 51, 
100, 102, 150; vocations, 566 
Leadership 

Church school, 46, 65, 67, 153, 
156, 160-165; Sunday, 58- 
59, 61-63, 65, 67; vacation, 
46, 63, 153, 156; weekday, 
46, 63, 153, 156 

Communication, 22-23, 46, 
70—71, 74—75, 77» 80, 86-80, 
97-08, 107-108, 110, 118- 
114, 128, 140, 155, 166, 167, 
177 

Community: and culture, 15, 
16,19, 2029241, 95490290 
40, 46, 73; and education, 
47, 58-59, 70, 82, 88, 160- 
161; Christian, 75, 113, 124, 
129, 142-143, 148—149, 150, 
152, 158; differences, 132 

Comprehensiveness, 132, 133, 
137, 138, 140, 171. See also 
Curriculum elements 

Creative expression, 129-190, 
145, 149, 151 

Cult, 14, 17-18, 30, 32, 36, 38, 
91 

Culture: analysis and under- 
standing of, 13-28, 29-41, 
42, 82, 173; aspects of hu- 
man life in, 15-10: basic 
questions in evaluating, 21, 
24; American, 21-27, 88, 
85, 56, 82, 129, 173: conflict 


Index 


їп, 15, 22, 23, 38, 105; con- 
temporary, 10, 21—28, 29, 
33, 75» 78, 88, 113, 183; ed- 
ucational function of, 30; 
necessity of religion in, 86- 
39; primitive, 32; re-crea- 
tion of, 18-14, 19-20, 80- 
31, 38, 39-40, 41; society’s 
use of, 14-21, 27—28; the- 
ory of, 14-21, 20, 80, 40, 56, 
105; transmission of, 29-33, 
89-40, 41, 75: varieties of, 
15, 32-33, 36—39, 132 


Curriculum, 7, 8, 9, 34-35, 


40-41, 42, 57, 59-60, 61, 62- 
63, 66, 69, 70, 72, 74» 76, 77- 
81, 83, 86, 89-90, 92, 97, 
109, 112, 113, 114—115, 119, 
121, 122—125, 127, 128—147, 
152, 158, 161, 162, 163, 169, 
171-172, 174, 175, 178; defi- 
nition of, 130, 132, 171; de- 
sign, 140—141, 172, 177; ele- 
ments, 80, 88, 89:08, 97, 
112: 192, 130-197, 180, 140, 
171-172; evaluation of, 8o, 
144-145, 172: materials, 80, 
84, 130, 131, 141—145, 147, 
161, 172; organizing prin- 
ciple, 62, 80, 90, 137-139, 
152 theory, | outlines of, 
131-146. See also Balance; 
Bible; Christian faith; 
Christian life; Church’s life 
and work; Comprehensive- 
ness; Doctrine; Experience; 
Flexibility; Goals; Learn- 
ing tasks; Levels of prog- 
ress; Methods; Sequence; 


187 


Themes; Topics and prob- 
lems; Unit 


Democracy, 23, 155, 166—167, 
170 159 

Discipleship, 48, 54, 110, 124, 
129, 147, 149 

Doctrine, 14, 25, 30, 31, 32, 
36, 38, 43-46, 62, бо, 75, 78, 
83, 88, 89-00, 92, 97, 99-100, 
147, 148, 149 


Education: and culture, 15, 
18-10, 20, 21, 23, 20-40, 49- 
50, 82-88, 199, 173; Не- 
brew, 34; Jewish, 85; liber- 
al, 34—35, 80, 51, 52, 54, 57» 
110; moral and religious, 
36-39, 49-50, 51, 52, 54» 57, 
59, 64—65, 66, 85, 110, 142; 
Roman Catholic, 84—85, 
125—126; science of, 33, 40- 
41, 42, 57, 75-76, 82-83, 85, 
124, 178: technical, 26, 51, 
52, 54, 57, 110. See also Ad- 
ministration; Christian ed- 
ucation; Curriculum; His- 
tory of education; Meth- 
ods; Objectives; Organiza- 
tion and program 

Evaluation, 80, 125, 126-127, 
140, 144-145, 153, 154, 161, 
162, 168, 168-169, 177; defi- 
nition of, 154—155 

Evangelism, 46, 48, 110 

Existence, meaning of, 14-15, 
16, 20, 29, 32, 33, 50, 82, 98, 
105—107, 111, 115 


188 


Experience, 80, 41, 48, 90, 91- 
09907 4T 10,0190 2101 22: 
123, 127, 130-131, 132, 134, 
136, 137—139, 140, 141—143, 
146, 147, 152, 158, 170 


Faith во налог, теди 20> 
190, 198, 150 

Fellowship, 48, 54, 102, 180, 
18772, 14б, 140, 09150: 4151, 


157 
Flexibility, 132, 133, 140, 171 
Foundation disciplines, 8, 9, 
33, 40-41, 57, 73-81, 82-83, 
85-80, 115, 131, 137, 140- 
147, 176-177 


Goals, leader-group, 118, 119, 
125::120:3127)2140::14150145, 
168 

God, 43, 45, 49-50, 52, 53, 54 
бо, 75, 78, 82-88, 85, 88, 98- 
тренда LE Lio LOL, ead, 
125, 129-130, 138, 147—148, 
150, 159, 179-180, 182 

Gospel, 25, 48, 49-50, 83, 92, 
97—112, 113-119, 124, 125, 
126, 129—130, 138—139, 140, 
146, 148, 149, 150, 152, 154, 
155—159, 165-170, 171-173, 
175, 179-182 

Grading, 62-63, 78 

Group membership, 17, 54, 
117—118, 130, 134, 145, 150 

Growth and development, 29, 
$9092) 150.9110. Wer лале, 
119, 129-130, 133, 138-139, 
га ай 


Index 


Higher education, 35, 58, 65, 
68, 87, 153, 163-164, 176- 
177 

History, 31, 38, 88, 89, 101, 
118, 129, 186, 147, 148, 140; 
historical outlook, 22, 24, 
26-27; meaning of, 50, 75, 
08, 100, 101, 104-105, 111, 
112, 149, 175; of education 
and Christian education, 
84-97, 41, 56-71, 79, 115, 
120—125, 175, 177 

Holy Spirit, 48, 50, 52, 54, 82, 
99, 100, 100, 113, 124, 129- 
130, 138, 140, 148 

Home: and Christian educa- 
tion, 60, 61, 70, 82, 88, 108, 
110, 117, 118—119, 122, 189, 
142, 150, 156, 166; and cul- 
штей аб, 18, Оол se 
25, 40; education in, 31, 88, 
59-60, 157. See also Parents 

Hope, 21, 24, 54, 124, 129 


Improvement, 80, 86, 144, 
153, 168—169; definition of, 
in» 

Individual: and culture, 18, 
19—20, | 29735: ^ 80740: 57 
109; and his education, 86- 
37; 51-55, 110, 141-143, 
144; and his modern exist- 
ence, 21-27, 105—107, 110- 
111, 149; and redemption, 
49; and religion, 16; and 
Christian education, 70, 80, 
84, 93, 90-91, 97-112, 115- 
116,:117—118,:119,.121, 127, 
137-139, 141-143, 144, 146, 


Index 


147, 180-182; differences, 
132; heredity, 133; personal 
outlook, 22, 24, 26; self-un- 
derstanding, 19-20, 30, 88, 
115, 124, 129, 149 

Insight, 110, 134, 145 

Institutions, 32, 33, 38, 40, 41, 
51, 56, 57, 82-83, 84, 86, 
ШО) 117, 128, 120, 141, 153- 


189 


Methods, 34-35, 41, 66, 70, 
72, 77, 78, 86, 99, 129-130, 
132, 185, 143, 146, 147-151, 
158, 161, 164; definition of, 
147: See also Action; 
Church’s life and work; 
Creative expression; Fel- 
lowship; Learning tasks; 
Stewardship; Study; Wor- 


154, SENSO 72-173; ship 
marks of Christian, 158-159 Mission, 46, 48, 54, 61, 63, 88, 


Jesus Christ, 25, 28, 49—44, 47, 
48, 50, 52, 53, 54, 57, 91-09, 
97—112, 118, 116, 119, 121— 
122, 124, 125, 129-130, 136, 
138, 148—150, 159, 165, 170, 
172, 179-182 


Language, 15, 16, 18, 20, 44- 
25400318149 

Leadership, 35, 86, 42, 46-47, 
54, 61-65, 70, 78, 82-86, 
143, 145-146, 159-165, 169, 
174 

Learning, 30-31, 35, 87, 41, 
58, 75; 79, 86, 130, 132—133, 
134-135, 140, 147—151; sum- 
mary of theory, 134-195; 
tasks, 110, 125, 12б, 197, 
130, 138-139, 140 

Levels of progress, 119, 125, 
12091955141 

Love, 124, 129-130, 138, 150, 
158 


Management, 41, 78, 80, 84, 
86, 153, 154-159, 166-167, 
172; definition of, 154 


100:0112:2110:2180:1180:5197, 
148, 146, 148, 150, 153, 157, 
158—159, 165, 175 

Motivation, 75, 115, 117—118, 
110, 125, 126, 127, 133-134, 
45: MAD Do 


National scene, 21, 23-24, 118 
Гайшенот жо? PO GE во! 
118, 120, 189, 136 


Objectives, 7, 8, 9, 40-41, 42, 
48, 51, 54, 55, 57, 66, 69, 73, 
74, 76, 77-81, 83, 86, 92, 97, 
100, 110, 112, 119—127, 128, 
129-130, 181, 132, 136, 139- 
140, 143, 144-145, 146, 152, 
156, 163, 170, 171, 172, 174, 


175, 178; basic, 119-120, 
32921245 125, 120, 1257150, 
140:891417 1171: ев ONO 


Goals; Learning tasks; Lev- 
els of progress; Motivation; 
‘Themes; Topics and prob- 
lems 

Organization and program, 
27, 33, 39, 41, 42, 46-47, 48, 
56, 61-65, бо, 70, 78, 80, 86, 


190 


Organization and program 
(cont.) 
116, 117, 129, 186, 152—165, 
165-166, 172, 173, 177; defi- 
nition of, 154 


Parents, 16, 25, 46, 142, 150, 
157 
Parochial schools, 46, 84-85 
Perception, 16, 19, 29, 35, 104, 
105—107, 108, 134, 135, 156 
Philosophy, 74-75, 85, 122, 
139; and culture, 15, 16, 18, 
20, 25, 33, 85; and theology, 
45, 122; of education, 41, 
68, 74—75, 79, 84-85, 177; ОЁ 
religion, 179 
Planning, 58, 80, 
139, 146, 162 
Prayer, 88, 116—115, 138, 148 
Principles 6341528072954 
75, 77-81, 86-87, 92, 97, 112, 
1206 2Д-195 Teoh aS let 82, 
155, 160, 163—164, 165—169, 
171-175, 176-178; guiding, 
85-03, 97—112, 113-114, 125, 
128, 186, 187, 139, 146, 171, 
172, 174-175, 178: organiz- 
ing, see Curriculum 
Problem-solving, 90, 97, 135 
Psychology, 74—75, 159; educa- 
tional, 74—75, 79, 177. See 


126-127, 


also Experience; Growth 
and development; Learn- 
ing; Motivation; Percep- 


tion 

Public education, 35, 96-37, 
59-60, 61, 64-65, 66, 85, 
110—111, 117, 142—143 


Index 


Relationships, field of, 87, 
104—105, 110, 115, 118, 121— 
122, 129-190, 198, 136, 188- 
139, 140 

Religion: and culture, 15, 16- 
18, 20, 21, 36-39, 49-51, 
173; and education, 31, 86- 
39, 66, 110-111, 115-116, 
142-143, 173; and the indi- 
vidual, 16, 36-37, 115-116, 
129, 137-139; definition of, 
16; function of, 17 

Research, 74, 121, 137, 176- 
178 


Revivalism, бо, 180-181 


School, 32, 33, 34-37, 40, 46, 
58—69, 83-85, 88 

Science, 15, 16, 18, 20, 24, 26— 
27, 31, 33, 35, 41, 42, 43, 45, 
56, 57, 73, 82, 85, 129, 159, 
173 

Secular, 22, 24, 25, 49, 51, 54, 
56, 82—83, 85, 110, 129, 148, 
17%, 101 

Senior High Objectives, Com- 
mittee on, 0, 123-124, 125, 
126, 127, 129-130 

SEQUENCE, 11098119:9120 eae ae 
192, 198, 198, 140, 171 

Sin, 49-55, 75, 88, 98, 100, 
101—104, 105—107 

Sociology, 25, 74—75, 159; ed- 
ucational, 74-75, 79, 177. 
See also Culture 

Standards, 42, 80, 126-127, 
144—145, 152, 154-155, 168- 
169; definition of, 154 

Stewardship, 78, 149, 150 


Index 


Study, 129, 149, 150, 151 

Supervision, 41, 66, 78, 8o, 
144-145, 152, 154—159, 162, 
168-169, 172; definition of, 
154. See also Evaluation; 
Improvement; Leadership; 
Standards 


Task of Christian Education, 
The, 8, 65, 74, 98-00, 181, 
108 

Themes, 118, 110, 192, 124, 
195, 126, 127, 186, 140 

Theologians, 17, 38, 42, 43, 
45-46, 68-69, 83, 84, 182 

Theology, 48-44: and culture, 
13-14, 42-46, 49-51; and 
education, 85; and its rela- 
tion to Christian education, 
7, 8, 42-55, бо, 65-69, 74- 
81, 83-89, 92, 97-112, 192- 
125, 145, 152, 173-175, 176- 
177, 179-182 

Theory of Christian educa- 
tion, 7, 8, 18, 57, бо, 65-66, 
68-60, 70-71, 72-81, 82-08, 
97-98, 108-112, 119—114, 
115—127, 128—151, 171—178; 
educational, 8, 40-41, 56- 
57, 59-60, 72, 143, 146; sum- 


191 


mary of, 129-130. See also 
Administration; Curricu- 
lum; Objectives 
lopics and problems, 
110, 125, 126, 127, 140 


118, 


Unit, 121, 127, 130, 140-141, 
161 


ММА111655514:719/720,1517128:184) 
2612, 203120, 90, 31.3798, 
56, 57, 66, 75, 111, 113-114, 
130, 135, 137, 138—139, 140, 
142, 178, 180 


Way of life, 14, 20, 21, 22, 28, 
30, 31, 82, 119—114 
Witness, 110, 130, 137, 145, 
148, 150, 157, 179-180 
Word of God, 49, 98-104, 109, 
111, 129, 147—148, 149 
World Scene 21 122,129,72; 
118, 122, 140, 150 
Worship, 17, 18, 46, 88, 116- 
117, 195, 138, 147, 148, 149, 
150, 151. See also Prayer 


Youth, 46, 68-64, 65, 67, 117, 


125—126, 187, 148, 149, 158, 
156-157, 160, 161, 166, 168 








= 





хөр? ii. 


VI 


, a я le 
11017 


пи! хул ан үн ! 


11 


TUA 


bod 
4 
Ч, 
т! фи. 
(е 
es 
УМЕЙ, 
D Ty 
ы » 
B 
Ра 
LM 
t 
. 
4 ч 
1 , 
vor 
\ 
! 
{ 









a) 


ЭГ Ps ^ | 29 nue A | 
C o2 Абу» 1 "EE 
ў АК 
AM 
( За к Л 
eq 


7 р нд 


КО Tr P 
VENIM 


г 44274 и, 
h ИГҮ DE Ч 


ҮКҮСҮ? 





ООХ а 
Г "m yt А 


К! 


‚Г 


P. TN 
wt 


{ 





ў 


"bb LU 
YA e QUU 












Ии 111 
НИИТИ 
Wn t ИШТ Tt 

M nh DHT 
t ТҮҮНҮ tht ] 


ИЙН Ч ни tete hpk M da 1! 1.1 + 
ini ЕН ! "tn 
Qu M DE 
ит ДТ 
Ї ИШЕНИ. rn 
ТИТИ ЫЕ 
"nn 


ШЕН 
НҮН 
ИН 


ын 
"2 
=: 
гэ 
£L 














Tyr 
1, 


т 





1 $ 195584; 
ҮТ ЧИНИН ници! 
р ү + Шири 























































































































































































НАЗАНИ: urn Tes 
Heer! 
E 
ТТНТ, 
M алани. 
ИНИН ii “он | i 
Дими Hitter ether aint КЕНАН 
МДИ; HUBER "tiers х 
ЫН 1 ПИТ A ИИ ir ЛЕНИ АА: 
uin ТИНИН ИНИНЕН шини n ШЕНИН 
Nonum ERUNT mn dem 
THU S ОНЧ Pe Te To HHRHH 
ринит ИШИНЕН Ни: 
на (343143 
IEEE ШШЕН, ҮЕ 
1 ТҮ ! Уики 
Юун Ши Шал шү 
AME UE MAE HUNE 
rip ST nana d i pea Ter c ИИҮҮ 
MIGUEL ШЕННЕ ТҮНТ ЖИБИН ЫГ METRE 
! Ни, SUE utis un (343432 i Wr HET Н 1 н thm Bn H ИИНЕНИН ШОНИННАННБИН {Н т ЇР ЦИТ 1} 1 НЫН 
ht inuidia nn Щи irt ї un ТИНИ ИН ИНИ ША: пици: ТИТИ ip niu iuuenes ipe 1 vit АНЫ: 
шин л ОНОН НӨ БИБЛИЙН пази n Hn VAR CBE LEBER А ferent нации: ТИШИНИН. 
огсон аша ҮШ 
Hotels aT TRE HI инициали Ц ЦООНДИЙЛИЙНАДШИНЦ Й ЧИ LABEM Чиний ШИИНИН iT iniit 
P ! Hürth ИН ААШ ВНИЙЦМЦАНИЙН E НО ИЧИН ИНИН оницецание ИНИНИ ERE 
tuat! НЕНИН ТИН Mi tint парт ШҮН иа 11 11117 ИП 1 ШИЕ Т um H 11 НҮ ТИИТ ШИТ iH ща: H ut n" MM 
ThE ИИТИИ ШАНЦШИНШиНИЙНШИНЦЦНИН НИЙ ШИН ТИИТ Ци АА Ч ШИНИ НЫ ИЕ Bim HTH ҮН ius nit 14) i 
НЫ Hussain dp ини AD ашн ИНИ. ИНА: ИНИН. ПНИН ТИНЕ ИЕНЕН. 
И ТИНИНИН nitens ra hte tT H HERR ИДА nu ии: 1911 1h Ч) PULCHRAM ADDE LM 
ЇГ при и: шинийг nu ИТИНИН. ТЕЕ H ИИИНИН ЕДИ: n Ire паа пасце ааа ээг 
it + Hat i HH ИЛЭН! m. TIGRE H "dnt FHN ТИТИ ИНИНИ br иннй HEU HH tne "ur 
ih ! ИНИНИ H Terbo ИНИН ТИНИ T minm bi TRA reir bn 1 ҮЕНИ ИИНЕНИН нандын ИИНЕНИН 
ШЕН Н ИПИ HTT Т ht НИЙЛЭГ p Dni uM MS ИНИНИ; Mis du ue 
ut НТ шини ri D EU AR 14845454) Jub qtii цици ИНИНИ ЯА КЕИ ИШИН ИЛҮҮ 
TEETER A THEI HHHH Terr Lugd 7 1 HHA зии, ИИЙ 
Birt tet tree ОЛНЫГ Ит Ни! taro ini E bri шиний hg ИН) ttr ee BUR Вици ИТИН 
E PEETER ITEE EINT EERS dele SHE ҮНҮН AAUP ALAR HEART Hi: ТИШИНИН } iu ЭЛЧИН ЕЗИНИН. 
d uibus M Mudo Das AMAA EA HUGUES E RE MEL НИНИН! ТИН ИИИНИН ТҮНҮ 
Daten tM interes AH MPH AB ELM Tye ИШЕНЕТ. ИНИН Gh; НЫ нен tir 
1 ht т uberi Hau ES MIGUEL S Ни НИ НА! Ч ponit REHET H 
T аниа цил Ан ШИН ИЙН) ШҮ PEETI A ire teatro ЭГ 13:35:21 пози: 
1 ИШИНИН НИНИН аи: И ТЕНТ. THRONE iiri ТИНИ и 
Tinte tS шини шинээ НИЙ ИН ИМ НЫ hl cotinine тір 
i ооо УН Їл ШЕШЕН E ШЕННЕ шаш шиг ШЕН оре Ши Du 
there irs Hh int швициавимцицииинии Tile to ERST. HH И зе ци И i DIEI HUGE UGG HEUTE 
ЦЕНИ Hi WO RB TERRE ИИ 11 ИИ ти THEN UE HRGUOO AR rhe ENRE E TERET: нина НН Ша I 
ада T ubt LT tst Lii Zhi ИНИНИ т Ыз ИИИ Hn na ТИНЕ 1 ШАН eir Tir wh 1 T ИИ t 17 rri iul Hi 
Hte EUH HERES IH NT ЩИ ШИИНИН TEEI ITITI TEETE E E E ERT EEE rrr d 
WEIN НЕТ i EG RR ү ТҮ ИИИНИН ШР ШШЕН ИЧҮҮНҮ ПИ tht ИНИНЕН ATHE HERE RIT ЛИЕ 
| ИШАНИ PO Т mpi НУЦЦЦНИНИН ААШ аз E OON 
ҮН десни и ДИД ҮП ИНИНИ ИШТИН k nnn PIRE HW B ИШИ Rd Tirant nete poter rp 
ТОНИ eL ULL LOT ИЙНИНИН. Tertii ИНЕ ТИНИН : Hte tp HE HET 
irr i 1 my ҮНҮНҮН ИНИН {т ИИИНИН пана ИИ Hauer tea rear TE ind h ИНИН 1 HH ТИТИ 
Trieste ih PT rie НН: ИНИ ТИННИН ИНИН! t $ ИИИ НЕНИН! 
tan HARE ҮН нашааны ШИ: ТИННИН И Tine rinm ette rhet ший ИНИГИН ТЕНЕ 
ИШИНИН ЕНИН tire ete di TRG HIENE En uti Hs 
ИИТИИ t nius adi Ц ТИҢ dut ТИНИ ТТНТ Pe titre ent 
Mein reir ER HT ИТТИ И T ын ut ПЕШИН цици: ihi WER W ИТИНЕН iius m 
Н : aW | Т ҮҮНҮН 
TT И ИН ТИШИНИН НИГИ nup mn pn uid ИН ШИИ ШЕН АДИ 
ШЕШУ ur hr ib TT ud T nr ци un 5 ЫН) HT ИТИНЕ T t hi t TAE Ч ЯН К 
ШИШ, ИННЕТ Т ИҢҮ ПНИН ШҮҮ. ИПИНЕ ҮНҮ 
ЖИНИНЕ ШИНЫ шини ВА НИ шаани ший ГИ 
КАНИ ЧИНИ ПИШИТЕ iieri SERERE 
анан ИННИ ТИИ ПИШИТЕ" 
ИНН ЫШ о ши ites 
имане ранни | о St Г ү 
18:44 443112: 845 НН 1 ! d du 
1 1.7 nt 1 T f 
NONE Ws i T пое 
T t M 4 
hi ИН | duds t Дани 
И ТҮНҮ БИНШАННИЙ 
T 117 И T ци ши 
i MN 
T, 
nm ЧИ! 


еи 
I 


тр: 


r2 
22 








eee 
Ht 


es 


таи 
Li 


33 
n. 








г 

4 ipt МИНИ: 

ШЕП ui NIGHT 

Rui 4 MELDE ^ 

Mine ih ШАҢ; 
Ино ии пи PERN 
SAL ищци ии: 

ii ê ЧАР 


